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This research report presents empirical findings from an ethnographic study of the role of 
informal social norms in reducing corruption in public and private schools in Hanoi. The 
study begins by building a theoretical framework that inculcates the significance of local 
informal social norms in analysing/understanding corruption and designing counteraction 
strategies, especially at the sub-national or local level. After a two-month ethnographic 
study in Hanoi, a rich stock of ethnographic data was collected through observations and 
informal interviews. The informal social norm and practices found in various public and 
private schools in Hanoi included parents’ payment of teachers for extra classes to ensure 
better school results for their children, showing gratitude and respect to teachers by provid-
ing them with gifts on 5-6 occasions per school year, and parents’ contribution of money 
towards the provision of equipment in school classrooms. Our findings suggest that within 
the context of the school system, these informal norms persist as pragmatic responses to the 
weaknesses in the country’s educational system. Consequently, they are not in themselves 
dysfunctional or corrupt, and are widely accepted as the “normal things to do”. Notwith-
standing, some of the parents and teachers also admitted that these informal norms and 
practices sometimes result in unequal and discriminatory treatment of students whose 
parents cannot afford to conform to them. Consequently, they sometimes become dysfunc-
tional and/or corrupt practices that hinder the quality of education. Hence, from a collective 
action perspective, we argue that efforts to reduce the levels of corruption resulting from 
the dysfunctional aspects of these informal norms and practices must acknowledge them 
as institutionalised social practices that are part and parcel of everyday life. Therefore, an-
ti-corruption interventions must not focus on eradicating/suppressing these informal social 
norms entirely, as this might threaten social fabrics. Instead, anti-corruption interventions 
should actively engage teachers, parents and school administrators in reforming the dysfunc-
tional aspects into functional norms and practices in line with educational quality. 

Abstract
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By Johan Lilja, Secretary General, Swedish 
International Centre for Local Democracy 

The mandate of the Swedish International Centre for 
Local Democracy (ICLD) is to contribute to poverty 
reduction by promoting local democracy in primarily 
low- and middle-income countries. In order to fulfil 
this mandate, we promote and encourage decentral-
ised cooperation through our municipal partnership 
programme; capacity-building through our interna-
tional training programmes; and investing in relevant 
research and creating important research networks. 
ICLD documents and publishes key lessons learned 
from our ongoing activities, initiates and funds rele-
vant research, engages in scholarly networks, connects 
relevant researchers with practitioners, and organises 
conferences and workshops. We also maintain a publi-
cations series. ‘The Role of Social Norms in Reducing 
Corruption in Education: A Case Study of Schools in 
Hanoi-Vietnam’ is the 20th report to be published in 
ICLD’s Research Reports series, and results from a 
research project financed by ICLD. 

This report faces the uncomfortable truth that myriad 
anti-corruption efforts in the developing world have 
not yielded desired results. By challenging the the-
oretic foundations underlying most anti-corruption 
programmes - the widespread beliefs that traditional 
economic-based attempts or legal centralistic norma-
tive approaches are sufficient for combatting corrup-
tion – Svensson et al. turns the gaze to corruption 
as a collective action problem; a social phenomenon 
formed in the nexus between formal and informal 
norm structures. 

Corruption is not always visible to the naked eye, nor 
are the individual acts always illicit. In a personal and 

engaging touchdown in the Vietnamese school en-
vironment, the authors show us how informal social 
norms that constitute corruption can be vital to safe-
guard the social fabric, yet be dysfunctional and even 
harmful to a democratic system. Hence, anti-corrup-
tion efforts must look to alter micro-level norms by 
actively engaging those directly involved. 

As a proponent of change implemented on the local 
level, informed by local dynamics, I welcome the au-
thors’ contribution to our collective understanding of 
anti-corruption. I believe that for us to fight poverty 
and reach the ambitious goals set out by Agenda 2030, 
change must be anchored at the local level through 
the involvement of all citizens by means of transpar-
ency, participation, inclusion and accountability. I 
hope that this research will contribute to inspire and 
inform local policymakers to continue the hard and 
challenging work and to play their part in making the 
world a better place for all.

Visby, Sweden, May 2022 

Johan Lilja 
Secretary General, ICLD

Preface
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This report describes an ethnographic study of the 
role of informal social norms in reducing corrup-
tion in Hanoi’s private and public schools. In the last 
decade, efforts to combat corruption have increased 
significantly, especially among developing countries. 
Despite this, evidence from several studies across 
the globe indicates that only a handful of developing 
countries have succeeded in substantially reducing 
their levels of corruption ( Johnsøn, Taxell & Zaum 
2012: 42). Subsequently, corruption remains endemic 
and undermines sustainable peace and development 
in these countries. According to many anti-corruption 
research and policy experts, the overall failure of the 
“anti-corruption industry” is a result of a flaw in the 
theoretical foundations that dominate and shape its 
designs (Sampson 2010; Marquette & Peiffer 2015). 
The anti-corruption industry, many scholars argue, is 
tremendously influenced by the “principal-agent the-
oretical perspective”, which construes corruption to 
occur in a dualistic relation where one actor (the agent) 
has more information and decision power in a specific 
situation and uses this advantage for their own gain, 
even when it goes against the interests of the other 
actor (the principal). 

Concerning corruption, the principal-agent approach 
can play out in different ways. First, political leaders 
are often tasked with the role of ‘principal’, monitor-
ing the actions of bureaucrats, or ‘agents’, as a means 
of holding them to account. However, political leaders 
or principals may have imperfect information about 
the agent’s or bureaucrats’ actions due to logistical and 
oversight constraints. Corruption occurs when ration-
al-minded bureaucrats use their discretion over re-
sources to extract rents when such opportunities arise. 
In the second variation, the public is cast as the ‘prin-
cipal’ while public officials (bureaucrats or politicians) 
are classed as the ‘agents’. Here, the agents (public 
officials) are able to abuse their office and discretion 
over public services to secure rents from the public, 
while the public (the principals) are unable to perfectly 
monitor or hold the public officials to account. (Ugur 
and Dasgupta 2011; Schwertheim, 2017). 

Anti-corruption policy designs shaped by this perspec-
tive hinge primarily on the assumption that officials 

act rationally and strategically to maximise their own 
self-interest. As a result, they tend to over-rely on 
reducing the discretion of public officials, the enforce-
ment of transparency and accountability, the strength-
ening of monitoring, supervision and sanctioning 
in an attempt to tilt the result of individual rational 
calculation in favour of the public or “principal’s” 
interest (Khan, Andreoni, and Roy, 2019; Marquette & 
Peiffer 2015). The International Institute for Democ-
racy and Electoral Assistance (IDEA) argues, based 
on recent literature (Persson, Rothstein and Teorell, 
2013; Rothstein, 2011; Marquette and Peiffer, 2015), 
that there are limitations in understanding corruption 
only as a ‘principal-agent problem’. The opponents of 
the “principal-agent perspective” generally maintain 
that the perspective erroneously assumes the existence 
of “principled principals”, with the power to resist 
corruption actively. Whereas in reality, these perceived 
principals do not exist or may themselves engage in 
corrupt practices. 

Consequently, critiques of the principal-agent theory 
insist corruption is instead a “collective-action prob-
lem”. That is, in the contexts of their occurrence, 
corrupt practices persist because they are generally 
considered to be the norm. As a result, people either 
lose or gain little from behaving otherwise, especial-
ly if it is impossible to trust that others in the same 
context will follow suit (Persson, Rothstein & Teorell 
2013; Rothstein 2011; Marquette, Pavarala & Malik 
2014; Heather Marquette & Caryn Peiffer 2015). As 
found by Heeks and Mathisen (2012), many anti-cor-
ruption policies fail because they disregard or underes-
timate the significance of informal micro-level social 
norms and practices, resulting in a mismatch between 
the design expectations of the strategies and the ac-
tual realities in the contexts of their implementations. 
Informal norms are generally socially shared rules 
usually unwritten and enforced outside a state’s official 
sanctioning channels (North, 2005).

Subsequently, this research aims to further con-
tribute to the understanding of the dynamics that 
underline corruption and the significance of local 
(i.e., micro-level) informal social norms in reducing 
corruption, especially at the sub-national (local) level. 

Introduction
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Thus, we embrace the growing body of literature that 
argues for a shift from viewing corruption mainly 
as a principal-agent problem towards also viewing it 
as a collective-action problem. Whereas the former 
focuses primarily on macro-level structures, formal 
rules and norms, the latter emphasises the necessity 
of understanding and including perspectives built on 
micro-level everyday life observations and informal 
norms (cf. Gupta 1995, Pardo 2004, Haller and Shore 
2005, Nuijten and Anders 2007).

First and foremost, this study begins by building a 
theoretical framework that inculcates the significance 
of local informal social norms in analysing/under-
standing corruption and designing counteraction 
strategies, especially at the local level. The main build-
ing block for this framework is the multi-level order 
of corruption perspective, in line with the collective 
action perspective. Understanding corruption from 
these perspectives is essentially a question of recognis-
ing that corruption as a social phenomenon is formed 
in the nexus between formal and informal norm struc-
tures on different levels of society. When analysing 
corruption, this theoretical framework puts forward 
the claim that informal practices and norms (mon-
etary and/or non-monetary) should be understood 
not merely as illegal or even non-legal, but rather as 
parallel legal orders in their own right, because they 
are institutionalised social practices that are part and 
parcel of everyday life. However, understanding and 
accepting such orders do not necessarily imply that 
they are societally beneficial; instead, they are struc-
tures that need empirical and theoretical attention. 
In essence, we challenge the widespread beliefs that 
traditional economic-based attempts or legal centralis-
tic normative approaches are sufficient for combatting 
corruption (Acemoglu and Verdier, 2000b; Heiden-
heimer and Johnston, 2001; Kaufmann et al., 2011; 
Nye, 2002; cf. Rose- Ackerman and Palifka, 2016b). 
This theoretical framework is subsequently employed 
in our ethnographic study of the role of informal so-
cial norms in reducing corruption in public and private 
schools in Hanoi. 

Through observations in the schools and interviews 
with teachers, parents and vice principals, we found 

informal social norms and practices such as the pay-
ment of teachers for extra classes to ensure better 
school results for their children, showing gratitude 
and respect to teachers by providing them with gifts 
on 5-6 occasions per school year, and contributing 
money towards the provision of equipment in the 
classrooms. Our findings suggest that within the con-
text of the school system, these informal norms per-
sist as pragmatic responses to the weaknesses in the 
country’s educational system. Subsequently, they were 
considered by many of our respondents as the normal 
things to do. However, some of the parents and teach-
ers also admitted that these informal norms some-
times result in unequal and discriminatory treatment 
of students whose parents cannot afford to conform 
to them. Consequently, even though they are not in 
themselves corrupt practices, they sometimes become 
dysfunctional or result in corrupt practices that hinder 
educational quality. 

Subsequently, from a collective action perspective, 
we argue that efforts to reduce the levels of corrup-
tion resulting from the dysfunctional aspects of these 
informal norms and practices must acknowledge them 
as institutionalised social practices that are part and 
parcel of everyday life. In essence, anti-corruption 
interventions must not focus on eradicating/suppress-
ing them entirely, as this might threaten social fabrics. 
Instead, an attempt to reduce corrupt practices result-
ing from these informal norms should actively engage 
teachers, parents and school administrators in reform-
ing their dysfunctional aspects into functional in line 
with educational quality.

Vietnam on corruption

According to the World Bank (2021), corruption is a 
leading obstacle to ending poverty, especially among 
developing countries. As a social problem, it exceeds 
national boundaries and has attracted transnational 
policymaking, legislation, and extensive research, 
especially about its pervasiveness (Leys 1965, Heiden-
heimer et al. 1989, Rose- Ackerman 1999, Haller and 
Shore 2005, Sampson 2005, Nuijten and Anders 2007, 
Rothstein 2011). Most of these studies concur that in 
developing regions, corruption is endemic because an-
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ti-corruption policies and institutions are ineffective. 
Although Vietnam’s GDP has maintained a steady 
growth of around 5 per cent since 2010, corruption 
remains widespread (Ngo, 2017). Subsequently, in the 
most recent Transparency International corruption 
perception global ranking (2021), Vietnam scored 
39/100 and ranked 87th out of 180 countries. 

Recent studies indicate that the increasing levels of 
corruption in Vietnam over the last decade signifi-
cantly hinders the quality of its public services and the 
growth of its private sector (Dang, 2016; H. T. Nguyen 
et al., 2020; T. V. Nguyen et al., 2017; Truong, 2020). 
For example, in a survey of 525 registered household 
businesses across eight geographical regions in Viet-
nam, Dang et al. (2016) found that tax officials used 
their positions to interpret laws in ways that enabled 
them to extort household businesses. However, be-
cause these households perceive extortion as a “nor-
mal cost of doing things”, they resort to informal 
payment deals with tax officials. Mai (2020) maintains 
that in Vietnam, even when such corrupt tax practices 
are reported, top officials under whose management 
they occur are often not adequately sanctioned.

Several studies indicate that many forms of informal 
practices within Vietnam’s private sector construed as 
corrupt per the “state’s legal system” are considered 
“normal and/or desirable” within the sector. These 
studies suggest however that most of such informal 
practices are not detrimental to the country’s private 
sector businesses and firms (Dang et al., 2016; Haa & 
Lea 2020; Vu et al., 2017). For example, Dang et al. 
(2016) maintain that some businesses resort to infor-
mal practices in accessing credit from banks because it 
speeds up the transaction in the inefficient public sec-
tor. Haa & Lea (2020) and V. H. Vu (2018) separately 
indicate that political connections help small and 
medium scale enterprises secure loans and strengthen 
their relationships with banks. Similarly, Nguyen et al. 
(2016) found that informal payments boost creativity, 
innovation, and product improvement among manu-
facturing SMEs. 

Whereas the role of informal social norms and 
practices in corruption and anti-corruption within 

Vietnam’s private and business sector has received 
some attention in recent studies, the same cannot be 
said about its educational system. McCornac (2015) 
argues that corruption challenges within Vietnam’s 
educational system are a significant divider between 
the international and national standards of education. 
A newspaper article in 2011 reported a survey find-
ing that suggested about 62% of parents used either 
money or personal contacts to register their wards in 
desired schools (Nguyen, 2008; Ngo, 2017). Despite 
this, considerably few studies have been conducted 
on anti-corruption in Vietnam’s educational system. 
Moreover, these studies only provide insight into the 
forms of corruption in schools, such as bribes, infor-
mal fees, and promotion of teachers, but do not suffi-
ciently explore the role of informal social norms in the 
prevalence of these practices (Dinh-Cu, 2008; Chow 
and Dao, 2012; Ngo, 2017). 

Generally, recent studies conducted on corruption or 
anti-corruption in Vietnam (especially between 2015-
2020) have primarily focused on the socio-economic 
cost/effect of corruption on the country’s economic 
growth and development ( for example, Dang, 2016; 
H. T. Nguyen et al., 2020; T. V. Nguyen et al., 2017a; 
Truong, 2020), and the challenges facing its anti-cor-
ruption programmes and policies (for example, Mai, 
2020; T. T. Pham et al., 2017; Pham et al., 2020; Thai 
& Truong, 2020; T. T. D Nguyen, 2020; Huyen & Vu, 
2018; Gregory, 2016; T. X. Le, 2018). These appraisals 
concur that the country’s effort to control corruption 
has been ineffective (Mai, 2020; T. T. Pham et al., 
2017; Pham et al., 2020; Thai & Truong, 2020; T. T. D 
Nguyen, 2020; Huyen & Vu, 2018; Gregory, 2016; T. 
X. Le, 2018). 

Mai (2020) and Huyen & Vu (2018) argue that ambi-
guity in Vietnam’s anti-corruption laws and policies is 
perhaps the leading cause of its inability to reduce its 
corruption levels effectively. For Huyen & Vu (2018), 
Vietnam’s legislators and practitioners have failed to 
identify appropriate anti-corruption strategies. Subse-
quently, the country has relied on the right to infor-
mation and the media’s exposé of corruption scandals 
as a primary tool for combatting corruption (Thai & 
Truong, 2020; T. H Nguyen 2020; N. H. Pham, 2015). 
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Nonetheless, Pham et al. (2020) argue that the prose-
cution of these corruption cases is often hindered by 
the limited independence of the judiciary and further 
corruption within the country’s court system. Subse-
quently, scholars like Gregory (2016) and Pham et al. 
(2020) maintain that Vietnam’s anti-corruption pros-
pect is bleak. 

Disposition

This research report consists of six main sections 
organised in the following manner. The next section 
(section two) presents the theoretical framework used 
for the study. This is followed by a description of the 
ethnographic methods employed in the study (sec-
tion three). In the fourth section, we review relevant 
literature on anti-corruption at both the national and 
sub-national levels. Findings from our ethnography 
study are presented in the fifth section, followed by our 
concluding discussions in the final section.

Theoretical Framework
The main building block for our theoretical framework 
is the multi-level order of corruption perspective, in line 
with the collective action perspective. Understanding 
corruption from this perspective is essentially a ques-
tion of recognising that corruption as a social phe-
nomenon is formed in the nexus between formal and 
informal norm structures on different levels of society. 
This approach is inspired by the theory of multi-level 
governance, developed originally by Gary Marks (1993) 
and later revisited by Marks in cooperation with Liesbet 
Hooghe (2003). Multi-level governance is a relatively 
recent conceptual framework developed to understand 
the pluralistic and highly dispersed policymaking activ-
ity that takes place at various political levels, involving 
both individuals and institutions, from the suprana-
tional to national or local levels. This concept is used 
to describe the hierarchical separation between these 
levels and, more importantly, to highlight the linkages 
that connect the levels. In this sense, the concept of 
multi-level governance implies that no level of activity 
is superior to the other. Therefore, they are mutually 
dependent through the intertwining of policy and other 

normative processes. The research’s perspective probes 
into how certain informal, non-legal practices and 
transactions are perceived as instances of corruption 
from a legal standpoint (cf. Della Porta and Vannucci, 
1999b; Heidenheimer and Johnston, 2001; TI, 2016), 
yet, from a sociological perspective, those practices are 
not only driven by kleptocracy, individual greed or sur-
vival strategies, but also reflect people’s desire to fulfil 
their family and kinship obligations (Urinboyev and 
Svensson, 2017), socialise and maintain membership 
in their community and networks (Rivkin-Fish, 2005), 
avoid gossip and social sanctions (Lazar, 2005), gain 
or preserve social status and reputation (Pardo, 1996), 
and get more moral and affective support from those 
around them (Lomnitz, 1995). This implies that infor-
mal, non-legal practices may encompass a wide range 
of morals and emotions that go beyond mere economic 
interest and cannot be adequately explained by a main-
stream view on corruption that tends to see any unre-
corded transactions as corrupted. 

The multi-level order of corruption perspective also 
relates to the notion of legal pluralism (cf. Griffiths, 
2003; Merry, 1988; Moore, 1973; von Benda-Beckmann, 
2002). Legal pluralism emphasises the coexistence 
and clash of multiple sets of rules or ‘legal orders’ that 
mould people’s social behaviour: the law of the na-
tion-state, customary rules, religious decrees, moral 
codes, and practical norms of social life. This means 
that supranational law or state law is just one among 
many other legal orders in society. Classic studies in 
legal anthropology and a more recent legal plural-
ism scholarship have demonstrated the emergence of 
“semi-autonomous social fields” or “non-state forms of 
normative ordering” with their own forms of regulation 
and informal norms, many of which contradict the state 
law (Moore, 1973; Tamanha, 2000). Hence, from a legal 
pluralism perspective, informal/illegal transactions that 
would be labelled as corruption from state law and/
or supranational law perspective may very well be con-
sidered to be morally acceptable practices according to 
local morality, social norms and traditions.
 
When analysing corruption, the project puts forward 
the claim that these informal practices (monetary and/
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or non-monetary) should be understood not merely 
as illegal or even non-legal, but rather as parallel legal 
orders in their own right, because they are not just 
spontaneous actions instead, they are institutionalised 
social practices that are part and parcel of everyday life. 
However, understanding and accepting such orders 
do not necessarily imply that they are societally bene-
ficial; instead, they are structures that need empirical 
and theoretical attention. As a result, we challenge the 
widespread beliefs that traditional economic-based 
attempts or legal centralistic normative approaches are 
sufficient for combatting corruption (Acemoglu and 
Verdier, 2000b; Heidenheimer and Johnston, 2001; 
Kaufmann et al., 2011; Nye, 2002; cf. Rose- Ackerman 
and Palifka, 2016b). 

Our approach highlights the necessity of understand-
ing and including perspectives built on micro-level, 
everyday life observations (Anders and Nuijten, 2009b; 
cf. Gupta, 1995; Haller and Shore, 2005b; Pardo, 2017). 
Hence, one of the distinctive features of the project is 
the investigation of corruption beyond the established 
paradigms (structural, interactional and legal centralis-
tic approaches) and instead focusing on society’s infor-
mal norms, everyday micro-level power relations and 
non-monetary currencies (e.g., respect, prestige, social 
status, solidarity, trust and kinship) as an additional 
lens to understand the emergence, explanation, persis-
tence and ubiquitousness of corruption. 

The socio-legal definition of norms (both legal norms 
and other social norms) used in this project has three 
essential attributes (cf. Svensson, 2013; Svensson and 
Larsson, 2012). The first is that norms are individuals’ 
perception of surrounding expectations regarding their 
own behaviour; the second one tells us that norms also 
are materialised expressions that are socially repro-
duced and thus can be studied empirically; while the 
third one states that norms are carriers of normative 
messages. Hence, norms have an ‘ought’ dimension and 
constitute imperatives (directions for action). Feldman 
and Nadler (Feldman and Nadler, 2006) divide the 
law and economics of norms (LEN) into three groups. 
The first category argues that using the law to shape 
social norms is likely to disrupt the desirable functions 
of those norms; the second group argues that law is 

unlikely to lead to any change in the functioning of 
norms; the third group views laws as an essential tool 
that could move social norms in the direction desired 
by policymakers. 

Robert C. Ellickson, a professor at Yale Law School, 
was one of the first legal scholars to recognise the 
importance of socially enforced norms fully. He states 
that ‘much of the glue of a society comes not from 
law enforcement, as the classicists would have it, but 
rather from the informal enforcement of social norms 
by acquaintances, bystanders, trading partners, and 
others; and he continues ‘informal systems of external 
social control are far more important than law in many 
contexts, especially ones where interacting parties have 
a continuing relationship and little at stake’ (Ellickson, 
1991, 1998). 

In the very title of one of his most renowned essays, 
Georg Simmel poses the question ‘How is society 
possible?’ (1910). His answer is founded on the premise 
that there must be harmony between societal develop-
ment, on the one hand, and individual human charac-
teristics and impulses, on the other. In other words, 
every human being is part of the social context and 
influences other individuals while simultaneously being 
influenced and shaped by the social environment. The 
interaction between individuals allows for mutual/
shared decision-making: a simple thesis that could be 
stated to define the very essence of large bodies of 
social theory. What separates different orientations 
within social theory from each other is predominantly 
the viewpoint of the processes underlying mutual de-
cision-making. From the functionalist sociology of law 
perspective that follows the tradition of Émile Durk-
heim, it is mainly through norms in society (both legal 
and social) that mutual decision-making arises. Norms, 
in turn, constitute social controls, which are decisive 
for shared expectations, and from the individuals’ 
perspective, for part of their situated cognition. Hence, 
trust and reciprocity are central to a collective action 
approach to corruption. 
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In this section, we describe the ethnographic method 
used in our case study, i.e., the role of informal social 
norms in reducing corruption in private and public 
schools in Hanoi.

Ethnographic Research Method

The study design represents a multi-level order of 
corruption approach with mixed methods in Vietnam. 
The project is ambitious in scope; however, its fea-
sibility is greatly enhanced by the partners’ previous 
experience gathering and analysing empirical data for 
large-scale, international, and established research 
contacts in Vietnam. The study primarily employed 
ethnographic methods to map and understand infor-
mal practices in schools concerning corruption regu-
lations on different levels (global, national, and local) 
and an intervention study aimed at assessing and 
creating educational material.

We conducted a two-month ethnographic study in 
Hanoi from January to Feburary 2020. The fieldwork 
was conducted in close collaboration with Vietnam-
ese researchers and research assistants who wish to 
remain anonymous. These collaborators contributed 
immensely to the identification of research partici-
pants, interviewees, and in many instances also served 
as translators or interpreters during the fieldwork.  
A rich stock of ethnographic material was collected 
through observations and informal interviews. The 
main emphasis was placed on exploring the role of so-
ciety’s informal norms and ‘non-monetary currencies’ 
as well as monetary transactions. More specifically, 
observations and informal interviews focused on the 
commonplace and more or less taken-for-granted ac-
tivities that signal the key features of social structures, 
norms and interactions. We explored the role of law 
and informal rules and norms in everyday life and, 
directly or indirectly, homes of children, schools, and 
administrative arenas, looking at, for example, how 
officials enforce and talk about laws, to what extent 
people conform to laws or informal rules, people’s 
perceptions of corruption and bribery, local defini-
tions and interpretations of ‘legal/illegal’ and ‘moral/
immoral’ binaries, everyday coping strategies, values 

and moral obligations, and the perceived role and 
image of the state in everyday life. 

In addition, we also focused on the narratives and sto-
ries about corruption, following the everyday rumours 
and gossip surrounding the interactions between 
citizens and schools. Rigorous procedures and tech-
niques for collecting data were applied: observation 
and informal interviews were documented in field dia-
ries in addition to audio recordings. Observations and 
informal interviews were conducted at social spaces 
and events where most people exchange information 
daily, in schools and administrative offices. During 
fieldwork, we also conducted informal interviews with 
diverse groups of people with different social posi-
tions relevant to understanding corruption in schools.
 
The Intervention study design was be based on two 
sources of inspiration: (a) the theoretical understand-
ing of corruption and anti-corruption strategies based 
on the multi-level orders of corruption perspective; 
and (b) experiences of organisational-level interven-
tions in the field of occupational health. 

One of the scientific fields that have dealt extensive-
ly with understanding the possibilities of achieving 
organisational change through the means of inter-
ventions is Occupational Health. Such intervention 
aims to improve psychosocial working conditions 
and employee health and well-being. Subsequently, 
we drew on these experiences to design a collective 
action based anti-corruption intervention within this 
project. More specifically, we used the five-step model 
to create interventions that have proven successful 
when working towards changing attitudes and norms 
in organisations. This model is based on an extensive 
literature review where criteria for functionality has 
been assessed (Nielsen et al., 2010). The model we 
implemented entailed the following key features: (1) 
Preparation: Establishment of an informal Steering 
Group including researchers together with critical 
persons in administration and organisations; (2) 
Screening: of methods and audit of system feedback; 
(3) Action planning: developing activities and partic-
ipatory workshops; (4) Implementation: monitoring 
drivers of change - creating transparency through 

Methodology
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communication; (5) Communication effect evaluation 
on different levels, process documentation, emergent 
variability. The critical feature of the intervention 
model is transparency through communication. 
Through communication, it was possible for the re-
searchers and Vietnamese collaborators to collectively 
unveil hidden informal structures and relate these 
structures to the common good of the school system. 

Review of relevant literature
Anti-corruption mainly comprises three interdepend-
ent efforts, i.e., understanding the problem of cor-
ruption, establishing anti-corruption institutions, and 
designing strategies to curb corruption. Our literature 
review employs the systematic methods created by 
Tranfield et al. (2003) and developed by Svensson et 
al. (2013). After searching for the keywords “anticor-
ruption OR anti-corruption” in the web of science 
core collection database and excluding articles outside 
the social sciences, one- hundred and three peer-re-
viewed journal articles published between 2015 and 
2020 were gathered for this review (see appendix). A 
descriptive analysis of the 103 articles shows that 89 
of these studies representing 86%, were concerned 
with national-level anti-corruption strategies. Howev-
er, among these 89 studies on national anti-corruption 
strategies, analytical methods were employed in 37 
(42%), quantitative methods in 30 (34%), qualitative 
methods in 20 (22%) and experimental methods in 
2 (2%). This indicates that relatively few qualitative 
studies have been conducted on national anti-corrup-
tion strategies in the last five years. The sub-national 
or local level received very little attention from studies 
in this review. Only three articles (F. Li and Deng 
2016b; Vadlamannati 2015; Sundstrom 2019) were 
devoted entirely to this level. 

In our thematic analysis below, we explore the extent 
to which recent national and sub-national (local) an-
ti-corruption efforts and literature published between 
2015 and 2020 go beyond the established paradigms 
(i.e., principal-agent perspective, macro-level, struc-
tural, interactional, and legal centralistic approaches) 
to focus on society’s local level informal norms, every-
day micro-level power relations and non-monetary 

currencies (e.g., respect, prestige, social status, solidar-
ity, trust and kinship). This is done to underline the 
importance of local approaches based on the collec-
tive action perspective. 

Anti-corruption literature on the 
national level 

According to Gemperle (2018), establishing anti-cor-
ruption institutions and policies is crucial for many 
governments because it demonstrates their commit-
ment to transparency and accountability. However, 
certain governments only do this to signal their 
integrity without properly implementing their an-
ti-corruption policies and regulations (Schnell 2018). 
Deng (2018) and L. Li et al. (2017), insists that polit-
ical leaders are often apathetic with implementation 
due to conflict of interest. For example, even when 
policymakers are not corrupt, they often significantly 
distort anti-corruption initiatives by opting for lower 
detection strategies when these strategies apply to 
their actions compared to situations where it does not 
(Boly and Gillander 2018). Therefore, in the wake of 
unempowered outsiders and demotivated agencies, 
many countries rely strongly on top-political will and 
leadership to ensure the effective implementation of 
anti-corruption regulations (Deng 2018). Nonethe-
less, Schnell (2018) argues that political competition 
that benefits from anti-corruption agenda setting can 
effectively force governments to implement anti-cor-
ruption policies and regulations. However, this might 
not always be the case. Some governments also use 
non-state or para-state anti-corruption institutions to 
deflect political opponents’ blame and pressure with-
out directly interfering (Aburamoto 2019). 

Several studies within this level’s canon recommend 
multi-sectoral, multi-agency, legal cooperation, and 
interdependencies between and within countries 
to improve the implementation of anti-corruption 
programs and policies (Taylor 2018; Kurakin and 
Sukharenko 2018; Ross 2018; Robinson 2015; Hein-
rich and Brown 2017). Conversely, Hobbs and Wil-
liams (2017), Boly and Gillander (2018), Fedotov and 
Voloshyna (2019) and Deng (2018) argue against the 
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decentralisation of anti-corruption institutions. In 
their view, increased supervision could lead to fear of 
making mistakes on the part of officials (Deng 2018), 
and multiple agencies could breed under-reporting of 
corrupt acts (Hobbs and Williams 2017). 

Furthermore, Min (2019) and S. B. Kim (2016) sug-
gest that legal sanctions must endeavour to incentivise 
corporations and individuals to self-report miscon-
duct. Nevertheless, such civic action can only be 
induced when the public perceives the government 
to effectively implement its anti-corruption policies 
(Peiffer and Alvarez 2016). Also, even though the use 
of legal sanctions in fighting corruption has shown 
significant results in most Western societies, Ocheje 
(2017), Dadasov (2017) and Esoimeme (2018) sepa-
rately question its dispensability in Africa. Ocheje’s 
study, for example, suggests that normative peculiari-
ties such as the blurry distinction between the public 
and private sphere in many African countries throw a 
peculiar challenge for the anti-corruption legal sanc-
tions. Accordingly, they argue that improving an-
ti-corruption institutions and strategies require ardent 
consideration of contextual and endogenous factors 
(Ocheje 2017; Dadasov 2017; Esoimeme 2018). 

Anti-corruption literature on the 
sub-national (local) level

These sub-national (local level) studies (F. Li and 
Deng 2016b; Vadlamannati 2015; Sundstrom 2019) 
gathered for this review focused on the difficulties 
facing the implementation of national anti-corruption 
policies at the local levels. The challenge found in 
China’s case by F. Li and Deng (2016b) was selective 
prosecution and light sentence of corruption cases. 
They maintain that this results from inadequate su-
pervision of the local procuratorates and legal loop-
holes that allowed local actors to manipulate and 
transact power when investigating corruption cases. 
In India, Vadlamannati (2015) found that scheduled 
elections correlated to an increase in the number of 
corruption cases recorded by the state’s anti-corrup-
tion agencies. However, these cases are often not 
investigated. Thus, anti-corruption initiatives are used 

to gain political support before elections. In South 
Africa, Sundstrom (2019) found that the strategy of 
employing performance-related pay (PRP) as a means 
of disincentivising bribe-taking by civil servants was 
largely unsuccessful. On the contrary, the PRP bo-
nuses are instead used to reward officials who collude 
with corrupt senior managers. This subsequently 
makes honest behaviour even more costly and bribery 
more attractive for the civil servants. These studies 
suggest that micro-level informalities have implica-
tions for the implementation of anti-corruption initi-
atives. Finally, none of these studies highlighted local 
or micro-level anti-corruption initiatives or strategies. 
The primary concern was the “Top-Down implemen-
tation” of policies developed at the national level.

National-sub-national (local) literature

Some of the studies gathered for this review were 
multi-level. Therefore, they focused on both anti-cor-
ruption at the national and sub-national levels. These 
studies (F. Li and Deng 2016a; Cochrane 2018; Lee 
2018; Mattoni 2017; Ocheje 2018; Milan 2017; Zeng 
2017) are mainly empirical and focus on the imple-
mentation challenges facing national anti-corruption 
policies and programs at the local level. Two main 
challenges were identified within this body of litera-
ture. These were the impact of social/cultural norms, 
and local political officials on anti-corruption initia-
tives (Lee 2018; Ocheje 2018; F. Li and Deng 2016a; 
Zeng 2017). According to F. Li and Deng (2016a) and 
Zeng (2017), the centralisation of China’s anti-cor-
ruption regime into a single agency model results in 
a substantial decrease in the influence of local party 
leaders on the implementation of anti-corruption 
programs and policies. However, this represents an at-
tempt by the party’s centre to maintain control of the 
regime rather than relinquishing control or promoting 
the rule of law. In addition, Lee (2018) contends that 
because the Chinese anti-corruption regime employs 
a top-down legal approach, it faces difficulties tack-
ling non-economic forms of corruption and potential 
corruption-breeding rooted in Chinese culture such 
as gift-giving or “guanxi”. Consequently, he proposes 
a bottom-up, culture-based approach to combatting 
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corruption that creates an environment where new 
norms will be propagated to discourage corruption 
induced through guanxi. This finding corroborates 
Ocheje’s (2018) observations on Nigeria’s fight against 
corruption. Ocheje found that social norms and 
institutions in Nigerian society create an enabling 
environment for corruption, which in essence, pose a 
severe challenge to the efficacy of law in combating it. 
Hence, the success of any anti-corruption initiative in 
the country should rely critically on the broad insti-
gation of change in these norms. However, Ocheje 
does not explain or recommend ways through which 
the broad instigation of change in these norms can be 
achieved by the Nigerian government.

Concluding discussions

Our analysis of 103 peer-reviewed journal articles 
gathered for this systematic literature review indicates 
that most studies conducted within this period focus 
on anti-corruption at the national level, and mostly 
employ analytical and quantitative methods. However, 
the sub-national (local) level received scant attention, 
and qualitative methods were employed in very few 
studies. Also, a significant number of studies focus on 
anti-corruption at multiple levels i.e., the national-sub-
national level. Our thematic analysis also suggests that 
most anti-corruption studies conducted in this period, 
have generally focused on an analytical, or empirical 
appraisal of anti-corruption policies and practices. 
However, this finding might have been due to our 
keyword search string “anti-corruption” used in gath-
ering these articles. The term itself connotes interven-
tions against corruption. 

Nonetheless, our analysis suggests that studies on the 
national and local levels mainly appraised national an-
ti-corruption strategies and their implementation chal-
lenges. Despite the variances in their subject matter, 
we found that the majority of the studies across the 
levels are shaped by the principal-agent perspective. 
Subsequently, these studies are generally state-centric 
and devote primarily to the analysis of macro-level 
factors such as the behaviour of actors in particu-
lar public-office settings, the system of formal rules 

and institutions, how ruling elites are composed, the 
competition that exists among them, how accountable 
they are, and disregarded micro-level informal social 
norms and their roles in combating corruption. 

Consequently, irrespective of the entity of focus (i.e., 
country or institution), method or level of analysis 
(national, local or multi-level) common conclusions 
and recommendations were offered in their apprais-
als of anti-corruption strategies. Most of the studies 
attributed the ineffectiveness of anti-corruption 
policies and strategies across various societal levels 
and institutions, to the inability of “principals” to be 
principled. For example, the majority of studies at the 
national level pointed to the lack of political will and 
weak monitoring mechanisms as the primary obstacle 
to effective anti-corruption. Our findings from this 
literature review corroborate earlier observations of 
Ugur and Dasgupta (2011), on the predominance of 
the principal-agent theoretical perspective within an-
ti-corruption scholarships, theory, and practice. Even 
though local level studies were scant, findings from 
the few studies suggest that micro-level informalities 
have significant implications on the implementation 
of anti-corruption initiatives. 

Furthermore, the national-local level studies primar-
ily focused on the implementation challenges facing 
national anti-corruption policies and strategies at the 
local level. Thus, the interconnections and interde-
pendence of anti-corruption activities between these 
levels were explored. However, this was done in a top-
down approach. Subsequently, how local micro-level 
activities and informal norms shape national anti-cor-
ruption discourse and strategies were not adequately 
studied. Nonetheless, the analysis found in the canon 
highlights the need for empirical anti-corruption stud-
ies on the interdependencies between (1) national/cen-
tral level initiatives, policies, and laws, and (2) local, 
micro-level social norms and practices. Additionally, 
they indicate the importance of local-level actors and 
informal norms to anti-corruption policymaking and 
implementation.  
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Results
This section presents the empirical findings from the 
ethnographic study of informal social norms and prac-
tices within public and private schools in Hanoi, and 
their implications for developing new or improving ex-
isting strategies to counteract dysfunctional informali-
ties and/or corrupt practices at the sub-national (local) 
level. The study was primarily conducted in five public 
and six private schools across Hanoi. Aside from obser-
vations, a total of seventeen interviews were conducted. 
Our interviewees included six teachers from private 
schools and five from public schools, as well as two 
vice-principals. Also, four parents were interviewed in 
addition to the teachers who gave insights from their 
roles as parents.

Becoming a Teacher in Hanoi

Understanding the motivation behind people’s decision 
to pursue a career in teaching is very vital because it 
provides an empirical basis for planning teacher train-

ing programs and education, designing curriculum and 
influencing government and inter-governmental policy 
implementation (Fray & Gore, 2018; Watt & Rich-
ardson, 2007). The motivation behind the decision to 
become a teacher is generally categorised into extrinsic 
(e.g., salary), intrinsic (e.g., passion), and altruistic (e.g., 
contribute to society) motives (Topkaya & Uztosun, 
2012). However, their impact on decision making varies 
among continents and nations (Fray & Gore, 2018).  In 
Western countries, intrinsic and altruistic motivation 
appears to be the reason most people choose the teach-
ing career (Jungert, Alm, & Thornberg, 2014; Struyven, 
Jacobs, & Dochy, 2013). On the contrary, extrinsic mo-
tivations are found to be the case in most non-Western 
countries  (Mwamwenda, 2010; Yüce, Şahin, Koçer, 
& Kana, 2013) even though it is mostly the intrinsic 
factors that underline their decision to remain in the 
profession as found by  (Salifu, Alagbela, & Gyamfi 
Ofori, 2018) in their study of Ghanaian teachers. Sev-
eral studies have shown that very few people choose 
to teach as a fallback career (Gore, Barron, Holmes, 
& Smith, 2016; Moran, Kilpatrick, Abbott, Dallat, & 
McClune, 2001; Topkaya & Uztosun, 2012; Watt & 
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ĐŽƐƚ	ŵǇ	ƉĂƌĞŶƚƐ	ϮϬϬ	ŵŝůůŝŽŶ	ĚŽŶŐ	;ĂƉƉƌŽǆŝŵĂƚĞůǇ	
USD	ϴ͕ϳϬϬͿ	ƚŽ	ŐĞƚ	ŵĞ	ƚŚĞ	ƉŽƐŝƟŽŶ͘	HĂǀŝŶŐ	ůŝƚĞƌ-
ĂůůǇ	ŶŽ	ƉĞŶŶǇ	ŝŶ	ƚŚĞŝƌ	ƐĂǀŝŶŐ	ĂĐĐŽƵŶƚ͕	ŵǇ	ƉĂƌĞŶƚƐ	
ĚĞƉŽƐŝƚĞĚ	ŽƵƌ	ŚŽƵƐĞ	ƚŽ	ŐĞƚ	Ă	ůŽĂŶ	ŽĨ	ϭϵϬ	ŵŝůůŝŽŶ	
ĚŽŶŐ	ĨƌŽŵ	ƚŚĞ	ďĂŶŬ	ĂŶĚ	͞ĐŚҢǇ͟	;ŵĞĂŶŝŶŐ	ƌƵŶ-
ŶŝŶŐ͕	Ă	ƉŽƉƵůĂƌ	VŝĞƚŶĂŵĞƐĞ	ƚĞƌŵ	ĚĞĮŶŝŶŐ	ƚŚĞ	ĂĐƚ	
ŽĨ	ƉĂǇŝŶŐ	ŵŽŶĞǇ	ƚŽ	ŐĞƚ	ƐŽŵĞƚŚŝŶŐͿ	ĨŽƌ	ƚŚĞ	ũŽď	
ƉŽƐŝƟŽŶ	ĨŽƌ	ŵĞ͘	I	ǁĂƐ	ƉůĂŶŶŝŶŐ	ƚŽ	ƐƚĂǇ	ƚŚĞƌĞ	ĂŶĚ	
ĐŽŵŵŝƚ	ƚŽ	ƚŚŝƐ	ũŽď͘	�Ƶƚ	I	ŚĂĚ	ƚŽ	ĐŽŵĞ	ďĂĐŬ	ƚŽ	HĂ-
ŶŽŝ	ƚŽ	ƌĞĨĞƌĞĞ	Ă	ƐƉŽƌƚƐ	ƚŽƵƌŶĂŵĞŶƚ͕	ĂŶĚ	ƚŚĂƚ	ǁĂƐ	
ǁŚĞŶ	ƚŚŝƐ	ũŽď	ŽƉƉŽƌƚƵŶŝƚǇ	Ăƚ	OůǇŵƉŝĂ	ŽƉĞŶĞĚ	
ĨŽƌ	ŵĞ	͘	tŚĞŶ	I	ƉĂƐƐĞĚ	ƚŚĞ	ĞŵƉůŽǇŵĞŶƚ	ƉƌŽĐĞƐƐ	
Ăƚ	OůǇŵƉŝĂ͕	ŵǇ	ƉĂƌĞŶƚƐ	ĚŝĚ	ŶŽƚ	ĂůůŽǁ	ŵĞ	ƚŽ	ƋƵŝƚ	
ƚŚĞ	ϮϬϬͲŵŝůůŝŽŶͲĚŽŶŐ	ũŽď͘	Mƌ	SŽŶ	ʹ	HĞĂĚ	ŽĨ	ƚŚĞ	
WŚǇƐŝĐĂů	EĚƵĐĂƟŽŶ	ĚĞƉĂƌƚŵĞŶƚ	Ăƚ	OůǇŵƉŝĂ͕	ĞǀĞŶ	
ŚĂĚ	ƚŽ	ĐŽŵĞ	ĚŽǁŶ	ƚŽ	ŵǇ	ŚŽŵĞƚŽǁŶ͕	ƚĂůŬŝŶŐ	ŵǇ	
ƉĂƌĞŶƚƐ	ŝŶƚŽ	ůĞƫŶŐ	ŵĞ	ŐŽ͘

Huan’s story on becoming a teacher at Olympia School in Hanoi



17  |  SWEDISH INTERNATIONAL CENTRE FOR LOCAL DEMOCRACY

RESEARCH REPORT    THE ROLE OF SOCIAL NORMS IN REDUCING CORRUPTION IN EDUCATION: 
	 																A	CASE	STUDY	OF	SCHOOLS	IN	HANOI-VIETNAM

NO 20

Richardson, 2007). Huan’s story below sheds light on 
the experience of becoming a teacher in Hanoi.

In a coffee shop two kilometres away, next to the con-
struction sites, we met a private school teacher who is 
just at the beginning of her career. It was on a Friday 
evening after she had closed from work at around 6.30 
pm. It is usual for many young adults to gather here 
after work and gossip about their colleagues. Seated a 
few tables away from us are some university students 
who appear to be preparing a group presentation for 
their class.  As we drink Vietnamese ice coffee to the 
thunderous pop music in the background, the teacher 
begins to share her motivations for choosing the teach-
ing profession. According to her, the decision to be-
come a teacher was hinged on her passion for teaching. 
However, this career choice made her parents worried 
about the financial resources they envisaged would be 
needed to obtain a teaching job. She further lamented 
that at the time, they estimated that it would cost about 
200 to 300 million VND to bribe herself into a job in 
a public school in Hanoi. Therefore, the looming need 
to borrow this amount of money upon graduating from 
the university created a stressful situation in the family. 
She explained that it was only through the interven-
tion of “luck” that she instead found a job in a private 
school where she did not need to pay any money. She 
attributes her situation to luck because she recalls 
knowing many colleagues who had to pay huge bribes 
before getting their job. Even though she did not go 
through this ordeal, her narrative substantiates Huan’s 
experiences in the opening parts of this section. 

We met another teacher in a coffee shop who has been 
teaching chemistry in a public high school for about 15 
years. During our conversation, she shared that she did 
not have to pay herself into the public school system 
since she graduated with extra high marks from the 
University of Pedagogy. However, she knows many 
others who had to. Consequently, she insisted that she 
does not feel obliged to earn extra money, unlike her 
colleagues. She expressed that as a single woman who 
lives on her own, her salary is good enough. She also 
emphasised how passionate she is about her job and 
wants to contribute to a better society through how she 
plans her classes and lessons. We soon after finished 

our coffees and departed the coffee shop as more and 
more young Vietnamese gathered to slurp coffee drinks 
and hang out. She hops on her bicycle and readies her-
self to embark on a few kilometres ride home, leaving 
me with her last words, “it is great to live and work in 
the same district”.

Celebration of Holidays and Gift-giving

Gift giving is a universal human behaviour that has not 
yet been fully understood and interpreted by social sci-
entists (Carmichael & MacLeod, 1997; Sherry Jr, 1983). 
D’Souza (2003) argues that whether in monetary or 
non-monetary forms, gift-giving communicates appre-
ciation and affection. In addition, it serves as a rhetor-
ical act through which cultural meanings are forged 
in symbols either for honouring social obligations or 
political manoeuvre (Schieffelin, 1980).  Consequently, 
gift-giving and its interpretations are complex (L’Etang, 
2012) and vary across regions and countries. In certain 
Asian countries, gift-giving is a medium for gaining 
access, establishing connections, securing favours from 
others and building relationships  (D’Souza, 2003). 
However, to understand and interpret gift-giving,  
Sherry Jr (1983) insists that the relationship between 
the gift itself, consequences of giving and taking the 
gift, and the various actor’s interpretation and under-
standing of the action and motives must be established. 
Hence, depending on the situation, nature of the gift 
and the relationship between the actors, a gift can be 
construed as either appropriate or unethical. 

Gifting especially on anniversaries and other special 
occasions according to Ho (2019) is very crucial for 
building and cementing interpersonal relationships in 
Vietnam.  Subsequently, there is a Vietnamese adage 
that goes like “a gift is not as important as the way it 
is given”  (Nguyen & Tsetsura, 2015). This adage sug-
gests that there are implicit and explicit intentions for 
giving a gift which can either be sabotaged or enhanced 
through the means it is channelled through. Nguyen 
& Tsetsura (2015) concur that in certain instances, the 
economic value of the gift does not encode its func-
tion but rather the symbolic value it embodies. Jamie 
Gillen (2012) in his study of positionalities in money 
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and gift exchange in Vietnam, found that financial 
compensation and gifts were given and construed as an 
acceptable transaction or currency for time and efforts.  
He showed that the Vietnamese phrase “TiҲn cà phê” 
meaning coffee money, exemplifies monetary gifts that 
are commonly given to compensate for time and effort. 

20 October is Vietnamese Women’s Day, among many 
vital days like the beginning of the school year, Teach-
er’s Day, International Women’s Day, New Year’s Eve, 
the Lunar New Year Têt and International Women’s 
Day within the Vietnamese school environment. These 
days are characterised by a common symbolic practice 
of showing special appreciation to teachers. At least 
once in almost every month, an occasional moment 
of this nature traditionally calls for such exposition of 
appreciation to the teachers. Here at the campus gates 
of a public school in Hanoi are guards orderly organ-
ising the arrival of students, teachers, and guests. The 
gate to the left is used for the students, and the gate 
to the right is for teachers and other school personnel 
only. Those violating this arrangement are getting a 
fair share of attention from the older man in the guard 
booth. While observing the guards’ manner of ordering 
arrival, my attention is swiftly drawn to the huge bas-
kets of flowers, chocolates, and toiletries with coloured 
ribbons and gift cards carried by some of the arriving 
students. 

During the fieldwork, gift-giving related to such days 
was discussed with some parents and teachers. In our 
conversation with a parent at a coffee shop in the cen-
tral business district of Hanoi, he revealed that his chil-
dren’s teachers expect that he and his wife show their 
appreciation on these annual occasions. On such days 
they are expected to put between 500 000 VND to 2 
million VND (i.e., $22-$88) in an envelope and stick 
it into a flower bouquet. On the part of the parents we 
interacted with, these monthly expectations of appreci-
ation, especially in the form of monetary gifts, bear on 
them some amount of stress. Nevertheless, their inabil-
ity or decision not to offer monetary gifts results in the 
teachers’ discriminatory treatment of their ward. One 
parent recalled the following.

͞tŚĞŶ	ĞŶƚĞƌŝŶŐ	ŐƌĂĚĞ	ϰ͕	ŵǇ	ĚĂƵŐŚƚĞƌ	ǁĂƐ	ůŝƐƚĞĚ	
ŝŶ	ƐĞůĞĐƟǀĞ	ĐůĂƐƐ	ĨŽƌ	ƚŚŽƐĞ	ǁŝƚŚ	ŚŝŐŚĞƐƚ	ƐĐŽƌĞƐ͘	
OŶ	ŽĐĐĂƐŝŽŶƐ	ƐƵĐŚ	ĂƐ	TĞĂĐŚĞƌ͛Ɛ	DĂǇ	ĂŶĚ	tŽŵĞŶ͛Ɛ	
DĂǇ͕	I	ŶĞǀĞƌ	ďƌŝŶŐ	ƚĞĂĐŚĞƌƐ	ƚŚĞ	ĞŶǀĞůŽƉĞƐ	ďƵƚ	
ŵĞƌĞůǇ	ƉƌĞƐĞŶƚ	ƚŚĞŵ	ǁŝƚŚ	ŵĞŵŽƌŝĂů	ƐŽƵǀĞŶŝƌƐ͘	Iƚ	
ƐĞĞŵƐ	ůŝŬĞ	ŵǇ	ĚĂƵŐŚƚĞƌ	ǁĂƐ	ĚŝƐĐƌŝŵŝŶĂƚĞĚ	ĂŐĂŝŶƐƚ	
ďĞĐĂƵƐĞ	ŽĨ	ƚŚĂƚ͘͟

When quizzed further about what made her assume 
her daughter was treated differently from others, she 
said, 

͞HҪŶŐ	ǁĂƐ	ŐƌĂĚĞĚ	ƵŶĨĂŝƌůǇ͘	TŚĞ	ƚĞĂĐŚĞƌ	ŵĂƌŐŝŶ-
ĂůŝƐĞĚ	ŚĞƌ	ŝŶ	Ăůů	ƉĞƌĨŽƌŵĂŶĐĞ	ĂĐƟǀŝƟĞƐ	ĂŶĚ	ĞǀĞŶ	
ƚĂůŬĞĚ	ƚŽ	ŚĞƌ	ŝŶ	ƐĂƌĐĂƐŵ͕	ǁŚŝĐŚ	ŵĂĚĞ	ŚĞƌ	ƐĂĚ͘	
FŽƌ	ĞǆĂŵƉůĞ͕	ŶŽƌŵĂůůǇ͕	ƚĞĂĐŚĞƌƐ	ǁŽƵůĚ	ƵƐĞ	ƚŚĞ	
ƉƌŽŶŽƵŶƐ	͞ĐŽŶ͟	;ĞƋƵŝǀĂůĞŶƚ	ƚŽ	͞ƐŽŶͬĚĂƵŐŚƚĞƌ͟Ϳ	Žƌ	
͞Ğŵ͟	Žƌ	͞ďҢŶ͟	ƚŽ	ĐĂůů	ƐƚƵĚĞŶƚƐ͖	ŝŶ	ƚŚŝƐ	ĐĂƐĞ͕	HҪŶŐ	
ǁĂƐ	ĐĂůůĞĚ	͞Đƀ͟	;ŵĞĂŶŝŶŐ	ŵŝƐƐͿ	ŝŶƐƚĞĂĚ͘͟	

The repercussion of this discriminatory treatment 
was a decision to move Hang to a private school 
when she got to the middle school level. Moreover, 
we gathered from our interviews with the teachers 
that the solicitation of these appreciations is mainly 
channelled through the parents’ association. This 
association typically organises the collection of money 
from individual parents into buying a joint gift for the 
teachers on behalf of the class. Even though many 
parents and teachers are engaged in this transaction 
of expectation and appreciation, some of them assent 
that these forms of transactions on these occasions to 
a large extent characterise bribery and have been the 
medium through which teachers earn extra money to 
compensate for their low salaries. Whereas this view 
was held by the majority of our research participants, 
we cannot ascertain whether this is a collectively held 
viewpoint of parents and teachers in Hanoi. These 
extra monies are sometimes sheathed in the form of 
shopping vouchers, which equally serve as “accepted 
currencies” in this transaction. The permissibility 
of these vouchers as currencies in this transaction is 
made possible through the Vietnamese norm against 
rejecting gifts. 
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͞LĞƚ	ƵƐ	ƐĂǇ	ŝĨ	ǇŽƵ	ŐŝǀĞ	ŵĞ	Ă	ƉƌĞƐĞŶƚ͕	ďƵƚ	I	ĚŽ	ŶŽƚ	
ŬŶŽǁ	ƚŚĞ	ƌĞĂů͕	ůĞƚ	ƵƐ	ƐĂǇ	ƚŚĞ	ǀĂůƵĞ	ŽĨ	ƚŚĞ	ƉƌĞƐĞŶƚ͕	
I	ĐĂŶŶŽƚ	ƐĂǇ	ǇĞƐ	Žƌ	ŶŽ͘	IŶ	ŽƵƌ	ĐƵůƚƵƌĞ͕	ǁĞ	ĚŽ	ŶŽƚ	
ŚĂǀĞ	ƚŚĞ	ĐƵůƚƵƌĞ	ŽĨ	ŐŝǀŝŶŐ	ďĂĐŬ	Ă	ƉƌĞƐĞŶƚ͘	IĨ	ǇŽƵ	
ŐŝǀĞ	ŵĞ	ƐŽŵĞƚŚŝŶŐ͕	I	ũƵƐƚ	ŚĂƉƉŝůǇ	ƌĞĐĞŝǀĞ	ŝƚ͘͟

The gesture of appreciation shown to the teacher does 
not only take place during these holidays. Another 
parent stated that after her daughter was sick, she 
showed her special appreciation to her homeroom 
teacher for all the extra help she offered her.

͞I	ŐĂǀĞ	ϱϬϬ	ϬϬϬ	VND	;ĂƉƉƌŽǆŝŵĂƚĞůǇ	ΨϮϮͿ͕	ŶŽƚ	ŝŶ	
ŵŽŶĞǇ͕	ďƵƚ	ĂƐ	Ă	ŐŝŌ	ǀŽƵĐŚĞƌ	ƚŽ	ƐŚŽǁ	ŵǇ	ĂƉƉƌĞĐŝĂ-
ƟŽŶ	ƚŽ	ŵǇ	ĚĂƵŐŚƚĞƌ͛Ɛ	ƚĞĂĐŚĞƌ͘ 	Iƚ	ǁĂƐ	Ă	ŐŝŌ	ǀŽƵĐŚ-
Ğƌ	ŝŶ	Ă	ŐƌŽĐĞƌǇ	ƐƚŽƌĞ	ƐŽ	ƐŚĞ	ĐŽƵůĚ	ďƵǇ	ƐŽŵĞƚŚŝŶŐ͘	
I	ĚŝĚ	ŶŽƚ	ǁĂŶƚ	ŝƚ	ƚŽ	ďĞ	ƐĞĞŶ	ĂƐ	ŽĚĚ	Žƌ	ƐŽŵĞƚŚŝŶŐ	
ĞůƐĞ͕	ũƵƐƚ	ƚŽ	ƐŚŽǁ	ŵǇ	ĂƉƉƌĞĐŝĂƟŽŶ͕	ƐŽ	ƚŚĂƚ	ŝƐ	ǁŚǇ	I	
ĐŚŽƐĞ	Ă	ǀŽƵĐŚĞƌ͘ 	NĞǀĞƌƚŚĞůĞƐƐ͕	ǇĞƐ͕	ŝƚ	ŚĂƐ	Ă	ǀĂůƵĞ	
ŽĨ	ϱϬϬ	ϬϬϬ	VND͘͟

Home Teaching (lớp học thêm)

Extra classes or home teaching can be observed all 
over the world and considered by many parents and 
teachers to be valuable supplements to regular teach-
ing and learning in schools. However, this educational 
activity is observed to be on the ascendency, especial-
ly in developing countries. In the case of Vietnam, Ha 
and Harpham (2005) observed that a combination of 
short schooling hours and a short academic calendar 
resulted in the country’s educational system providing 
students with just a little above half of the interna-
tional normal annual teaching input. Therefore, par-
ents’ need to overcome this weakness in the country’s 
educational system heightened the demand for extra 
classes for their wards. It is important to note that 
extra classes have always been part of the country’s 
educational system and have traditionally been offered 
by teachers voluntarily. However, the country’s eco-
nomic reforms from 1989 (Doi Moi) particularly the 
deregulation of the country’s educational system to 
allow for the establishment of private educational cen-
tres in combination with the growing demand among 
parents for extra classes culminated in the emergence 
of non-voluntary, home-based, and profit-driven extra 

classes mostly organised by teachers and private learn-
ing centres. Dan (2002) reports that by the early 1990s 
the economic and social cost of extra classes espe-
cially among poorer households in Vietnam became 
profound. Subsequently, in 1993, the Vietnamese 
government banned home teaching and extra classes 
that were not organised by schools’ administrations. 

Nonetheless, recent studies and news reports indi-
cate an increasing prevalence of illegal extra classes 
in Vietnam (Dan, 2002; Harpham, Huong, Long, 
and Tuan, 2005; Ha and Harpham, 2005; Viet Nam 
News, 2017; Tien Phong News, 2020; Tuoi Tre News, 
2021). According to Dan (2002) and Ha and Harpham 
(2005), the demand or need for extra classes is some-
times deliberately created by some teachers by signif-
icantly reducing the duration and learning content of 
their school classes, to run extra classes in their own 
homes. Reports by the Viet Nam News (2017) shows 
for example that, a 3-hour extra class in subjects such 
as Maths and History costs around $15-$22 USD. 
Even though Ha and Harpham (2005) did not find 
a significant impact of extra classes on learning out-
comes in writing and arithmetic of 1000 eight-year-
olds across five provinces in Vietnam, many parents 
continue to seek and invest in these services for their 
wards. Nevertheless, reports by Tien Phong News 
(2020), suggests that not all parents invest in these 
services because they intend to better the grades or 
learning outcomes of their wards. Instead, some par-
ents pay for extra classes for their wards because they 
are afraid not doing so may result in the victimization 
of their children by the teachers. 

During our interviews concerning informal social 
norms, the issue of home teaching or extra classes 
was brought up by almost all our respondents. When 
the school year is over, teachers all over the country 
are supposed to be on summer holidays. According 
to many of the teachers we interviewed, the summer 
break does not translate into a breakaway from teach-
ing and learning for children and teachers in Hanoi. 
Instead, it becomes the peak time for extra classes 
(lӀp hҸc thêm). We gathered from our interviews that 
parents send their children to various classes, includ-
ing English, Arts, Sports, Mathematics, Literature & 
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Philology and Soft Skills, especially during this period. 

When we asked the teachers and parents why extra 
classes and home teaching are prevalent in Hanoi, 
most of the teachers, especially those from the public 
schools, pointed to low salaries and teachers’ need for 
extra money. According to one of the vice-principals, 
even though it results in fewer brown envelopes in the 
school, extra classes and home teaching remains vital 
tools for teachers to earn extra money and for parents 
to secure good grading for their wards. In fact, during 
a brainstorming session of a workshop we organised 
with representatives from various schools, local repre-
sentatives from Hanoi, and teacher education institu-
tion, a female teacher initiated a discussion around the 
informalities of financial transactions in schools. She 
started by sharing her views of how extra fees have 
been embedded into the relationship between parents 
and teachers. For example, she mentioned the extra 
teaching hours that teachers in public schools devote 
to students during evenings when home-teaching is 
performed as a certain informal fee. In public schools, 
she stated that it is also common with extra English 
classes that come with a certain fee. She thinks that 
each teacher can earn around 500 000 VND ($22)  
extra per day. Subsequently, one of the teachers who 
conducts home teaching disclosed to us during an 
interview that,

͞I	ƚĞĂĐŚ	ĞǆƚƌĂ	ƚǁŽ	ĐůĂƐƐĞƐ	;Ϯ	ŚŽƵƌƐ	ĞĂĐŚͿ	ƉĞƌ	
ǁĞĞŬ͙	I	ƚĞĂĐŚ	ŵǇ	ŽǁŶ	ƐƚƵĚĞŶƚƐ͘		A	ĐŽůůĞĂŐƵĞ	ŽĨ	
ŵŝŶĞ	ƚĞĂĐŚĞƐ	ĂƌŽƵŶĚ	ϭϮ	ŚŽƵƌƐ	Žƌ	ŵŽƌĞ	ƉĞƌ	ǁĞĞŬ͕	
ĂŶĚ	ĨŽƌ	ƚŚĂƚ͕	ƐŚĞ	ĞĂƌŶƐ	ϭϬ	ŵŝůůŝŽŶ	VND	;ΨϰϯϴͿ	Ğǆ-
ƚƌĂ	΀ƉĞƌ	ŵŽŶƚŚ΁͕	ĐŽŵƉĂƌĞĚ	ƚŽ	ŚĞƌ	ƐĂůĂƌǇ	ŽĨ	ϳ	ŵŝů-
ůŝŽŶ	;ΨϯϬϳͿ͘	SŚĞ	ƌĞŶƚƐ	Ă	ƌŽŽŵ	ŽƵƚƐŝĚĞ	ƚŚĞ	ƐĐŚŽŽů	
ĨŽƌ	ĂďŽƵƚ	ϭϬϬ	ϬϬϬ	Ͳ	ϮϬϬ	ϬϬϬ	VNDͬƐĞƐƐŝŽŶ	;ΨϰͲ
ΨϴͿ͙͘	ƚŚĞ	ƐƚƵĚĞŶƚƐ	ĂƌĞ	ƌĞĐƌƵŝƚĞĚ	ǀŝĂ	ƚŚĞ	ƉĂƌĞŶƚƐ͛	
ĂƐƐŽĐŝĂƟŽŶ	ŝŶ	ĞĂĐŚ	ĐůĂƐƐ͘͟

However, one of the vice-principals stated that such 
an arrangement is highly discouraged according to 
Ministry of Education and Training (MOET) regula-
tions. He added, 

͞tĞ	ũƵƐƚ	ƚƌǇ	ƚŽ	ƚĂůŬ	ǁŝƚŚ	ƚŚĞ	ƚĞĂĐŚĞƌ͘ 	IĨ	ǁĞ	ŚĞĂƌ	

ĂŶǇ	ŝŶĨŽƌŵĂƟŽŶ	ĂďŽƵƚ	ƚŚĞ	ƉƌŝǀĂƚĞ	ƌĞůĂƟŽŶƐ	ƚŚĂƚ	
ĐĂŶ	ĂīĞĐƚ	ƚŚĞ	ĂĐƟǀŝƚǇ	ŽĨ	ƚĞĂĐŚĞƌƐ	Ăƚ	ƚŚĞ	ƐĐŚŽŽů	
ŽŶ	ƚŚĞŝƌ	ƐƚƵĚĞŶƚƐ͕	ǁĞ	ŚĂǀĞ	Ă	ƉƌŝǀĂƚĞ	ƚĂůŬ	ƚŽ	ƚŚĞ	
ƚĞĂĐŚĞƌƐ͘	΀͙΁	ŝŶ	ƚŚĞ	ůĂƐƚ	ƚǁŽ	ƐĐŚŽŽů	ǇĞĂƌƐ͕	I	ŚĂǀĞ	
ŚĂĚ	ƚǁŽ	ƉƌŝǀĂƚĞ	ƚĂůŬƐ	ůŝŬĞ	ƚŚĂƚ	ƚŽ	ŽƵƌ	ƚǁŽ	ƚĞĂĐŚĞƌƐ	
ĂďŽƵƚ	ƚŚĞ	ŚŽŵĞ	ƚĞĂĐŚŝŶŐ	ĂŶĚ	ƚŚĞ	ƉƌŝǀĂƚĞ	ƌĞůĂƟŽŶƐ	
ƚŚĂƚ	ĐĂŶ	ĂīĞĐƚ	ƚŚĞŝƌ	ǁŽƌŬ͘͟

Majority of the teachers and parents from the schools 
we observed acknowledged the prevalence of home 
teaching. Nonetheless, we gathered from the inter-
views with the vice-principals that a few teachers 
effectively endeavour to desist from home teaching. 
Thus, to ensure that parents do not lure them into 
home teaching, these teachers either keep their ad-
dresses secret or give many excuses and lie to get rid 
of parents. In fact, during one morning encounter 
with a vice-principal, she describes a complex rela-
tionship between parents and teachers. On the one 
hand, some teachers want the parents to know where 
they live to transfer information and money outside 
of the school area. In contrast, on the other, some 
teachers try to protect their integrity by keeping their 
addresses secret.  The vice-principal also added that it 
is common to observe parents sharing their children’s 
homeroom teacher’s address between themselves. She 
says she is very strict on not sharing her home address 
or directions to where she lives. She explains,

͞�ĞĐĂƵƐĞ	I	ĚŽ	ŶŽƚ	ǁĂŶƚ	ƚŽ	ŚĂǀĞ	ƚŚĞ	ƉƌŝǀĂƚĞ	ŵĞĞƚ-
ŝŶŐ	ǁŝƚŚ	ƚŚĞ	ƉĂƌĞŶƚƐ͘	�ĞĐĂƵƐĞ	ǁŚĞŶ	ƚŚĞ	VŝĞƚŶĂŵ-
ĞƐĞ	ŵĞĞƚ	ĞĂĐŚ	ŽƚŚĞƌ	Ăƚ	ŚŽŵĞ͕	ƚŚĞǇ	ŽŌĞŶ	ŐŝǀĞ	
ƉƌĞƐĞŶƚƐ͕	ǁŚŝĐŚ	ĐŽŵĞƐ	ǁŝƚŚ	ĞǆƉĞĐƚĂƟŽŶƐ͘	HŽǁ-
ĞǀĞƌ͕ 	ƐŽŵĞƟŵĞƐ	ŝƚ	ŝƐ	ŵŽƌĞ	ƚŚĂŶ	I	ĐĂŶ	ĚŽ	ĨŽƌ	ƚŚĞŵ͕	
ƐŽ	I	ĚŽ	ŶŽƚ	ǁĂŶƚ	ƚŽ	ƌĞĨƵƐĞ͘	SŽ͕	ŝƚ	ŝƐ	ďĞƩĞƌ	ŝĨ	ǇŽƵ	ĚŽ	
ŶŽƚ	ŐŝǀĞ	ƚŚĞŵ	Ă	ĐŚĂŶĐĞ	ƚŽ	ŐŝǀĞ	ƚŽ	ǇŽƵ͘͟

A further query revealed that some private schools 
have recently implemented a penalty system where 
teachers who cannot fulfil listed criteria get a deduc-
tion of salary. One of such reasons for salary deduc-
tion is terrible grades of a class where the teacher 
doubles as “home teacher”. Consequently, there have 
been several cases where teachers have rounded up 
grades from less good to very good. According to one 
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of the public school teachers who also conduct extra 
classes, there have been instances where students who 
attend school less than three times in an entire school 
year receive the best grades. This assertion was fur-
ther illuminated by another teacher who recalled un-
dergoing home teaching on countless occasions when 
she was a student. She revealed that her parents paid 
her teacher to conduct extra teaching at the teacher’s 
home. The classes included extra assignments and the 
opportunity to do tests a day before they were official-
ly conducted in school. 

As a result, participants in the extra classes organised 
by this teacher always got high grades on all official 
school tests. However, due to other parents’ financial 
constraints or lack of income, their children could 
not acquire extra classes or home teaching and, thus, 
could not match up to their mates’ grades. Six of our 
interviewees admitted that such students suffer some 
form of discriminatory treatment from the teachers. 

One of them explained that some of his colleague 
teachers were very pushy and used abusive words, 
mainly when dealing with such students. Further-
more, parents who are either unable to afford extra 
classes or do not see its relevance due to already sat-
isfactory performances of their ward find themselves 
in a situation where home teaching becomes a costly 
lagniappe. In such instances, it is the children who, 
according to one of the teachers, “suffer mentally” 
from the extra classes. 

͞TŚĞ	ŵĂŝŶ	ŝƐƐƵĞ	ŝƐ	ƚŚĂƚ	ƚĞĂĐŚĞƌƐ	ŝŶ	ƉƵďůŝĐ	ƐĐŚŽŽůƐ	
ŽŌĞŶ	ŵĂŬĞ	ĐŚŝůĚƌĞŶ	ƐƵīĞƌ	ŵĞŶƚĂůůǇ͘	FŽƌ	ĞǆĂŵƉůĞ͕	
ƐŝŶĐĞ	ƚŚĞ	ƐĂůĂƌǇ	ŝƐ	ƌĞůĂƟǀĞůǇ	ůŽǁ͕	ƚŚĞ	ƚĞĂĐŚĞƌƐ	ŚĂǀĞ	
ƚŽ	ŽƉĞŶ	ĞǆƚƌĂ	ĐůĂƐƐĞƐ͘	IĨ	ƚŚĞ	ƚĞĂĐŚĞƌ	ŝƐ	ŶŽƚ	ǀĞƌǇ	
ĐŽŵƉĞƚĞŶƚ͕	ŚĞͬƐŚĞ	ŚĂƐ	ƚŽ	ƐƟŵƵůĂƚĞ	ĚĞŵĂŶĚ	ĨƌŽŵ	
ŚĞƌ	ŽǁŶ	ŚŽŵĞƌŽŽŵ	ƐƚƵĚĞŶƚƐ͕	ǁŚŽ	ŵŝŐŚƚ	ŶŽƚ	
ŶĞĞĚ	ƚŽ	ƚĂŬĞ	ĞǆƚƌĂ	ĐůĂƐƐĞƐ͘	HҪŶŐ	ʹ	ŵǇ͍	ĚĂƵŐŚƚĞƌ	
ʹ	ŝƐ	ŐŽŽĚ	Ăƚ	ŵŽƐƚ	ƐƵďũĞĐƚƐ	ǁŝƚŚŽƵƚ	ĞǆƚƌĂ	ĐůĂƐƐĞƐ	
ĞǀĞŶ	ƚŚŽƵŐŚ	Ăůů	ŚĞƌ	ĐůĂƐƐŵĂƚĞƐ	ƚĂŬĞ	ƚŚĞŵ͘͟ 	

OŶĞ	ĚĂǇ͕	ŵǇ	ƉĂƌĞŶƚƐ	ĂƐŬĞĚ	ŵĞ	ƚŽ	ƚĂŬĞ	ĂŶ	ĞǆƚƌĂ	
EŶŐůŝƐŚ	ĐůĂƐƐ	ďǇ	ĂŶ	ŽůĚ	ƚĞĂĐŚĞƌ	ĂůŽŶŐ	ǁŝƚŚ	ŵǇ	
ďĞƐƚ	ĨƌŝĞŶĚ	ʹ	NŐĂ	ĂŶĚ	ŚĞƌ	ŵŽƚŚĞƌ͛Ɛ	ĐŽůůĞĂŐƵĞ͛Ɛ	
ƐŽŶ	ŝŶ	NŚĂ	CŚƵŶŐ	ƐƚƌĞĞƚ	ďǇ	ƚŚĞ	CĂƚŚĞĚƌĂů͘	tĞ	
ƐƉĞŶƚ	ƟŵĞ	ŽŶĐĞ	Ă	ǁĞĞŬ	ĨŽƌ	ĂďŽƵƚ	ƚǁŽ	ŵŽŶƚŚƐ	
ŽǀĞƌ	ƚŚĞ	ƐƵŵŵĞƌ	ŽĨ	ϮϬϬϱ	ƚŚĞƌĞ͘	HŽŶĞƐƚůǇ͕	I	
ĚŝĚ	ŶŽƚ	ĨĞĞů	ƉƌŽĚƵĐƟǀĞ	Žƌ	ŚĞůƉĨƵů	ƐŝŶĐĞ	ƚŚĞ	
ŽůĚ	ƚĞĂĐŚĞƌ͕ 	ǁŚŽŵ	ǁĞ	ĐĂůůĞĚ	͞ƵŶĐůĞ͕͟ 	ĚŝĚ	ŶŽƚ	
ƚĞĂĐŚ	ƵƐ	ĂŶǇƚŚŝŶŐ͘	HĞ	ŐĂǀĞ	ƵƐ	ƐŽŵĞ	ƚƌŝĂů	ƚĞƐƚƐ	
ďƵƚ	ďĂƌĞůǇ	ĐŽƌƌĞĐƚĞĚ	ƵƐ	ǁŚĞŶ	ǁĞ	ŵĂĚĞ	ŵŝƐ-
ƚĂŬĞƐ	Žƌ	ĞǆƉůĂŝŶĞĚ	ƚŚĞ	ŐƌĂŵŵĂƌ	ƉƌŝŶĐŝƉůĞƐ͘	TŚĞ	
ĞǆƉĞƌŝĞŶĐĞ	ŵĂŝŶůǇ	ǁĂƐ	ǁĞĞŬĞŶĚƐ	ŚĂŶŐŝŶŐ	ŽƵƚ	
ƚŽŐĞƚŚĞƌ͕ 	ƐŽ	ƌĞůĂǆŝŶŐ	ƚŚĂƚ	ǁĞ	ĞǀĞŶ	ĐĂŵĞ	ƵƉ	
ǁŝƚŚ	ƚŚĞ	ŝĚĞĂ	ŽĨ	ĨŽƵŶĚŝŶŐ	Ă	ŵƵƐŝĐ	ďĂŶĚ͕	ǁŚŝĐŚ	
ŵĂĚĞ	ŵĞ	ƚĂŬĞ	Ă	ĚƌƵŵ	ĐůĂƐƐ	ůĂƚĞƌ͘ 	HŽǁĞǀĞƌ͕ 	
ƐŽŽŶ	ĂŌĞƌ	ƚŚĂƚ	ĐŽƵƌƐĞ	ĞŶĚĞĚ͕	I	ƌĞĂůŝƐĞĚ	ǁŚǇ	
ŵǇ	ĚĂĚ	ŚĂĚ	ďƌŽƵŐŚƚ	ŵĞ	ƚŽ	ƚŚĂƚ	ĐůĂƐƐ͘	tŚĞŶ	
ƐŝƫŶŐ	ŝŶ	ƚŚĞ	ĞǆĂŵ	ƌŽŽŵ	ƐŽůǀŝŶŐ	EŶŐůŝƐŚ	ƚĞƐƚƐ͕	
I	ƐƵĚĚĞŶůǇ	ƐĂǁ	͞ƚŚĞ	ƵŶĐůĞ͟	ĞŶƚĞƌŝŶŐ	ƚŚĞ	ƌŽŽŵ͊	
HĞ	ǁĂƐ	ǁĂůŬŝŶŐ	ĂƌŽƵŶĚ	ƚŚĞ	ƌŽŽŵ	Ă	ďŝƚ͕	ƚŚĞŶ	ŚĞ	
took a long pause at my table, looked into my 

ƚĞƐƚ	ƉĂƉĞƌ͕ 	ƐƵďƚůǇ	ƐŵŝůŝŶŐ	ǁŝƚŚ	ŵĞ͘	I	ŚĂĚ	ŶŽ	ĐůƵĞ	
ŚŽǁ	ƚŽ	ďĞŚĂǀĞ͕	ďƌĞĂŬ	ƚŚĞ	ƐŝůĞŶĐĞ	ƐĂǇŝŶŐ	ŚĞůůŽ	
Žƌ	ďŽǁ	ŵǇ	ŚĞĂĚ	Žƌ	ǁŚĂƚ͍	EǀĞŶƚƵĂůůǇ͕	ƚŚĞ	ŽŶůǇ	
ƌĞƐƉŽŶƐĞ	I	ŚĂĚ	ŝŶ	ƌĞƉůǇ	ƚŽ	ŚŝƐ	ƐŵŝůĞ	ǁĂƐ	ŵĞƌĞůǇ	Ă	
ƐƵƌƉƌŝƐŝŶŐ	ŐĂǌĞ͘	I	ƌĞŵĞŵďĞƌ	ǁŚĞŶ	ŚĞ	ĂƉƉĞĂƌĞĚ͕	
I	ǁĂƐ	ŝŶ	ƚŚĞ	ŵŝĚĚůĞ	ŽĨ	Ă	ƚƌŝĐŬǇ	ƋƵĞƐƟŽŶ	ƚŚĂƚ	I	
ĐŽƵůĚ	ŶŽƚ	ƐŽůǀĞ͘	A	ƉĂƌƚ	ŽĨ	ŵĞ	ďĂĐŬ	ƚŚĞŶ	ǁŝƐŚĞĚ	
ƚŚĂƚ	͞ƚŚĞ	ƵŶĐůĞ͟	ʹ	ĂƐ	ŵǇ	EŶŐůŝƐŚ	ƚĞĂĐŚĞƌ	ĨŽƌ	ƚǁŽ	
ŵŽŶƚŚƐ͕	ĐŽƵůĚ	ŐƵŝĚĞ	ŵĞ	ƚŽ	ƚŚĞ	ĂŶƐǁĞƌ͘ 	I	ŐƵĞƐƐ	I	
ŚĂĚ	ƚŚĂƚ	ŝŶ	ŵǇ	ŐĂǌĞ	ŽŶ	Śŝŵ	ƚŽŽ͘	HŽǁĞǀĞƌ͕ 	ŚĞ	ůĞŌ	
ƚŚĞ	ƌŽŽŵ	ǁŝƚŚŽƵƚ	ƐĂǇŝŶŐ	Ă	ǁŽƌĚ͘	Iƚ	ƚƵƌŶĞĚ	ŽƵƚ	
ŚĞ	ǁĂƐ	ŽŶĞ	ŽĨ	ƚŚĞ	ŝŶƐƉĞĐƚŽƌƐ	ŵŽŶŝƚŽƌŝŶŐ	ƚŚĂƚ	
ĞǆĂŵ͘	MǇ	ďĞƐƚ	ĨƌŝĞŶĚ͛Ɛ	ŵŽƚŚĞƌ	ŚĂĚ	Ă	ĐŽŶŶĞĐƟŽŶ	
ĂŶĚ	ĂƐŬĞĚ	ŵǇ	ĚĂĚ	ŝĨ	ŚĞ	ǁĂŶƚĞĚ	ƚŽ	ũŽŝŶ	ƚŚĞ	ƉůĂŶ͘	
TŚĞǇ	ƉĂŝĚ	͞ƚŚĞ	ƵŶĐůĞ͟	ŝŶ	ƚŚĞ	ĨŽƌŵ	ŽĨ	ĞǆƚƌĂ	EŶŐ-
ůŝƐŚ	ĐůĂƐƐ	ƚƵŝƟŽŶ	ĨĞĞƐ	ƚŽ	ƚĂŬĞ	ĐĂƌĞ	ŽĨ	ƵƐ͘	tŚĞŶ	
ƚŚĞ	ƌĞƐƵůƚƐ	ĐĂŵĞ	ŽƵƚ͕	I	ĨĂŝůĞĚ	ƚŚĞ	ĞǆĂŵ	ĂŶǇǁĂǇ	
ĨŽƌ	ŵǇ	ůŽǁ	ŽǀĞƌĂůů	ƐĐŽƌĞƐ͕	ĞƐƉĞĐŝĂůůǇ	ŝŶ	MĂƚŚƐ͘	
HĂĚ	I	ŬŶŽǁŶ	ŵǇ	ĚĂĚ	ĚŝĚ	ƚŚĂƚ͕	I	ǁŽƵůĚ	ŚĂǀĞ	ƚƌŝĞĚ	
ŚĂƌĚĞƌ	ŝŶ	MĂƚŚƐ͕	Žƌ	ŶŽƚ͍	TŚĂƚ	I	ǁŽƵůĚ	ŶŽƚ	ŬŶŽǁ͘

“Had I known”: Contrition about home teaching
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Another informant disclosed, 

͞MǇ	ƐŝƐƚĞƌ͛Ɛ	ĐŚŝůĚ	ŝƐ	Ă	ĮƌƐƚͲŐƌĂĚĞƌ͕ 	ĂŶĚ	ƐŚĞ	ŶĞĞĚƐ	
ƚŽ	ŐŽ	ƚŽ	ƚŚĞ	ƚĞĂĐŚĞƌ͛Ɛ	ŚŽƵƐĞ	ĨŽƌ	ĞǆƚƌĂ	ĐůĂƐƐ	ŝŶ	ƚŚĞ	
ĂŌĞƌŶŽŽŶ	ĨŽůůŽǁŝŶŐ	ŚĞƌ	ƚĞĂĐŚĞƌ͛Ɛ	ŝŶĚĞĐůŝŶĂďůĞ	
ƐƵŐŐĞƐƟŽŶ͘͟

She adds that her sister is uncomfortable because the 
teacher barely teaches or spends time on the child. 
Instead, she gives the child some assignments and 
goes away to cook dinner for her family. Thus, atten-
tion, teaching and supervision by the teachers were 
reported to be very weak, primarily when the sessions 
were conducted at the teacher’s home. The situation 
of home teaching in Hanoi can be seen from the life 
story narrated by one of our respondents.

The account of this informant was further illuminat-
ed in our interview with a private school teacher who 
revealed that during graduation exam season, some 
students took her night class to practice for the exam 
and at the same time signed up for another class by 
a teacher who was rumoured to be able to “guess” 
the exam questions. In Vietnam, there is a myth that 
some exam training centres are better at predicting 
the actual exam questions than others. It has been 
assumed that either the teachers there are better at 
predicting or have better relationships with the exam 
designers.

In addition, we found that home teaching influences 
the private life of teachers in many ways. A younger 
teacher at a private school in Hanoi indicated that 
she conducted home teaching before she married and 
started planning for her family life. She recounts that 
the main reason for quitting home teaching was that 
it made it difficult for her to fulfil her duties as a wife 
and mother when it came to cooking and taking care 
of the house. However, upon quitting, she needed to 
rely on her husband to cover for the lost extra income 
to the family. 

At 4.30 pm during a dusty afternoon, we met an Eng-
lish teacher of one of the private schools in Hanoi at a 
coffee shop chain. The English teacher is in a hurry; 
her husband is supposed to pick up the children from 

kindergarten, but he is not answering his phone or 
Messenger. She speaks fast while checking her text 
message. After ordering coffee and introducing our-
selves to each other, she says it is almost a norm that 
teachers conduct home teaching after school hours. 
As long as it does not create any “scandals” such as 
fixed grades or leaked test results, the managers of 
her school do not care or intervene. As with the other 
teacher, she used to do home teaching before be-
coming a mother and adjusted her apartment and its 
interior design. In her former rented house, she deco-
rated an extra bedroom to become a private classroom 
where she installed tables and chairs. 

According to her, home teaching or extra teaching 
in Hanoi is almost analogous to a market. The value 
of teachers depends on several factors such as repu-
tation, rumours, and the schools they work at. Other 
teachers, we met highlighted that this market is sep-
arate from one where parents select kindergarten, 
primary and secondary schools, and high schools for 
the children. In this market, social media platforms 
have become vital mediums for parents to conduct 
their market surveys. Some of the teachers indicated 
that school quality, teachers and grade results are 
widely discussed in various social media groups. This 
market, however, does not only rely on schoolteachers 
only for home teaching. During a late evening on a 
sidewalk next to the tourist areas in Hoan Kiem Dis-
trict, we met a university teacher from the University 
of Architecture who revealed to us that she earns 
extra money by working as a home teacher in fine 
arts. Besides this, she is the mother of four children 
who are all of school age. We drink Vietnamese green 
tea from our plastic stools while watching the steady 
traffic stream pass by. The sound from the traffic is 
loud, and we must adjust our voices to drown out the 
noise. The university teacher explains how she started 
to teach extra classes. At first, she did it in her home 
but quickly, that space became too small and instead, 
she joined a centre where several teachers are teaching 
extra classes in fine arts. In the future, she hopes she 
can open her centre for extra classes in fine art. With 
that comes the pressure of creating a good reputation 
among parents to get good business. She has already 
started by asking a few friends to send their wards 
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to the centre where she currently works. She further 
adds that she gets a paycheck every month covering 
the number of hours she has taught during the previ-
ous month. As a mother of four, she says this creates 
a cherished income for the whole family.

Parents’ Donation in Public Schools

The luxury Daewoo Hotel is situated in the middle of 
one of the busiest intersections in Hanoi. When it was 
built in 1996, it was one of Hanoi’s most luxurious 
and tallest buildings. Since then, it has accommodated 
world leaders during their visits to the Vietnamese 
capital. Nowadays, it is outnumbered in terms of size 
by many other buildings. One is the Lotte Tower, just 
opposite the road with 65 floors, including a shopping 
mall, restaurants, a roof-top bar, offices, apartments, 
and a hotel. In front of one of the entrances to the 
Daewoo Hotel, I am meeting a parent who is around 
50 years old. He has two children and, together with 
his wife, have spent a lot of time and effort planning 
for their children’s education to ensure that they get 
a good start in their careers. They have succeeded in 
one way or another; one is now a high school student, 
and the other is studying at the university. We sit 
down to enjoy a coffee on the patio. As soon as we 
start talking about managing his children’s schools, he 
becomes very engaged.

In the Vietnamese school system, many public schools 
are dependent on parents’ contributions to equip 
classrooms with air conditioners, fans and IT or bring 
the students to an excursion or a camp. In many of 
the more expensive private schools, this is included 
in the school fee. He shared several stressful situa-
tions when he and the other parents had been asked 
to donate facilities to the schools. It ranges from fans 
to projectors and other facilities that are requisite in 
classrooms. He says that it is often up to the parent 
board to decide and organise the fundraising, which 
sometimes becomes very competitive among the 
parents. When discussing this topic with some teach-
ers in Hanoi, we found that the donations from each 
parent in various cases also have implications for the 
children’s school results. In other words, the more 

your parents contribute, the better the grades of your 
ward.

On another day, we visit a public school in Cau Giay 
district where we are welcomed by playing students 
in school uniforms; the black training trousers are 
matched with a white polo shirt and red scarf that 
most children in Vietnamese public schools are 
wearing every school day. After greeting and playing 
with the children, we are invited into the vice princi-
pal’s office. Together with the vice-principal and the 
vice-principal, we make a formal presentation to the 
school while cookies, instant coffee, and green tea are 
made available as refreshments. The concrete walls are 
painted in yellow, and the floor is covered in bright 
tiles. We are seated in big wooden chairs, often used 
for more formal meetings in many Vietnamese offic-
es. The deputy vice-principal is happy because this 
meeting is also a reunion with one of us, whom she 
met many years ago during a training course. During 
our conversations about memories from the past, 
ongoing projects, and school management, she wants 
to show us their newly built restrooms. The main rea-
son, she says, was the complaints from parents about 
the poor and dirty facilities, and she explains that 
the solution was a fundraising campaign between the 
parents. She shows us the name lists of each parent in 
each class who donated and the amount of money for 
each contribution. This is valuable evidence on how 
much the school means for each parent, she says. In 
another vice principal’s office, we talk about the im-
portance of the fundraising campaigns and the contri-
butions from the parents. 

͞�ĞĐĂƵƐĞ	ŝŶ	ŽƵƌ	ĐŽƵŶƚƌǇ	ƚŚĞ	ƌĞƐŽƵƌĐĞƐ	ĨŽƌ	ĞĚƵĐĂ-
ƟŽŶ	ĂƌĞ	ŶŽƚ	ĞŶŽƵŐŚ͕	ĂŶĚ	I	ƚŚŝŶŬ	ŝƚ	ŝƐ	ŶŽƚ	ĞŶŽƵŐŚ	
ĨŽƌ	ƚŚĞ	ƐĐŚŽŽů Ɛ͛	ŶĞĞĚƐ͘	SŽ͕	ǁĞ	ŵƵƐƚ	ĮŶĚ	Ă	ǁĂǇ	ƚŽ	
ĐĂůů	ŝŶ	ƚŚĞ	ƐƵƉƉŽƌƚ	ŽĨ	ƉĂƌĞŶƚƐ͘	WƵďůŝĐ	ƐĐŚŽŽůƐ͕	ŽŶůǇ	
ŚĂǀĞ	ĞŶŽƵŐŚ	ƌĞƐŽƵƌĐĞƐ	ĨƌŽŵ	ƚŚĞ	ŐŽǀĞƌŶŵĞŶƚ	ĨŽƌ	
ŽŶůǇ	ďĂƐŝĐ	ĂĐƟǀŝƟĞƐ͘	IĨ	ǇŽƵ	ǁĂŶƚ	ƚŽ	ŝŵƉƌŽǀĞ	ĂŶĚ	
ŽƌŐĂŶŝƐĞ	ŵŽƌĞ	ĂĐƟǀŝƟĞƐ͕	ǇŽƵ	ŵƵƐƚ	ĐŽůůĞĐƚ	ŵŽƌĞ	
ƌĞƐŽƵƌĐĞƐ͘	SŽ͕	ŝĨ	ǇŽƵ	ŽƌŐĂŶŝƐĞ	ĂŶ	ĂĐƟǀŝƚǇ	ůŝŬĞ	ƚŚĂƚ͕	
ǇŽƵ	ŵƵƐƚ	ĐĂůů	ŝŶ	ƐƵƉƉŽƌƚ	ĨƌŽŵ	ƚŚĞ	ŽƚŚĞƌ	ƌĞƐŽƵƌĐĞƐ͘͟

In her school, the donations are formalised and cate-
gorised into three categories: school facilities, school 
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material, and school activities. She finds playgrounds, 
air conditioners, and fans in the first category, while 
the second one finances ICT equipment for com-
puter labs. The day after our meeting, all students in 
the school are going to a historical village outside of 
Hanoi that parents entirely fund following the third 
category. Each parent must contribute 300 000 VND 
per child, and in response, she says, the school reports 
back in detail what the money has been spent on. This 
day, it will be specified with costs for bus transporta-
tion, lunch, and some snacks at the historical sites in 
the village. After the interview, when I am about to 
leave her office, I ask her about those whose parents 
have not paid the fee if they can join or not. The re-
sponse is, “yes, but someone else must cover for them, 
perhaps a teacher”. 

Concluding discussion
The findings from our ethnographic study describe 
some of the informal social norms within schools 
in Hanoi, how these informal norms become dys-
functional and/or corrupt, and their implications on 
educational quality. As observed from our empirical 
findings, these informal social norms are neither 
necessarily dysfunctional nor corrupt in themselves. 
Instead, they persist because they are important prag-
matic responses to the weaknesses in the country’s 
educational system. By applying a socio-legal concept 
of norms in examining our findings, we conclude that 
imperatives of social conduct and subjective beliefs 
influence everyday practices of these informal social 
norms within the school system. This is reflected in 
the importance most parents attach to, for example, 
paying teachers for extra classes to ensure better 
school results for their children, showing gratitude 
and respect to teachers by providing gifts on 5-6 
occasions per school year, and contributing money 
towards the provision of equipment in the classrooms.
 
Subsequently, these informal practices, within the 
context of the school system, are widely considered 
as the normal things to do. Nonetheless, they, even 
though not always, can result in the unequal and 
discriminatory treatment of students whose parents 
cannot conform to these informal norms or choose to 

behave otherwise. Thus, these informal social norms 
in themselves are not corrupt practices but can be-
come grounds for breeding corrupt behaviours that 
subsequently impede the quality of education.

Furthermore, our ethnographic findings, provide us 
with a deeper understanding of how these informal 
norms constitute social controls, are decisive for 
shared expectations and are part of the situated cog-
nition of both parents and teachers (Svensson, 2013, 
2008; Leo, 2010). With this approach, we gain an 
understanding of how the teachers and other school 
personnel view and reflect on their jobs and the infor-
mal norms that shape their behaviour. 

Consequently, reforming these informal norms re-
quire measures that will not simply seek to eradicate 
them, as that will pose a serious threat to both teach-
ers and parents who construe them to be imperative. 
However, by viewing them as institutionalised social 
practices that are part and parcel of everyday life and 
parallel legal orders in their own right, anti-corruption 
initiatives targeted towards them must endeavour to 
transform them from dysfunctional into functional 
norms concerning educational quality.



25  |  SWEDISH INTERNATIONAL CENTRE FOR LOCAL DEMOCRACY

RESEARCH REPORT    THE ROLE OF SOCIAL NORMS IN REDUCING CORRUPTION IN EDUCATION: 
	 																A	CASE	STUDY	OF	SCHOOLS	IN	HANOI-VIETNAM

NO 20

Appendix

Papers included for the systematic literature review on anti-corruption, 2015-2020

Article Year Level Method Entity 
(Vadlamannati 2015) 2015 L Q India 

(H. Li, Xiao, and Gong 2015) 2015 N Q China 
(Babos 2015) 2015 N Q Estonia/Slovakia/Slovenia/ 

Romania 
(Kuris 2015) 2015 N A Multi 

(Verdenicci and Hough 2015) 2015 G/N A IACR/Brazil 
(Goel, Budak, and Rajh 2015) 2015 N Q Croatia 

(Davis, Jorge, and Machado 2015) 2015 G/N Ql IACR/Argentine/Brazil 
(Barutciski and Bandali 2015) 2015 G/N A OECD/Canada 

(Robinson 2015) 2015 N A Kenya/Tunisia 
(Chuanli 2015) 2015 N A China 
(Nasuti 2016) 2016 G/N A Georgia/Ukraine 

(Pleines and Woestheinrich 2016) 2016 G/N Q Azerbaijan/Kazakhstan/ 
Turkmenistan 

(F. Li and Deng 2016a) 2016 N/L Ql China 
(Walton 2016) 2016 G/N Ql Papua New Guinea 

(F. Li and Deng 2016b) 2016 L Ql China 
(Gephart 2016) 2016 G A IACR 

(Bin and Yinghong 2016) 2016 N A India 
(Gang-Zhi Fan, Huszár, and Weina 

Zhang 2016) 
2016 N Q China 

(Gilbert and Sharman 2016) 2016 G/N A OECD/UK/Australia 
(Peiffer and Alvarez 2016) 2016 N Q Multi 

(Spector 2016) 2016 N Q Multi/Vietnam 
(Dang and Yang 2016) 2016 N Q China 

(Manion 2016) 2016 N A China 
(Nie and Wang 2016) 2016 N Q China 

(S. B. Kim 2016) 2016 N A South Korea 
(Muhumuza 2016) 2016 N A Uganda 

(Tromme 2016) 2016 N A Vietnam 
(Xenakis and Ivanov 2017) 2017 G/N A South-East Europe/ Britain 

(Christensen 2017) 2017 G/N Ql Multi 
(Mattoni 2017) 2017 N/L Ql Italy/Spain 

(Mungiu-Pippidi and Dadasov 2017) 2017 N Q Multi 
(Rogelja and Shannon 2017) 2017 N Ql Serbia 

(L. Li et al. 2017) 2017 N Q China 
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(Harkin 2017) 2017 G A TIU (tennis) 
(Hoole and Appleby 2017) 2017 N A Australia 
(Hobbs and Williams 2017) 2017 N A Australia 

(Xu and Yano 2017) 2017 N Q China 
(Flavier, Chikireva, and Ivanova 

2017) 
2017 G/N A GRECO/Europe/Russia/ 

USA 
(Sheryazdanova and Butterfield 

2017) 
2017 N Ql Kazakhstan 

(Shu and Cai 2017) 2017 N Q China 
(Zeng 2017) 2017 N/L Q China 

(Ocheje 2017) 2017 G A Africa/EU 
(Ocheje 2018) 2017 N/L A Nigeria 

(Heinrich and Brown 2017) 2017 N Q Multi 
(Milan 2017) 2017 N/L Ql Bosnia-

Herzegovina/Macedonia 
(Sharkey and Fraser 2017) 2017 N A China 

(Zhu and Zhang 2017) 2017 N Q China 
(Krajewska and Makowski 2017) 2017 N A Poland 

(Caruso 2017) 2017 N A Spain 
(Gemperle 2018) 2018 N A Multi 

(Deng 2018) 2018 N Ql China 
(Esoimeme 2018) 2018 N A Nigeria 

(Lang 2018) 2018 G/N A IACR/China 
(Boly and Gillander 2018) 2018 N E General 

(Schwickerath 2018) 2018 G Ql UN 
(Cochrane 2018) 2018 N/L Ql Australia 

(Mamychev et al. 2018) 2018 N A China 
(Kurakin and Sukharenko 2018) 2018 N A Brazil/South 

Africa/China/India 
(Hassan 2018) 2018 N A Ethiopia 
(Ross 2018) 2018 N A China/USA 

(Taylor 2018) 2018 N A Georgia/Rwanda/Japan 
(Wibowo 2018) 2018 N A Indonesia 
(Panov 2018) 2018 G A EU 

(Ying and Liu 2018) 2018 N Q China 
(D. S. Kim, Li, and Tarzia 2018) 2018 N Q China 

(Katzarova 2018) 2018 G A IACR 
(Qu, Sylwester, and Wang 2018) 2018 N Q China 
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(Lee 2018) 2018 N/L A China 
(Johnston 2018) 2018 G/N A Multi 
(Rotberg 2018) 2018 N A Multi 

(Ivory 2018) 2018 G A General 
(Suberu 2018) 2018 N A Nigeria 
(Schnell 2018) 2018 N Ql Romania 

(Tourinho 2018) 2018 G/N A IACR/Brazil 
(Mazak and Diviak 2018) 2018 N Ql Czech Republic 

(Wolf 2018) 2018 G A IACR 
(Mungiu-Pippidi 2018) 2018 N A Romania 

(Fedotov and Voloshyna 2019) 2019 N Q Ukraine 
(Aburamoto 2019) 2019 N A Russia 
(Kruessmann 2019) 2019 G A IOC 

(Banerjee and Vaidya 2019) 2019 N E General 
(He, Wang, and Yang 2019) 2019 N Q China 

(Qian 2019) 2019 N Q China 
(Yu et al. 2019) 2019 N Q China 

(Guo 2019) 2019 N Q China 
(de Oliveira Silveira 2019) 2019 G A WTO 

(Ho et al. 2019) 2019 N Q Multi 
(Liang and Langbein 2019) 2019 N Q China 

(Min 2019) 2019 N Q South Korea 
(Bull and Heywood 2019) 2019 G A IACR 

(Sundstrom 2019) 2019 L Ql South Africa 
(Sakib, 2020) 2020 G/N Ql Bangladesh 

(Bautista-Beauchesne, 2020) 2020 N Ql Canada 
(Zhou, Wang, and Chen 2020) 2020 N Q China 

(Xie and Zhang 2020) 2020 N Ql China 
(Onyango 2020) 2020 N/L Ql Kenya 

Hao, Liu, Zhang and Zhao (2020) 2020 N A China 
(Kong, Tao and Wang 2020) 2020 N Q China 
(Al-Ajmi, and Alnami 2020) 2020 G/N Ql Kuwait 

(Abotsi 2020) 2020 N Ql Ghana 
(Okafor, Opara, and Adebisi 2020) 2020 N Ql Nigeria 

(Tao 2020) 2020 N Ql China 
(Kang and Zhu 2020) 2020 N Q China 
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AďƵƌĂŵŽƚŽ͕	M͕͘	ϮϬϭϵ͘	TŚĞ	WŽůŝƟĐƐ	ŽĨ	AŶƟͲCŽƌƌƵƉƟŽŶ	
CĂŵƉĂŝŐŶƐ	ŝŶ	WƵƟŶ Ɛ͛	ZƵƐƐŝĂ͗	WŽǁĞƌ͕ 	OƉƉŽƐŝƟŽŶ͕	ĂŶĚ	ƚŚĞ	
AůůͲZƵƐƐŝĂ	WĞŽƉůĞ Ɛ͛	FƌŽŶƚ͘	EUZOWEͲASIA	STUDIES	ϳϭ͕	ϰϬϴʹ
ϰϮϱ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϬϵϲϲϴϭϯϲ͘ϮϬϭϵ͘ϭϱϳϳϯϱϵ

AĐĞŵŽŐůƵ͕	D͘	ĂŶĚ	VĞƌĚŝĞƌ͕ 	T͕͘	ϮϬϬϬ͘	TŚĞ	ĐŚŽŝĐĞ	ďĞƚǁĞĞŶ	
ŵĂƌŬĞƚ	ĨĂŝůƵƌĞƐ	ĂŶĚ	ĐŽƌƌƵƉƟŽŶ͘	AŵĞƌŝĐĂŶ	ĞĐŽŶŽŵŝĐ	ƌĞ-
ǀŝĞǁ͕	ϭϵϰʹϮϭϭ͘

�ĂďŽƐ͕	W͘ ͕	ϮϬϭϱ͘	CŽƌƌƵƉƟŽŶ	EǆƉĞƌŝĞŶĐĞ͕	WĞƌĐĞƉƟŽŶ	
ĂŶĚ	AŶƟͲCŽƌƌƵƉƟŽŶ	TƌƵƐƚ͗	DŝīĞƌĞŶƚ	EīĞĐƚƐ	ŝŶ	VĂƌŝŽƵƐ	
WŽƐƚͲCŽŵŵƵŶŝƐƚ	SƚĂƚĞƐ͘	ZOMANIAN	:OUZNAL	OF	WOLITI-
CAL	SCIENCE	ϭϱ͕	ϭϬϯʹϭϮϰ͘

�Ăŝ͕	:͕͘	:ĂǇĂĐŚĂŶĚƌĂŶ͕	S͕͘	MĂůĞƐŬǇ͕	E͘	:͕͘	Θ	OůŬĞŶ͕	�͘	A͘	
;ϮϬϭϵͿ͘	Fŝƌŵ	ŐƌŽǁƚŚ	ĂŶĚ	ĐŽƌƌƵƉƟŽŶ͗	EŵƉŝƌŝĐĂů	ĞǀŝĚĞŶĐĞ	
ĨƌŽŵ	VŝĞƚŶĂŵ͘	TŚĞ	EĐŽŶŽŵŝĐ	:ŽƵƌŶĂů͕	ϭϮϵ;ϲϭϴͿ͕	ϲϱϭʹϲϳϳ͘

�ĂŶĞƌũĞĞ͕	D͘S͕͘	VĂŝĚǇĂ͕	S͕͘	ϮϬϭϵ͘	AŶƟͲĐŽƌƌƵƉƟŽŶ	ƌĞĨŽƌŵƐ͕	
ƚĂǆ	ĞǀĂƐŝŽŶ͕	ĂŶĚ	ƚŚĞ	ƌŽůĞ	ŽĨ	ŚĂƌĂƐƐŵĞŶƚ͘	:OUZNAL	OF	
WU�LIC	ECONOMIC	THEOZY	Ϯϭ͕	ϲϮʹϴϬ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϭϭϭͬũƉĞƚ͘ϭϮϯϬϰ

�ĂƌƵƚĐŝƐŬŝ͕	M͕͘	�ĂŶĚĂůŝ͕	S͘A͕͘	ϮϬϭϱ͘	CŽƌƌƵƉƟŽŶ	Ăƚ	ƚŚĞ	IŶƚĞƌ-
ƐĞĐƟŽŶ	ŽĨ	�ƵƐŝŶĞƐƐ	ĂŶĚ	'ŽǀĞƌŶŵĞŶƚ͗	TŚĞ	OECD	CŽŶǀĞŶ-
ƟŽŶ͕	SƵƉƉůǇͲSŝĚĞ	CŽƌƌƵƉƟŽŶ͕	ĂŶĚ	CĂŶĂĚĂ Ɛ͛	AŶƟͲCŽƌƌƵƉ-
ƟŽŶ	EīŽƌƚƐ	ƚŽ	DĂƚĞ͘	OS'OODE	HALL	LAt	:OUZNAL	ϱϯ͕	
ϮϯϭʹϮϲϳ͘

�ŝŶ͕	y͕͘	YŝŶŐŚŽŶŐ͕	H͕͘	ϮϬϭϲ͘	TŚĞ	WŽůŝƟĐĂů	IŵƉĞƚƵƐ	ďĞŚŝŶĚ	
ƚŚĞ	CŽŶƐƚƌƵĐƟŽŶ	ŽĨ	AŶƟͲĐŽƌƌƵƉƟŽŶ	IŶƐƟƚƵƟŽŶƐ	ŝŶ	DĞǀĞů-
ŽƉŝŶŐ	CŽƵŶƚƌŝĞƐ͗	AŶ	AŶĂůǇƐŝƐ	ŽĨ	ƚŚĞ	WƌŽĐĞƐƐ	LĞĂĚŝŶŐ	ƵƉ	ƚŽ	
IŶĚŝĂ Ɛ͛	LŽŬƉĂů	ĂŶĚ	LŽŬĂǇƵŬƚĂƐ	AĐƚ	;LALAͿ͘	SOCIAL	SCIENC-
ES	IN	CHINA	ϯϳ͕ 	ϳϱʹϵϮ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϬϮϱϮϵϮϬϯ
͘ϮϬϭϲ͘ϭϭϵϰϲϮϵ

�ŽůǇ͕	A͕͘	'ŝůůĂŶĚĞƌ͕ 	Z͕͘	ϮϬϭϴ͘	AŶƟͲĐŽƌƌƵƉƟŽŶ	ƉŽůŝĐǇ	ŵĂŬŝŶŐ͕	
ĚŝƐĐƌĞƟŽŶĂƌǇ	ƉŽǁĞƌ	ĂŶĚ	ŝŶƐƟƚƵƟŽŶĂů	ƋƵĂůŝƚǇ͗	AŶ	ĞǆƉĞƌ-
ŝŵĞŶƚĂů	ĂŶĂůǇƐŝƐ͘	:OUZNAL	OF	ECONOMIC	�EHAVIOZ	Θ	
OZ'ANI�ATION	ϭϱϮ͕	ϯϭϰʹϯϮϳ͘ 	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘
ũĞďŽ͘ϮϬϭϴ͘Ϭϱ͘ϬϬϳ

�Ƶůů͕	M͘:͕͘	HĞǇǁŽŽĚ͕	W͘M͕͘	ϮϬϭϵ͘	IŶƚƌŽĚƵĐƟŽŶ͗	ƚŽǁĂƌĚƐ	Ă	
ďĞƩĞƌ	ƵŶĚĞƌƐƚĂŶĚŝŶŐ	ŽĨ	ĐŽƌƌƵƉƟŽŶ	ĂŶĚ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ͘	
EUZOWEAN	WOLITICAL	SCIENCE	ϭϴ͕	ϭϴϱʹϭϴϴ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϬϱϳͬ ƐϰϭϯϬϰͲϬϭϴͲϬϭϱϮͲϬ

CĂƌŵŝĐŚĂĞů͕	H͘	L͕͘	Θ	MĂĐLĞŽĚ͕	t͘	�͘	;ϭϵϵϳͿ͘	'ŝŌ	ŐŝǀŝŶŐ	
ĂŶĚ	ƚŚĞ	ĞǀŽůƵƟŽŶ	ŽĨ	ĐŽŽƉĞƌĂƟŽŶ͘	IŶƚĞƌŶĂƟŽŶĂů	EĐŽŶŽŵŝĐ	
ZĞǀŝĞǁ͕	ϰϴϱͲϱϬϵ͘	

CĂƌŵŝĐŚĂĞů͕	H͘	L͕͘	Θ	MĂĐLĞŽĚ͕	t͘	�͘	;ϭϵϵϳͿ͘	'ŝŌ	ŐŝǀŝŶŐ	
ĂŶĚ	ƚŚĞ	ĞǀŽůƵƟŽŶ	ŽĨ	ĐŽŽƉĞƌĂƟŽŶ͘	IŶƚĞƌŶĂƟŽŶĂů	EĐŽŶŽŵŝĐ	
ZĞǀŝĞǁ͕		ϰϴϱͲϱϬϵ͘	

CĂƌƵƐŽ͕	L͕͘	ϮϬϭϳ͘ 	�AC<	TO	THE	OZI'IN͍	WŽƉƵůĂƌ	SŽǀĞƌ-
ĞŝŐŶƚǇ	FƌŽŵ	FƌĞŶĐŚ	ZĞǀŽůƵƟŽŶ	ƚŽ	CƵƌƌĞŶƚ	AŶƟͲCŽƌƌƵƉƟŽŶ	
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HĂ͕	T͘	T͕͘	Θ	HĂƌƉŚĂŵ͕	T͘	;ϮϬϬϱͿ͘	WƌŝŵĂƌǇ	EĚƵĐĂƟŽŶ	ŝŶ	VŝĞƚ-
ŶĂŵ͗	EǆƚƌĂ	CůĂƐƐĞƐ	ĂŶĚ	OƵƚĐŽŵĞƐ͘	IŶƚĞƌŶĂƟŽŶĂů	EĚƵĐĂƟŽŶ	
:ŽƵƌŶĂů͕	ϲ;ϱͿ͕	ϲϮϲͲϲϯϰ͘

HĂĂ͕	W͘ 	V͕͘	Θ	LĞĂ͕	<͘	Y͘	;ϮϬϮϬͿ͘	WŽůŝƟĐĂů	CŽŶŶĞĐƟŽŶƐ͕	CŽƌ-
ƌƵƉƟŽŶ	ĂŶĚ	AĐĐĞƐƐ	ƚŽ	CƌĞĚŝƚ͗	TŚĞ	CĂƐĞ	ŽĨ	SMEƐ	ŝŶ	VŝĞƚ-
ŶĂŵ͘	SUSTAINA�LE	DEVELOWMENT	IN	ACCOUNTIN'͕	
AUDITIN'	AND	FINANCE͕	ϴϮϲ͘
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HĂůůĞƌ͕ 	D͘	ĂŶĚ	SŚŽƌĞ͕	C͕͘	ĞĚƐ͕͘	ϮϬϬϱ͘	CŽƌƌƵƉƟŽŶ͗	AŶƚŚƌŽ-
ƉŽůŽŐŝĐĂů	WĞƌƐƉĞĐƟǀĞƐ͘	LŽŶĚŽŶ	ĂŶĚ	AŶŶ	AƌďŽƌ͕ 	MI͗	WůƵƚŽ	
WƌĞƐƐ͘

HĂƌŬŝŶ͕	D͕͘	ϮϬϭϳ͘ 	TŚĞ	ƋƵĞƐƟŽŶĂďůĞ	ůĞŐŝƟŵĂĐǇ	ŽĨ	ŶŽŶͲƐƚĂƚĞ	
ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ďŽĚŝĞƐ͗	Ă	ĐĂƐĞ	ƐƚƵĚǇ	ŽĨ	ƚŚĞ	TĞŶŶŝƐ	IŶƚĞŐ-
ƌŝƚǇ	UŶŝƚ͘	CZIME	LAt	AND	SOCIAL	CHAN'E	ϲϴ͕	ϭϲϳʹϭϴϱ͘	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϳͲϵϲϴϬͲϴ

HĂƌƉŚĂŵ͕	T͕͘	HƵŽŶŐ͕	N͘	T͕͘	LŽŶŐ͕	T͘	T͕͘	Θ	TƵĂŶ͕	T͘	;ϮϬϬϱͿ͘	
WĂƌƟĐŝƉĂƚŽƌǇ	ĐŚŝůĚ	ƉŽǀĞƌƚǇ	ĂƐƐĞƐƐŵĞŶƚ	ŝŶ	ƌƵƌĂů	VŝĞƚŶĂŵ͘	
CŚŝůĚƌĞŶ	Θ	ƐŽĐŝĞƚǇ͕	ϭϵ;ϭͿ͕	ϮϳͲϰϭ͘

HĂƐƐĂŶ͕	S͘Y͕͘	ϮϬϭϴ͘	CŽƌƌƵƉƟŽŶ͕	ƐƚĂƚĞ	ĐĂƉƚƵƌĞ͕	ĂŶĚ	ƚŚĞ	
ĞīĞĐƟǀĞŶĞƐƐ	ŽĨ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ĂŐĞŶĐǇ	ŝŶ	ƉŽƐƚͲĐŽŵŵƵ-
ŶŝƐƚ	EƚŚŝŽƉŝĂ͘	ECONOMIC	AND	WOLITICAL	STUDIESͲEWS	ϲ͕	
ϯϲϴʹϰϭϲ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϮϬϵϱϰϴϭϲ͘ϮϬϭϴ͘ϭϱϯϱϳ
57

HĞ͕	�͕͘	tĂŶŐ͕	y͕͘	YĂŶŐ͕	L͕͘	ϮϬϭϵ͘	HŽǁ	ĚŽĞƐ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	
ĐĂŵƉĂŝŐŶ	ĂīĞĐƚ	ƚŚĞ	ůĂďŽƵƌ	ŝŶĐŽŵĞ	ƐŚĂƌĞ	ŝŶ	CŚŝŶĂ͍	AW-
WLIED	ECONOMICS	LETTEZS	Ϯϲ͕	ϭϯϰϱʹϭϯϰϴ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘Žƌ
ŐͬϭϬ͘ϭϬϴϬͬϭϯϱϬϰϴϱϭ͘ϮϬϭϴ͘ϭϱϱϴϯϯϳ

HĞĞŬƐ͕	Z͘	ĂŶĚ	MĂƚŚŝƐĞŶ͕	H͕͘	ϮϬϭϮ͘	UŶĚĞƌƐƚĂŶĚŝŶŐ	ƐƵĐĐĞƐƐ	
ĂŶĚ	ĨĂŝůƵƌĞ	ŽĨ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ŝŶŝƟĂƟǀĞƐ͘	CƌŝŵĞ͕	LĂǁ	ĂŶĚ	
SŽĐŝĂů	CŚĂŶŐĞ͕	ϱϴ;ϱͿ͕	ƉƉ͘ϱϯϯͲϱϰϵ͘

HĞŝĚĞŶŚĞŝŵĞƌ͕ 	A͘:͕͘	:ŽŚŶƐƚŽŶ͕	M͕͘	ĂŶĚ	LĞ	VŝŶĞ͕	V͘T͕͘	ϭϵϴϵ͘	
WŽůŝƟĐĂů	CŽƌƌƵƉƟŽŶ͗	A	HĂŶĚďŽŽŬ͘	NĞǁ	�ƌƵŶƐǁŝĐŬ͕	N:͗	
TƌĂŶƐĂĐƟŽŶ	WƵďůŝƐŚĞƌƐ͘

HĞŝŶƌŝĐŚ͕	F͘ ͕	�ƌŽǁŶ͕	A͘:͕͘	ϮϬϭϳ͘ 	MĞĂƐƵƌŝŶŐ	ĂĐĐŽƵŶƚĂďŝůŝƚǇ	
ƉĞƌĨŽƌŵĂŶĐĞ	ĂŶĚ	ŝƚƐ	ƌĞůĞǀĂŶĐĞ	ĨŽƌ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ͗	ŝŶ-
ƚƌŽĚƵĐŝŶŐ	Ă	ŶĞǁ	ŝŶƚĞŐƌŝƚǇ	ƐǇƐƚĞŵͲďĂƐĞĚ	ŵĞĂƐƵƌĞ͘	CZIME	
LAt	AND	SOCIAL	CHAN'E	ϲϴ͕	ϯϱϵʹϯϴϭ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϳͲϵϳϭϮͲϰ

HŽ͕	<͘ͲC͕͘	MĂ͕	:͘�͕͘	YĂŶŐ͕	L͕͘	SŚŝ͕	L͕͘	ϮϬϭϵ͘	DŽ	ĂŶƟͲĐŽƌƌƵƉ-
ƟŽŶ	ĞīŽƌƚƐ	ĂīĞĐƚ	ďĂŶŬŝŶŐ	ƐǇƐƚĞŵ	ƐƚĂďŝůŝƚǇ͍	:OUZNAL	OF	
INTEZNATIONAL	TZADE	Θ	ECONOMIC	DEVELOWMENT	Ϯϴ͕	
ϮϳϳʹϮϵϴ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϬϵϲϯϴϭϵϵ͘ϮϬϭϴ͘ϭϱϮϮϲ
61

HŽ͕	T͘	;ϮϬϭϵ͕	ͲϬϮͲϮϱTϭϳ͗ϬϬ͗ϬϴнϬϬ͗ϬϬͿ͘	'ƵŝĚĞ	ƚŽ	ǀŝĞƚŶĂŵ-
ĞƐĞ	ĐƵůƚƵƌĞ͕	ĐƵƐƚŽŵƐ͕	ĞƟƋƵĞƩĞ͕	ĂŶĚ	ůĂŶŐƵĂŐĞ͘	MĞƐƐĂŐĞ	
ƉŽƐƚĞĚ	ƚŽ	ŚƩƉƐ͗ͬͬ ŐƵŝĚĞ͘ĐŵĞŐŽ͘ĐŽŵͬǀŝĞƚŶĂŵĞƐĞͲĐƵƐ-
ƚŽŵƐͲĂŶĚͲĞƟƋƵĞƩĞͬ

HŽ͕	T͘	;ϮϬϭϵ͕	ͲϬϮͲϮϱTϭϳ͗ϬϬ͗ϬϴнϬϬ͗ϬϬͿ͘	'ƵŝĚĞ	ƚŽ	ǀŝĞƚŶĂŵ-

ĞƐĞ	ĐƵůƚƵƌĞ͕	ĐƵƐƚŽŵƐ͕	ĞƟƋƵĞƩĞ͕	ĂŶĚ	ůĂŶŐƵĂŐĞ͘	MĞƐƐĂŐĞ	
ƉŽƐƚĞĚ	ƚŽ	ŚƩƉƐ͗ͬͬ ŐƵŝĚĞ͘ĐŵĞŐŽ͘ĐŽŵͬǀŝĞƚŶĂŵĞƐĞͲĐƵƐ-
ƚŽŵƐͲĂŶĚͲĞƟƋƵĞƩĞͬ

HŽďďƐ͕	H͕͘	tŝůůŝĂŵƐ͕	'͕͘	ϮϬϭϳ͘ 	TŚĞ	ĐĂƐĞ	ĨŽƌ	Ă	ŶĂ-
ƟŽŶĂů	ǁŚŽůĞͲŽĨͲŐŽǀĞƌŶŵĞŶƚ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ďŽĚǇ͘	
AůƚĞƌŶĂƟǀĞ	LĂǁ	:ŽƵƌŶĂů	ϰϮ͕	ϭϳϴʹϭϴϯ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϭϳϳͬ ϭϬϯϳϵϲϵyϭϳϳϯϬϭϵϬ

HŽŽůĞ͕	'͕͘	AƉƉůĞďǇ͕	'͕͘	ϮϬϭϳ͘ 	INTE'ZITY	OF	WUZWOSE͗	A	
LE'AL	WZOCESS	AWWZOACH	TO	DESI'NIN'	A	FEDEZAL	AN-
TIͲCOZZUWTION	COMMISSION͘	ADELAIDE	LAt	ZEVIEt	
ϯϴ͕	ϯϵϳʹϰϯϵ͘

HƵǇĞŶ͕	D͘	T͕͘	Θ	VƵ͕	C͘	'͘	;ϮϬϭϴͿ͘	AƐƐĞƚ	ƌĞĐŽǀĞƌǇ	ŝŶ	ƚŚĞ	ĮŐŚƚ	
ĂŐĂŝŶƐƚ	ĐŽƌƌƵƉƟŽŶ	ŝŶ	VŝĞƚŶĂŵ͗	ƉƌŽďůĞŵƐ	ĂŶĚ	ƉĞƌƐƉĞĐƟǀĞ͘	
:ŝŶĚĂů	'ůŽďĂů	LĂǁ	ZĞǀŝĞǁ͕	ϵ;ϭͿ͕	ϱϳͲϳϰ͘

IŶƚĞŐƌŝƚǇ͕	'͘	A͘	N͘	;ϮϬϭϳͿ͘	VŝĞƚŶĂŵ	ĐŽƌƌƵƉƟŽŶ	ƌĞƉŽƌƚ͘	�ƵƐŝ-
ŶĞƐƐ	AŶƟͲCŽƌƌƵƉƟŽŶ	WŽƌƚĂů͘

IǀŽƌǇ͕	Z͘	;ϮϬϭϴͿ͘	�ĞǇŽŶĚ	ƚƌĂŶƐŶĂƟŽŶĂů	ĐƌŝŵŝŶĂů	ůĂǁ͗	ĂŶ-
ƟͲĐŽƌƌƵƉƟŽŶ	ĂƐ	ŐůŽďĂů	ŶĞǁ	ŐŽǀĞƌŶĂŶĐĞ͘

:ŽŚŶƐƚŽŶ͕	M͕͘	ϮϬϭϴ͘	ZĞĨŽƌŵŝŶŐ	ZĞĨŽƌŵ͗	ZĞǀŝƐŝŶŐ	ƚŚĞ	AŶƟ-
ĐŽƌƌƵƉƟŽŶ	WůĂǇďŽŽŬ͘	DAEDALUS	ϭϰϳ͕ 	ϱϬʹϲϮ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϭϲϮͬĚĂĞĚͺĂͺϬϬϱϬϮ

:ƵŶŐĞƌƚ͕	T͕͘	Aůŵ͕	F͘ ͕	Θ	TŚŽƌŶďĞƌŐ͕	Z͘	;ϮϬϭϰͿ͘	MŽƟǀĞƐ	ĨŽƌ	
ďĞĐŽŵŝŶŐ	Ă	ƚĞĂĐŚĞƌ	ĂŶĚ	ƚŚĞŝƌ	ƌĞůĂƟŽŶƐ	ƚŽ	ĂĐĂĚĞŵŝĐ	ĞŶ-
ŐĂŐĞŵĞŶƚ	ĂŶĚ	ĚƌŽƉŽƵƚ	ĂŵŽŶŐ	ƐƚƵĚĞŶƚ	ƚĞĂĐŚĞƌƐ͘	:ŽƵƌŶĂů	
ŽĨ	EĚƵĐĂƟŽŶ	ĨŽƌ	TĞĂĐŚŝŶŐ͕	ϰϬ;ϮͿ͕	ϭϳϯͲϭϴϱ͘	

<ĂƚǌĂƌŽǀĂ͕	E͕͘	ϮϬϭϴ͘	FƌŽŵ	ŐůŽďĂů	ƉƌŽďůĞŵƐ	ƚŽ	ŝŶƚĞƌŶĂƟŽŶ-
Ăů	ŶŽƌŵƐ͗	ǁŚĂƚ	ĚŽĞƐ	ƚŚĞ	ƐŽĐŝĂů	ĐŽŶƐƚƌƵĐƟŽŶ	ŽĨ	Ă	ŐůŽďĂů	
ĐŽƌƌƵƉƟŽŶ	ƉƌŽďůĞŵ	ƚĞůů	ƵƐ	ĂďŽƵƚ	ƚŚĞ	ĞŵĞƌŐĞŶĐĞ	ŽĨ	ĂŶ	
ŝŶƚĞƌŶĂƟŽŶĂů	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ŶŽƌŵ͘	CZIME	LAt	AND	
SOCIAL	CHAN'E	ϳϬ͕	Ϯϵϵʹϯϭϯ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ
s10611-017-9733-z

<ŚĂŶ͕	M͕͘	AŶĚƌĞŽŶŝ͕	A͕͘	Θ	ZŽǇ͕	W͘ ͕	ϮϬϭϵ͘	AŶƟͲĐŽƌƌƵƉƟŽŶ	ŝŶ	
ĂĚǀĞƌƐĞ	ĐŽŶƚĞǆƚƐ͗	ƐƚƌĂƚĞŐŝĞƐ	ĨŽƌ	ŝŵƉƌŽǀŝŶŐ	ŝŵƉůĞŵĞŶƚĂ-
ƟŽŶ͘

<ŝŵ͕	D͘S͕͘	Lŝ͕	Y͕͘	TĂƌǌŝĂ͕	D͕͘	ϮϬϭϴ͘	VĂůƵĞ	ŽĨ	ĐŽƌƌƵƉƟŽŶ	ŝŶ	
CŚŝŶĂ͗	EǀŝĚĞŶĐĞ	ĨƌŽŵ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ŝŶǀĞƐƟŐĂƟŽŶ͘	ECO-
NOMICS	LETTEZS	ϭϲϰ͕	ϭϭϮʹϭϭϲ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘
ĞĐŽŶůĞƚ͘ϮϬϭϴ͘Ϭϭ͘ϬϮϭ

<ŝŵ͕	S͘�͕͘	ϮϬϭϲ͘	DĂŶŐůŝŶŐ	ƚŚĞ	CĂƌƌŽƚ͕	SŚĂƌƉĞŶŝŶŐ	ƚŚĞ	SƟĐŬ͗	
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HŽǁ	ĂŶ	AŵŶĞƐƚǇ	WƌŽŐƌĂŵ	ĂŶĚ	YƵŝ	TĂŵ	AĐƟŽŶƐ	CŽƵůĚ	
SƚƌĞŶŐƚŚĞŶ	<ŽƌĞĂ Ɛ͛	AŶƟͲCŽƌƌƵƉƟŽŶ	EīŽƌƚƐ͘	NOZTHtEST-
EZN	:OUZNAL	OF	INTEZNATIONAL	LAt	Θ	�USINESS	ϯϲ͕	
ϮϯϱʹϮϲϲ͘

<ŝŵ͕	Y͘	<͘	;ϮϬϭϵͿ͘	tHEN	IT	ZAINS͕	IT	WOUZS͗	FOZEI'N	
DIZECT	INVESTMENT	AND	WZOVINCIAL	COZZUWTION	IN	
VIETNAM͘	:ŽƵƌŶĂů	ŽĨ	EĂƐƚ	AƐŝĂŶ	SƚƵĚŝĞƐ͕	ϭϵ;ϮͿ͕	ϭϰϭʹϭϲϴ͘

<ƌĂũĞǁƐŬĂ͕	A͕͘	MĂŬŽǁƐŬŝ͕	'͕͘	ϮϬϭϳ͘ 	CŽƌƌƵƉƟŽŶ͕	ĂŶƟͲĐŽƌ-
ƌƵƉƟŽŶ	ĂŶĚ	ŚƵŵĂŶ	ƌŝŐŚƚƐ͗	ƚŚĞ	ĐĂƐĞ	ŽĨ	WŽůĂŶĚ Ɛ͛	ŝŶƚĞŐƌŝƚǇ	
ƐǇƐƚĞŵ͘	CZIME	LAt	AND	SOCIAL	CHAN'E	ϲϴ͕	ϯϮϱʹϯϯϵ͘	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϳͲϵϳϭϬͲϲ

<ƌƵĞƐƐŵĂŶŶ͕	T͕͘	ϮϬϭϵ͘	EǆƚĞŶĚŝŶŐ	ŝŶƚĞŐƌŝƚǇ	ƚŽ	ƚŚŝƌĚ	ƉĂƌƟĞƐ͗	
ŝŶ	ƐĞĂƌĐŚ	ŽĨ	Ă	ŶĞǁ	ŵŽĚĞů	ĨŽƌ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ŝŶ	ƐƉŽƌƚƐ͘	
INTEZNATIONAL	SWOZTS	LAt	:OUZNAL	ϭϴ͕	ϭϯϲʹϭϰϵ͘	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϰϬϯϭϴͲϬϭϴͲϬϭϯϳͲϴ

<ƵƌĂŬŝŶ͕	A͕͘	SƵŬŚĂƌĞŶŬŽ͕	A͕͘	ϮϬϭϴ͘	ANTIͲCOZZUWTION	IN	
THE	�ZICS	COUNTZIES͘	�ZICS	LAt	:OUZNAL	ϱ͕	ϱϲʹϳϳ͘ 	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϮϭϲϴϰͬϮϰϭϮͲϮϯϰϯͲϮϬϭϳͲϱͲϭͲϱϲͲϳϳ

<ƵƌŝƐ͕	'͕͘	ϮϬϭϱ͘	tĂƚĐŚĚŽŐƐ	Žƌ	ŐƵĂƌĚ	ĚŽŐƐ͗	DŽ	ĂŶƟͲĐŽƌƌƵƉ-
ƟŽŶ	ĂŐĞŶĐŝĞƐ	ŶĞĞĚ	ƐƚƌŽŶŐ	ƚĞĞƚŚ͍	WOLICY	AND	SOCIETY	ϯϰ͕	
ϭϮϱʹϭϯϱ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘ƉŽůƐŽĐ͘ϮϬϭϱ͘Ϭϰ͘ϬϬϯ

L͛ EƚĂŶŐ͕	:͘	;ϮϬϭϮͿ͘	WƵďůŝĐ	ƌĞůĂƟŽŶƐ͕	ĐƵůƚƵƌĞ	ĂŶĚ	ĂŶƚŚƌŽƉŽůŽ-
ŐǇͶTŽǁĂƌĚƐ	ĂŶ	ĞƚŚŶŽŐƌĂƉŚŝĐ	ƌĞƐĞĂƌĐŚ	ĂŐĞŶĚĂ͘	:ŽƵƌŶĂů	ŽĨ	
WƵďůŝĐ	ZĞůĂƟŽŶƐ	ZĞƐĞĂƌĐŚ͕	Ϯϰ;ϮͿ͕	ϭϲϱͲϭϴϯ͘	

L͛ EƚĂŶŐ͕	:͘	;ϮϬϭϮͿ͘	WƵďůŝĐ	ƌĞůĂƟŽŶƐ͕	ĐƵůƚƵƌĞ	ĂŶĚ	ĂŶƚŚƌŽƉŽůŽ-
ŐǇͶTŽǁĂƌĚƐ	ĂŶ	ĞƚŚŶŽŐƌĂƉŚŝĐ	ƌĞƐĞĂƌĐŚ	ĂŐĞŶĚĂ͘	:ŽƵƌŶĂů	ŽĨ	
WƵďůŝĐ	ZĞůĂƟŽŶƐ	ZĞƐĞĂƌĐŚ͕	Ϯϰ;ϮͿ͕	ϭϲϱͲϭϴϯ͘	

LĂŶŐ͕	�͕͘	ϮϬϭϴ͘	CŚŝŶĂ Ɛ͛	ĂŶƟͲŐƌĂŌ	ĐĂŵƉĂŝŐŶ	ĂŶĚ	ŝŶƚĞƌŶĂ-
ƟŽŶĂů	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ŶŽƌŵƐ͗	TŽǁĂƌĚƐ	Ă	͞ŶĞǁ	ŝŶƚĞƌŶĂ-
ƟŽŶĂů	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ŽƌĚĞƌ͍͟	CZIME	LAt	AND	SOCIAL	
CHAN'E	ϳϬ͕	ϯϯϭʹϯϰϳ͘ 	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϳͲ
ϵϳϰϮͲǇ

LĂŶŐďĞŝŶ͕	L͘	ĂŶĚ	<ŶĂĐŬ͕	S͕͘	ϮϬϭϬ͘	TŚĞ	tŽƌůĚǁŝĚĞ	'ŽǀĞƌŶ-
ĂŶĐĞ	IŶĚŝĐĂƚŽƌƐ͗	Sŝǆ͕	OŶĞ͕	Žƌ	NŽŶĞ͍	TŚĞ	:ŽƵƌŶĂů	ŽĨ

LĂǌĂƌ͕ 	S͕͘	ϮϬϬϱ͘	CŝƟǌĞŶƐ	DĞƐƉŝƚĞ	ƚŚĞ	SƚĂƚĞ͗	EǀĞƌǇĚĂǇ	CŽƌ-
ƌƵƉƟŽŶ	ĂŶĚ	LŽĐĂů	WŽůŝƟĐƐ	ŝŶ	Eů	AůƚŽ͕	�ŽůŝǀŝĂ͘	IŶ͗	D͘	HĂůůĞƌ	
ĂŶĚ	C͘	SŚŽƌĞ͕	ĞĚƐ͘	CŽƌƌƵƉƟŽŶ͗	ĂŶƚŚƌŽƉŽůŽŐŝĐĂů	ƉĞƌƐƉĞĐ-
ƟǀĞƐ͘	LŽŶĚŽŶ͕	MI͗	WůƵƚŽ	WƌĞƐƐ͕	ϮϭϮʹϮϮϴ͘

LĞ͕	�͕͘	Θ	SĂŬĐŚƵƚĐŚĂǁĂŶ͕	S͘	;ϮϬϭϴͿ͘	FDI	TƌĞŶĚƐ͕	LŽĐĂƟŽŶ	

DĞƚĞƌŵŝŶĂƟŽŶ	ĂŶĚ	CŽƌƌƵƉƟŽŶ͗	EǀŝĚĞŶĐĞ	ĨƌŽŵ	VŝĞƚŶĂŵ͘	
YƵĂƌƚĞƌůǇ	:ŽƵƌŶĂů	ŽĨ	FŝŶĂŶĐĞ	Θ	AĐĐŽƵŶƟŶŐ͕	ϱϲ;ϯͬϰͿ͕	ϭʹϰϯ͘	
ŚƩƉ͗ͬͬ ůƵĚǁŝŐ͘ůƵď͘ůƵ͘ƐĞͬůŽŐŝŶ͍ƵƌůсŚƩƉƐ͗ͬͬ ƐĞĂƌĐŚ͘ĞďƐĐŽŚŽƐƚ͘
ĐŽŵͬůŽŐŝŶ͘ĂƐƉǆ͍ĚŝƌĞĐƚсƚƌƵĞΘAƵƚŚTǇƉĞсŝƉ͕ƵŝĚΘĚďсď-
ƚŚΘANсϭϯϭϵϱϳϭϱϭΘƐŝƚĞсĞŚŽƐƚͲůŝǀĞ

LĞ͕	D͘	T͕͘	MĂůĞƐŬǇ͕	E͕͘	Θ	WŚĂŵ͕	A͘	;ϮϬϭϵͿ͘	IŵƉĂĐƚ	ŽĨ	LŽĐĂů	
WƵďůŝĐͲSĞĐƚŽƌ	CŽƌƌƵƉƟŽŶ	ŽŶ	ƚŚĞ	CŽŵƉůŝĂŶĐĞ	ŽĨ	�ƵƐŝŶĞƐƐ	
ĂŶĚ	TĂǆ	ZĞŐŝƐƚƌĂƟŽŶ͗	EǀŝĚĞŶĐĞ	ĨƌŽŵ	VŝĞƚŶĂŵ͘

LĞ͕	D͘	T͕͘	MĂůĞƐŬǇ͕	E͕͘	Θ	WŚĂŵ͕	A͘	;ϮϬϮϬͿ͘	TŚĞ	ŝŵƉĂĐƚ	ŽĨ	
ůŽĐĂů	ĐŽƌƌƵƉƟŽŶ	ŽŶ	ďƵƐŝŶĞƐƐ	ƚĂǆ	ƌĞŐŝƐƚƌĂƟŽŶ	ĂŶĚ	ĐŽŵ-
ƉůŝĂŶĐĞ͗	EǀŝĚĞŶĐĞ	ĨƌŽŵ	VŝĞƚŶĂŵ͘	:ŽƵƌŶĂů	ŽĨ	EĐŽŶŽŵŝĐ	
�ĞŚĂǀŝŽƌ	Θ	OƌŐĂŶŝǌĂƟŽŶ͕	ϭϳϳ͕ 	ϳϲϮʹϳϴϲ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘ũĞďŽ͘ϮϬϮϬ͘Ϭϳ͘ ϬϬϮ

LĞ͕	T͘	N͘	�͘	;ϮϬϭϲͿ͘	TŚĞ	ĞīĞĐƚ	ŽĨ	ƚĂǆĂƟŽŶ	ĂŶĚ	ĐŽƌƌƵƉƟŽŶ	
ŽŶ	Įƌŵ	ŐƌŽǁƚŚ͗	AŶ	ĞŵƉŝƌŝĐĂů	ŝŶǀĞƐƟŐĂƟŽŶ	ĨŽƌ	VŝĞƚŶĂŵ͘	
:ŽƵƌŶĂů	ŽĨ	EĐŽŶŽŵŝĐƐ	ĂŶĚ	DĞǀĞůŽƉŵĞŶƚ͕	ϭϴ;ϯͿ͕	ϱʹϮϵ͘

LĞĞ͕	T͘C͕͘	ϮϬϭϴ͘	WĞƌŶŝĐŝŽƵƐ	ĐƵƐƚŽŵ͍	CŽƌƌƵƉƟŽŶ͕	ĐƵůƚƵƌĞ͕	
ĂŶĚ	ƚŚĞ	ĞĸĐĂĐǇ	ŽĨ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ĐĂŵƉĂŝŐŶŝŶŐ	ŝŶ	CŚŝŶĂ͘	
CZIME	LAt	AND	SOCIAL	CHAN'E	ϳϬ͕	ϯϰϵʹϯϲϭ͘	ŚƩƉƐ͗ͬͬ
ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϳͲϵϳϯϱͲǆ

LĞǇƐ͕	C͕͘	ϭϵϲϱ͘	tŚĂƚ	ŝƐ	TŚĞ	WƌŽďůĞŵ	AďŽƵƚ	CŽƌƌƵƉƟŽŶ͍	
TŚĞ	:ŽƵƌŶĂů	ŽĨ	MŽĚĞƌŶ	AĨƌŝĐĂŶ	SƚƵĚŝĞƐ͕	ϯ	;ϮͿ͕	ϮϭϱʹϮϯϬ͘

Lŝ͕	F͘ ͕	DĞŶŐ͕	:͕͘	ϮϬϭϲ͘	TŚĞ	ƉŽǁĞƌ	ĂŶĚ	ƚŚĞ	ŵŝƐƵƐĞ	ŽĨ	ƉŽǁĞƌ	
ďǇ	CŚŝŶĂ Ɛ͛	ůŽĐĂů	ƉƌŽĐƵƌĂƚŽƌĂƚĞƐ	ŝŶ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ͘	INTEZ-
NATIONAL	:OUZNAL	OF	LAt	CZIME	AND	:USTICE	ϰϱ͕	
ϭʹϮϱ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘ŝũůĐũ͘ϮϬϭϱ͘ϭϬ͘ϬϬϮ

Lŝ͕	H͕͘	yŝĂŽ͕	H͕͘	'ŽŶŐ͕	T͕͘	ϮϬϭϱ͘	TŚĞ	ŝŵƉĂĐƚ	ŽĨ	ĞĐŽŶŽŵŝĐ	
ǁĞůůͲďĞŝŶŐ	ŽŶ	ƉĞƌĐĞƉƟŽŶƐ	ŽĨ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ƉĞƌĨŽƌ-
ŵĂŶĐĞ͗	EǀŝĚĞŶĐĞ	ĨƌŽŵ	CŚŝŶĂ͘	WOLICY	AND	SOCIETY	ϯϰ͕	
ϵϳʹϭϬϵ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘ƉŽůƐŽĐ͘ϮϬϭϱ͘Ϭϱ͘ϬϬϭ

Lŝ͕	L͕͘	LŝĞŶ͕	D͕͘	tƵ͕	Y͕͘	�ŚĂŽ͕	Y͕͘	ϮϬϭϳ͘ 	EŶĨŽƌĐĞŵĞŶƚ	ĂŶĚ	
WŽůŝƟĐĂů	WŽǁĞƌ	ŝŶ	AŶƟĐŽƌƌƵƉƟŽŶ	EǀŝĚĞŶĐĞ	ĨƌŽŵ	CŚŝ-
ŶĂ͘	tOZLD	DEVELOWMENT	ϵϴ͕	ϭϯϯʹϭϰϳ͘ 	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘ǁŽƌůĚĚĞǀ͘ϮϬϭϳ͘ Ϭϰ͘Ϭϭϱ

LŝĂŶŐ͕	:͕͘	LĂŶŐďĞŝŶ͕	L͕͘	ϮϬϭϵ͘	LŝŶŬŝŶŐ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	
ƚŚƌĞĂƚƐ͕	ƉĞƌĨŽƌŵĂŶĐĞ	ƉĂǇ͕	ĂĚŵŝŶŝƐƚƌĂƟǀĞ	ŽƵƚƉƵƚƐ͕	ĂŶĚ	
ƉŽůŝĐǇ	ŽƵƚĐŽŵĞƐ	ŝŶ	CŚŝŶĂ͘	WU�LIC	ADMINISTZATION	ϵϳ͕ 	
ϭϳϳʹϭϵϰ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϭϭϭͬƉĂĚŵ͘ϭϮϱϲϮ

LŝĞƐďĞƚ͕	H͘	ĂŶĚ	'ĂƌǇ͕	M͕͘	ϮϬϬϯ͘	UŶƌĂǀĞůŝŶŐ	ƚŚĞ	ĐĞŶƚƌĂů	
ƐƚĂƚĞ͕	ďƵƚ	ŚŽǁ͍	TǇƉĞƐ	ŽĨ	ŵƵůƟͲůĞǀĞů	ŐŽǀĞƌŶĂŶĐĞ͘	AŵĞƌŝĐĂŶ	
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ƉŽůŝƟĐĂů	ƐĐŝĞŶĐĞ	ƌĞǀŝĞǁ͕	ϵϳ	;ϮͿ͕	ϮϯϯʹϮϰϯ͘

LŽŵŶŝƚǌ͕	C͕͘	ϭϵϵϱ͘	ZŝƚƵĂů͕	ZƵŵŽƌ	ĂŶĚ	CŽƌƌƵƉƟŽŶ	ŝŶ	ƚŚĞ	
CŽŶƐƟƚƵƟŽŶ	ŽĨ	WŽůŝƚǇ	ŝŶ	MŽĚĞƌŶ	MĞǆŝĐŽ͘	:ŽƵƌŶĂů	ŽĨ	LĂƟŶ	
AŵĞƌŝĐĂŶ	AŶƚŚƌŽƉŽůŽŐǇ͕	ϭ	;ϭͿ͕	ϮϬʹϰϳ͘
LONDON	ZEVIEt	OF	INTEZNATIONAL	LAt	ϲ͕	ϰϭϯʹϰϰϮ͘
LŽŶĚŽŶ	ZĞǀŝĞǁ	ŽĨ	IŶƚĞƌŶĂƟŽŶĂů	LĂǁ͕	ϲ;ϯͿ͕	ϰϭϯͲϰϰϮ͘		

MĂŝ͕	W͘ 	T͘	;ϮϬϮϬͿ͘	LĂǁ	EŶĨŽƌĐĞŵĞŶƚ	OŶ	CŽƌƌƵƉƟŽŶ	CĂƐĞƐ	
IŶ	VŝĞƚŶĂŵ͘	I:LLE	;IŶƚĞƌŶĂƟŽŶĂů	:ŽƵƌŶĂů	ŽĨ	LĂǁ	ĂŶĚ	LĞŐĂů	
EƚŚŝĐƐͿ͕	ϭ;ϭͿ͕	ϮϬʹϮϳ͘

MĂůĞƐŬǇ͕	E͘	:͕͘	'ƵĞŽƌŐƵŝĞǀ͕	D͘	D͕͘	Θ	:ĞŶƐĞŶ͕	N͘	M͘	;ϮϬϭϱͿ͘	
Monopoly Money: Foreign Investment and Bribery in Vi-
ĞƚŶĂŵ͕	Ă	SƵƌǀĞǇ	EǆƉĞƌŝŵĞŶƚ͘	AŵĞƌŝĐĂŶ	:ŽƵƌŶĂů	ŽĨ	WŽůŝƟĐĂů	
SĐŝĞŶĐĞ	;:ŽŚŶ	tŝůĞǇ	Θ	SŽŶƐ͕	IŶĐ͘Ϳ͕	ϱϵ;ϮͿ͕	ϰϭϵʹϰϯϵ͘	ŚƩƉƐ͗ͬͬ
ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϭϭϭͬĂũƉƐ͘ϭϮϭϮϲ

MĂŵǇĐŚĞǀ͕	A͘Y͕͘	ϮϬϭϴ͘	AŶƟͲĐŽƌƌƵƉƟŽŶ	ƉŽůŝĐǇ	ŝŶ	ŵŽĚĞƌŶ	
CŚŝŶĂ͗	�ĂƐŝĐ	ƉƌŝŶĐŝƉůĞƐ	ĂŶĚ	ĚŝƌĞĐƟŽŶƐ͘	ZĞǀŝƐƚĂ	SĂŶ	'ƌĞŐŽ-
ƌŝŽ͕	;ϮϱͿ͕	ƉƉ͘ϭϱϵͲϭϲϵ͘

MĂŶŝŽŶ͕	M͕͘	ϮϬϭϲ͘	TĂŬŝŶŐ	CŚŝŶĂ Ɛ͛	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ĐĂŵ-
ƉĂŝŐŶ	ƐĞƌŝŽƵƐůǇ͘	ECONOMIC	AND	WOLITICAL	STUDIESͲEWS	
ϰ͕	ϯʹϭϴ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϮϬϵϱϰϴϭϲ͘ϮϬϭϲ͘ϭϭϱϮϬϵϰ

MĂƌŬƐ͕	'͕͘	ϭϵϵϯ͘	SƚƌƵĐƚƵƌĂů	WŽůŝĐǇ	ĂŶĚ	MƵůƟͲLĞǀĞů	'ŽǀĞƌŶ-
ĂŶĐĞ	ŝŶ	ƚŚĞ	EC͘	IŶ͗	A͘	CĂĨƌƵŶǇ	ĂŶĚ	'͘	ZŽƐĞŶƚŚĂů͕	ĞĚƐ͘	TŚĞ	
SƚĂƚĞ	ŽĨ	ƚŚĞ	EƵƌŽƉĞĂŶ	CŽŵŵƵŶŝƚǇ͘	�ŽƵůĚĞƌ͕ 	CO͗	LǇŶŶĞ	
ZŝĞŶŶĞƌ͕ 	ϯϵϭʹϰϭϬ͘

MĂƌƋƵĞƩĞ͕	H͘	ĂŶĚ	WĞŝīĞƌ͕ 	C͕͘	ϮϬϭϱ͘	CŽƌƌƵƉƟŽŶ	ĂŶĚ	ĐŽůůĞĐ-
ƟǀĞ	ĂĐƟŽŶ͘	DLW	ZĞƐĞĂƌĐŚ	WĂƉĞƌ͘

MĂƌƋƵĞƩĞ͕	H͕͘	WĂǀĂƌĂůĂ͕	V͘	ĂŶĚ	MĂůŝŬ͕	<͘<͕͘	ϮϬϭϰ͘	ZĞůŝŐŝŽŶ	
ĂŶĚ	ĂƫƚƵĚĞƐ	ƚŽǁĂƌĚƐ	ĐŽƌƌƵƉƟŽŶ	ŝŶ	IŶĚŝĂ͗	A	ĐŽůůĞĐƟǀĞ	
ĂĐƟŽŶ	ƉƌŽďůĞŵ ͍͘	DĞǀĞůŽƉŵĞŶƚ	ŝŶ	WƌĂĐƟĐĞ͕	Ϯϰ;ϳͿ͕	ƉƉ͘ϴϱϰͲ
ϴϲϲ͘

MĂƌƵŝĐŚŝ͕	D͕͘	Θ	AďĞ͕	M͘	;ϮϬϭϵͿ͘	CŽƌƌƵƉƟŽŶ	ĂŶĚ	ƚŚĞ	ďƵƐŝ-
ŶĞƐƐ	ĞŶǀŝƌŽŶŵĞŶƚ	ŝŶ	VŝĞƚŶĂŵ͗	IŵƉůŝĐĂƟŽŶƐ	ĨƌŽŵ	ĂŶ	ĞŵƉŝƌ-
ŝĐĂů	ƐƚƵĚǇ͘	AƐŝĂ	Θ	ƚŚĞ	WĂĐŝĮĐ	WŽůŝĐǇ	SƚƵĚŝĞƐ͕	ϲ;ϮͿ͕	ϮϮϮʹϮϰϱ͘	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϮͬĂƉƉϱ͘Ϯϳϱ

MĂƩŽŶŝ͕	A͕͘	ϮϬϭϳ͘ 	FZOM	DATA	EyTZACTION	TO	DATA	
LEA<IN'	DĂƚĂͲĂĐƟǀŝƐŵ	ŝŶ	IƚĂůŝĂŶ	ĂŶĚ	SƉĂŶŝƐŚ	ĂŶƟͲĐŽƌ-
ƌƵƉƟŽŶ	ĐĂŵƉĂŝŐŶƐ͘	WAZTECIWA�IONE	E	CONFLITTO	ϭϬ͕	
ϳϮϯʹϳϰϲ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϮϴϱͬŝϮϬϯϱϲϲϬϵǀϭϬŝϯƉϳϮϯ

MĂǌĂŬ͕	:͕͘	DŝǀŝĂŬ͕	T͕͘	ϮϬϭϴ͘	TƌĂŶƐĂĐƟŽŶĂů	ĂĐƟǀŝƐŵ	ǁŝƚŚŽƵƚ	

ƚƌĂŶƐĂĐƟŽŶƐ͗	ŶĞƚǁŽƌŬ	ƉĞƌƐƉĞĐƟǀĞ	ŽŶ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	
ĂĐƟǀŝƐŵ	ŝŶ	ƚŚĞ	CǌĞĐŚ	ZĞƉƵďůŝĐ͘	SOCIAL	MOVEMENT	STUD-
IES	ϭϳ͕ 	ϮϬϯʹϮϭϴ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϭϰϳϰϮϴϯϳ͘ ϮϬϭϳ͘ϭ
ϰϬϰϵϬϰ

MŝůĂŶ͕	C͕͘	ϮϬϭϳ͘ 	ZISIN'	A'AINST	THE	THIEVES	AŶƟͲCŽƌ-
ƌƵƉƟŽŶ	CĂŵƉĂŝŐŶƐ	ŝŶ	SŽƵƚŚͲEĂƐƚĞƌŶ	EƵƌŽƉĞ͘	WAZTECIWA�I-
ONE	E	CONFLITTO	ϭϬ͕	ϴϮϲʹϴϰϵ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϮϴϱͬ
i20356609v10i3p826

MŝŶ͕	<͕͘	ϮϬϭϵ͘	TŚĞ	ĞīĞĐƟǀĞŶĞƐƐ	ŽĨ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ƉŽůŝ-
ĐŝĞƐ͗	ŵĞĂƐƵƌŝŶŐ	ƚŚĞ	ŝŵƉĂĐƚ	ŽĨ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ƉŽůŝĐŝĞƐ	ŽŶ	
ŝŶƚĞŐƌŝƚǇ	ŝŶ	ƚŚĞ	ƉƵďůŝĐ	ŽƌŐĂŶŝƐĂƟŽŶƐ	ŽĨ	SŽƵƚŚ	<ŽƌĞĂ͘	CZIME	
LAt	AND	SOCIAL	CHAN'E	ϳϭ͕	ϮϭϳʹϮϯϵ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϵͲϬϵϴϭϰͲǌ

MŽƌĂŶ͕	A͕͘	<ŝůƉĂƚƌŝĐŬ͕	Z͕͘	AďďŽƩ͕	L͕͘	DĂůůĂƚ͕	:͕͘	Θ	MĐCůƵŶĞ͕	
�͘	;ϮϬϬϭͿ͘	TƌĂŝŶŝŶŐ	ƚŽ	ƚĞĂĐŚ͗	MŽƟǀĂƟŶŐ	ĨĂĐƚŽƌƐ	ĂŶĚ	ŝŵƉůŝ-
ĐĂƟŽŶƐ	ĨŽƌ	ƌĞĐƌƵŝƚŵĞŶƚ͘	EǀĂůƵĂƟŽŶ	Θ	ZĞƐĞĂƌĐŚ	ŝŶ	EĚƵĐĂ-
ƟŽŶ͕	ϭϱ;ϭͿ͕	ϭϳͲϯϮ͘	

MƵŚƵŵƵǌĂ͕	t͕͘	ϮϬϭϲ͘	TŚĞ	ƉŽůŝƟĐƐ	ŽĨ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ƌĞ-
ĨŽƌŵƐ	ĂŶĚ	ƌĞǀĞƌƐĂůƐ	ŝŶ	UŐĂŶĚĂ Ɛ͛	ĐŚĂŶŐŝŶŐ	ƉŽůŝƟĐĂů	ƚĞƌƌĂŝŶ͘	
ECONOMIC	AND	WOLITICAL	STUDIESͲEWS	ϰ͕	ϲϮʹϴϰ͘	ŚƩƉƐ͗ͬͬ
ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϮϬϵϱϰϴϭϲ͘ϮϬϭϲ͘ϭϭϱϮϬϵϱ

MƵŶŐŝƵͲWŝƉƉŝĚŝ͕	A͕͘	ϮϬϭϴ͘	ZOMANIA͛S	ITALIANͲSTYLE	
ANTIͲCOZZUWTION	WOWULISM͘	:OUZNAL	OF	DEMOCZACY	
Ϯϵ͕	ϭϬϰʹϭϭϲ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϯϱϯͬũŽĚ͘ϮϬϭϴ͘ϬϬϰϴ

MƵŶŐŝƵͲWŝƉƉŝĚŝ͕	A͕͘	DĂĚĂƐŽǀ͕	Z͕͘	ϮϬϭϳ͘ 	tŚĞŶ	ĚŽ	ĂŶƟͲĐŽƌ-
ƌƵƉƟŽŶ	ůĂǁƐ	ŵĂƩĞƌ͍ 	TŚĞ	ĞǀŝĚĞŶĐĞ	ŽŶ	ƉƵďůŝĐ	ŝŶƚĞŐƌŝƚǇ	
ĞŶĂďůŝŶŐ	ĐŽŶƚĞǆƚƐ͘	CZIME	LAt	AND	SOCIAL	CHAN'E	ϲϴ͕	
ϯϴϳʹϰϬϮ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϳͲϵϲϵϯͲϯ

MǁĂŵǁĞŶĚĂ͕	T͘	S͘	;ϮϬϭϬͿ͘	MŽƟǀĞƐ	ĨŽƌ	ĐŚŽŽƐŝŶŐ	Ă	ĐĂƌĞĞƌ	
ŝŶ	ƚĞĂĐŚŝŶŐ͗	A	ƐŽƵƚŚ	ĂĨƌŝĐĂŶ	ƐƚƵĚǇ͘	:ŽƵƌŶĂů	ŽĨ	WƐǇĐŚŽůŽŐǇ	ŝŶ	
AĨƌŝĐĂ͕	ϮϬ;ϯͿ͕	ϰϴϳͲϰϴϵ͘	

NĂƐƵƟ͕	W͘ ͕	ϮϬϭϲ͘	AĚŵŝŶŝƐƚƌĂƟǀĞ	CŽŚĞƐŝŽŶ	ĂŶĚ	AŶƟͲCŽƌ-
ƌƵƉƟŽŶ	ZĞĨŽƌŵƐ	ŝŶ	'ĞŽƌŐŝĂ	ĂŶĚ	UŬƌĂŝŶĞ͘	EUZOWEͲASIA	
STUDIES	ϲϴ͕	ϴϰϳʹϴϲϳ͘ 	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϬϵϲϲϴϭϯϲ͘
ϮϬϭϲ͘ϭϭϵϮϭϬϳ

NŐŽ͕	T͘W͘ ͕	ϮϬϭϳ͘ 	CŽƌƌƵƉƟŽŶ	ŝŶ	VŝĞƚŶĂŵ͗	TŚĞ	ĐƵƌƌĞŶƚ	Ɛŝƚ-
ƵĂƟŽŶ	ĂŶĚ	ƉƌŽƉŽƐĞĚ	ƐŽůƵƟŽŶƐ͘	IŶ	TŚĞ	ĐŚĂŶŐŝŶŐ	ĨĂĐĞ	ŽĨ	
ĐŽƌƌƵƉƟŽŶ	ŝŶ	ƚŚĞ	AƐŝĂ	WĂĐŝĮĐ	;ƉƉ͘	ϮϮϭͲϮϯϭͿ͘	EůƐĞǀŝĞƌ͘

NŐƵǇĞŶ	N͘A͕͘	DŽĂŶ	Y͘H͕͘	ĂŶĚ	TƌĂŶ	N͘�͘	;ϮϬϭϳͿ͘	TĂǆ	ĐŽƌƌƵƉ-
ƟŽŶ	ĂŶĚ	ƉƌŝǀĂƚĞ	ƐĞĐƚŽƌ	ĚĞǀĞůŽƉŵĞŶƚ	ŝŶ	VŝĞƚŶĂŵ͘
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NŐƵǇĞŶ͕		H͘C	;ϮϬϭϵďͿ͘	IŵƉĂĐƚ	ŽĨ	EĐŽŶŽŵŝĐ	FƌĞĞĚŽŵ	IŶĚĞǆ	
ĂŶĚ	CŽƌƌƵƉƟŽŶ	WĞƌĐĞƉƟŽŶƐ	IŶĚĞǆ	ŽŶ	CŽƌƉŽƌĂƚĞ	IŶĐŽŵĞ	
TĂǆ	ZĞǀĞŶƵĞ	ŝŶ	VŝĞƚŶĂŵ͘	EƵƌŽƉĞĂŶ	SĐŝĞŶƟĮĐ	:ŽƵƌŶĂů͕	
ϭϱ;ϮϴͿ͕	ϭϴϱʹϭϵϲ͘

NŐƵǇĞŶ͕	C͘D͕͘	;ϮϬϬϴͿ͘	CŽƐƚ	ŽĨ	ĐŽƌƌƵƉƟŽŶ	ŝŶ	VŝĞƚŶĂŵ͗	ƉĞƌ-
ĐĞƉƟŽŶ	ǀƐ͘	ƌĞĂůŝƚǇ͘

NŐƵǇĞŶ͕	H͘	T͕͘	VO͕	T͘	H͘	N͕͘	LE͕	D͘	D͘	M͕͘	Θ	N'UYEN͕	V͘	T͘	
;ϮϬϮϬͿ͘	FŝƐĐĂů	DĞĐĞŶƚƌĂůŝƐĂƟŽŶ͕	CŽƌƌƵƉƟŽŶ͕	ĂŶĚ	IŶĐŽŵĞ	
IŶĞƋƵĂůŝƚǇ͗	EǀŝĚĞŶĐĞ	ĨƌŽŵ	VŝĞƚŶĂŵ͘	TŚĞ	:ŽƵƌŶĂů	ŽĨ	AƐŝĂŶ	
FŝŶĂŶĐĞ͕	EĐŽŶŽŵŝĐƐ͕	ĂŶĚ	�ƵƐŝŶĞƐƐ͕	ϳ;ϭϭͿ͕	ϱϮϵʹϱϰϬ͘

NŐƵǇĞŶ͕	H͘C	;ϮϬϭϵĂͿ͘	AŶ	EŵƉŝƌŝĐĂů	SƚƵĚǇ	ŽŶ	IŶĚŝǀŝĚƵĂů	
IŶĐŽŵĞ	TĂǆ	ZĞǀĞŶƵĞ	ĂŶĚ	CŽƌƌƵƉƟŽŶ	WĞƌĐĞƉƟŽŶƐ	IŶĚĞǆ	ŝŶ	
VŝĞƚŶĂŵ͘

NŐƵǇĞŶ͕	N͘	A͕͘	DŽĂŶ͕	Y͘	H͕͘	NŐƵǇĞŶ͕	N͘	M͕͘	Θ	TƌĂŶͲNĂŵ͕	�͘	
;ϮϬϭϲͿ͘	TŚĞ	ŝŵƉĂĐƚ	ŽĨ	ƉĞƩǇ	ĐŽƌƌƵƉƟŽŶ	ŽŶ	Įƌŵ	ŝŶŶŽǀĂƟŽŶ	
ŝŶ	VŝĞƚŶĂŵ͘	CƌŝŵĞ͕	LĂǁ	ĂŶĚ	SŽĐŝĂů	CŚĂŶŐĞ͕	ϲϱ;ϰͿ͕	ϯϳϳʹϯϵϰ͘

NŐƵǇĞŶ͕	N͕͘	Θ	NĂŵ͕	�͘	T͘	;ϮϬϭϲͿ͘	CŽƌƌƵƉƟŽŶ	ĂŶĚ	ĞĐŽŶŽŵŝĐ	
ŐƌŽǁƚŚ͕	ǁŝƚŚ	Ă	ĨŽĐƵƐ	ŽŶ	VŝĞƚŶĂŵ͘	CƌŝŵĞ͕	LĂǁ	ĂŶĚ	SŽĐŝĂů	
CŚĂŶŐĞ͕	ϲϱ;ϰͲϱͿ͕	ϯϬϳͲϯϮϰ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲ
016-9603-0

NŐƵǇĞŶ͕	T͘	H͘	;ϮϬϮϬͿ͘	TŚĞ	FŝŐŚƚ	AŐĂŝŶƐƚ	CŽƌƌƵƉƟŽŶ	ŝŶ	Vŝ-
ĞƚŶĂŵ͗	TŚĞ	ZŽůĞ	ŽĨ	OŶůŝŶĞ	WƌĞƐƐ͘	VNU	:ŽƵƌŶĂů	ŽĨ	SĐŝĞŶĐĞ͗	
WŽůŝĐǇ	ĂŶĚ	MĂŶĂŐĞŵĞŶƚ	SƚƵĚŝĞƐ͕	ϯϲ;ϯͿ͘

NŐƵǇĞŶ͕	T͘	T͘	D͘	;ϮϬϮϬͿ͘	TŚĞ	DŝĸĐƵůƟĞƐ	ŝŶ	AŶƟͲCŽƌƌƵƉƟŽŶ	
Ăƚ	VŝĞƚŶĂŵ͘	SŽƵƚŚ	AƐŝĂŶ	ZĞƐĞĂƌĐŚ	:ŽƵƌŶĂů	ŽĨ	HƵŵĂŶŝƟĞƐ	
ĂŶĚ	SŽĐŝĂů	SĐŝĞŶĐĞƐ

NŐƵǇĞŶ͕	T͘	V͕͘	�ĂĐŚ͕	T͘	N͕͘	LĞ͕	T͘	Y͕͘	Θ	LĞ͕	C͘	Y͘	;ϮϬϭϳĂͿ͘	
LŽĐĂů	ŐŽǀĞƌŶĂŶĐĞ͕	ĐŽƌƌƵƉƟŽŶ͕	ĂŶĚ	ƉƵďůŝĐ	ƐĞƌǀŝĐĞ	ƋƵĂůŝƚǇ͗	
EǀŝĚĞŶĐĞ	ĨƌŽŵ	Ă	ŶĂƟŽŶĂů	ƐƵƌǀĞǇ	ŝŶ	VŝĞƚŶĂŵ͘	IŶƚĞƌŶĂƟŽŶĂů	
:ŽƵƌŶĂů	ŽĨ	WƵďůŝĐ	SĞĐƚŽƌ	MĂŶĂŐĞŵĞŶƚ͘

NŐƵǇĞŶ͕	T͘	V͕͘	�ĂĐŚ͕	T͘	N͕͘	LĞ͕	T͘	Y͕͘	Θ	LĞ͕	C͘	Y͘	;ϮϬϭϳďͿ͘	
LŽĐĂů	ŐŽǀĞƌŶĂŶĐĞ͕	ĐŽƌƌƵƉƟŽŶ͕	ĂŶĚ	ƉƵďůŝĐ	ƐĞƌǀŝĐĞ	ƋƵĂůŝƚǇ͗	
EǀŝĚĞŶĐĞ	ĨƌŽŵ	Ă	ŶĂƟŽŶĂů	ƐƵƌǀĞǇ	ŝŶ	VŝĞƚŶĂŵ͘	IŶƚĞƌŶĂƟŽŶĂů	
:ŽƵƌŶĂů	ŽĨ	WƵďůŝĐ	SĞĐƚŽƌ	MĂŶĂŐĞŵĞŶƚ͕	ϯϬ;ϮͿ͕	ϭϯϳʹϭϱϯ͘	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϭϬϴͬI:WSMͲϬϴͲϮϬϭϲͲϬϭϮϴ

NŐƵǇĞŶ͕	T͕͘	Θ	TƐĞƚƐƵƌĂ͕	<͘	;ϮϬϭϱͿ͘	'ŝŌ	ŝŶ	ŽƵƌ	ůŝĨĞ͗	HŽǁ	
ŐŝŌͲŐŝǀŝŶŐ	ĐƵůƚƵƌĞ	ĂīĞĐƚƐ	ŵĞĚŝĂ	ƌĞůĂƟŽŶƐ	ŝŶ	ǀŝĞƚŶĂŵ͘	
WĂƉĞƌ	ƉƌĞƐĞŶƚĞĚ	Ăƚ	ƚŚĞ	CŽŵƉĞƟƟǀĞůǇ	SĞůĞĐƚĞĚ	WĂƉĞƌ	
WƌĞƐĞŶƚĞĚ	Ăƚ	ƚŚĞ	ϮϬϭϱ	AŶŶƵĂů	ICA	CŽŶĨĞƌĞŶĐĞ͕	SĂŶ	:ƵĂŶ͕	
WƵĞƌƚŽ	ZŝĐŽ͕	

NŐƵǇĞŶ͕	T͕͘	Θ	TƐĞƚƐƵƌĂ͕	<͘	;ϮϬϭϱͿ͘	'ŝŌ	ŝŶ	ŽƵƌ	ůŝĨĞ͗	HŽǁ	
ŐŝŌͲŐŝǀŝŶŐ	ĐƵůƚƵƌĞ	ĂīĞĐƚƐ	ŵĞĚŝĂ	ƌĞůĂƟŽŶƐ	ŝŶ	ǀŝĞƚŶĂŵ͘	
WĂƉĞƌ	ƉƌĞƐĞŶƚĞĚ	Ăƚ	ƚŚĞ	CŽŵƉĞƟƟǀĞůǇ	SĞůĞĐƚĞĚ	WĂƉĞƌ	
WƌĞƐĞŶƚĞĚ	Ăƚ	ƚŚĞ	ϮϬϭϱ	AŶŶƵĂů	ICA	CŽŶĨĞƌĞŶĐĞ͕	SĂŶ	:ƵĂŶ͕	
WƵĞƌƚŽ	ZŝĐŽ͕	

NŝĞ͕	H͕͘	tĂŶŐ͕	M͕͘	ϮϬϭϲ͘	AƌĞ	ĨŽƌĞŝŐŶ	ŵŽŶŬƐ	ďĞƩĞƌ	Ăƚ	
ĐŚĂŶƟŶŐ͍	TŚĞ	ĞīĞĐƚ	ŽĨ	ǭĂŝƌďŽƌŶĞ͛	SDICƐ	ŽŶ	ĂŶƟͲĐŽƌƌƵƉ-
ƟŽŶ͘	ECONOMIC	AND	WOLITICAL	STUDIESͲEWS	ϰ͕	ϭϵʹϯϴ͘	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϮϬϵϱϰϴϭϲ͘ϮϬϭϲ͘ϭϭϱϮϬϵϲ

NŽƌƚŚ͕	D͘	C͘	;ϮϬϬϱͿ͘	TŚĞ	ĐŽŶƚƌŝďƵƟŽŶ	ŽĨ	ƚŚĞ	ŶĞǁ	ŝŶƐƟƚƵ-
ƟŽŶĂů	ĞĐŽŶŽŵŝĐƐ	ƚŽ	ĂŶ	ƵŶĚĞƌƐƚĂŶĚŝŶŐ	ŽĨ	ƚŚĞ	ƚƌĂŶƐŝƟŽŶ	
ƉƌŽďůĞŵ͘	IŶ	tŝĚĞƌ	ƉĞƌƐƉĞĐƟǀĞƐ	ŽŶ	ŐůŽďĂů	ĚĞǀĞůŽƉŵĞŶƚ	
;ƉƉ͘	ϭʹϭϱͿ͘	SƉƌŝŶŐĞƌ͘

NƵŝũƚĞŶ͕	M͘	ĂŶĚ	AŶĚĞƌƐ͕	'͕͘	ϮϬϬϳ͘ 	CŽƌƌƵƉƟŽŶ	ĂŶĚ	ƚŚĞ	
SĞĐƌĞƚ	ŽĨ	LĂǁ͗	A	LĞŐĂů	AŶƚŚƌŽƉŽůŽŐŝĐĂů	WĞƌƐƉĞĐƟǀĞ͘	FĂƌŶ-
ŚĂŵ͗	AƐŚŐĂƚĞ͘

OĐŚĞũĞ͕	W͘D͕͘	ϮϬϭϳ͘ 	CƌĞĂƟŶŐ	ĂŶ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ŶŽƌŵ	ŝŶ	
AĨƌŝĐĂ͗	CƌŝƟĐĂů	ƌĞŇĞĐƟŽŶƐ	ŽŶ	ůĞŐĂů	ŝŶƐƚƌƵŵĞŶƚĂůŝƐĂƟŽŶ	
ĨŽƌ	ĚĞǀĞůŽƉŵĞŶƚ͘	LAt	AND	DEVELOWMENT	ZEVIEt	ϭϬ͕	
ϰϳϳʹϰϵϲ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϱϭϱͬůĚƌͲϮϬϭϳͲϬϬϮϮ

OĐŚĞũĞ͕	W͘D͕͘	ϮϬϭϴ͘	NŽƌŵƐ͕	ůĂǁ	ĂŶĚ	ƐŽĐŝĂů	ĐŚĂŶŐĞ͗	NŝŐĞƌŝĂ Ɛ͛	
ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ƐƚƌƵŐŐůĞ͕	ϭϵϵϵͲϮϬϭϳ͘ 	CZIME	LAt	AND	
SOCIAL	CHAN'E	ϳϬ͕	ϯϲϯʹϯϴϭ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ
s10611-017-9736-9

WĂŶŽǀ͕	S͕͘	ϮϬϭϴ͘	WĞĐƵŶŝĂ	ŶŽŶ	ŽůĞƚ͍	LĞŐĂů	ŶŽƌŵƐ	ĂŶĚ	ĂŶ-
ƟͲĐŽƌƌƵƉƟŽŶ	ũƵĚŝĐŝĂů	ĨƌĂŵĞǁŽƌŬƐ	ŽĨ	ƉƌĞǀĞŶƟǀĞ	ĐŽŶĮƐ-
ĐĂƟŽŶ͘	CZIME	LAt	AND	SOCIAL	CHAN'E	ϳϬ͕	ϯϭϱʹϯϮϵ͘	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϳͲϵϳϯϰͲǇ

WĂƌĚŽ͕	I͕͘	ϭϵϵϲ͘	MĂŶĂŐŝŶŐ	ĞǆŝƐƚĞŶĐĞ	ŝŶ	NĂƉůĞƐ͗	ŵŽƌĂůŝƚǇ͕	
ĂĐƟŽŶ͕	ĂŶĚ	ƐƚƌƵĐƚƵƌĞ͘	CĂŵďƌŝĚŐĞ͗	CĂŵďƌŝĚŐĞ	UŶŝǀĞƌƐŝƚǇ-
WƌĞƐƐ͘

WĞŝīĞƌ͕ 	C͕͘	AůǀĂƌĞǌ͕	L͕͘	ϮϬϭϲ͘	tŚŽ	tŝůů	�Ğ	ƚŚĞ	͞WƌŝŶ-
ĐŝƉůĞĚͲWƌŝŶĐŝƉĂůƐ͍͟	WĞƌĐĞƉƟŽŶƐ	ŽĨ	CŽƌƌƵƉƟŽŶ	ĂŶĚ	
tŝůůŝŶŐŶĞƐƐ	ƚŽ	EŶŐĂŐĞ	ŝŶ	AŶƟĐŽƌƌƵƉƟŽŶ	AĐƟǀŝƐŵ͘	'OV-
EZNANCEͲAN	INTEZNATIONAL	:OUZNAL	OF	WOLICY	AD-
MINISTZATION	AND	INSTITUTIONS	Ϯϵ͕	ϯϱϭʹϯϲϵ͘	ŚƩƉƐ͗ͬͬ
ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϭϭϭͬŐŽǀĞ͘ϭϮϭϳϮ

WĞƌƐƐŽŶ͕	A͕͘	ZŽƚŚƐƚĞŝŶ͕	�͘	ĂŶĚ	TĞŽƌĞůů͕	:͕͘	ϮϬϭϯ͘	tŚǇ	ĂŶƟ-
ĐŽƌƌƵƉƟŽŶ	ƌĞĨŽƌŵƐ	ĨĂŝůͶƐǇƐƚĞŵŝĐ	ĐŽƌƌƵƉƟŽŶ	ĂƐ	Ă	ĐŽůůĞĐ-
ƟǀĞ	ĂĐƟŽŶ	ƉƌŽďůĞŵ͘	'ŽǀĞƌŶĂŶĐĞ͕	Ϯϲ;ϯͿ͕	ƉƉ͘ϰϰϵͲϰϳϭ͘
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WŚҢŵ͕	H͘	T͕	Vƹ͕	C͘	'͕	NŐƵǇĞŶ͕	A͘	�͘	;ϮϬϮϬͿ	TŚĞ	CŽƵƌƚ	SǇƐ-
ƚĞŵ	ŝŶ	ƚŚĞ	FŝŐŚƚ	ĂŐĂŝŶƐƚ	CŽƌƌƵƉƟŽŶ	ŝŶ	VŝĞƚŶĂŵ͗	TƌĂĚŝƟŽŶĂů	
WƌŽďůĞŵƐ	ĂŶĚ	NĞǁ	CŚĂůůĞŶŐĞƐ	ĨƌŽŵ	FƌĞĞ	TƌĂĚĞ	AŐƌĞĞ-
ŵĞŶƚƐ͘	:ŽƵƌŶĂů	ŽĨ	VŝĞƚŶĂŵĞƐĞ	SƚƵĚŝĞƐ͖	ϭϱ	;ϭͿ	ĚŽŝ͗	ŚƩƉƐ͗ͬͬ
ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϱϮϱͬǀƐ͘ϮϬϮϬ͘ϭϱ͘ϭ͘ϳϳ

WůĞŝŶĞƐ͕	H͕͘	tŽĞƐƚŚĞŝŶƌŝĐŚ͕	Z͕͘	ϮϬϭϲ͘	TŚĞ	IŶƚĞƌŶĂƟŽŶĂůͲDŽ-
ŵĞƐƟĐ	NĞǆƵƐ	ŝŶ	AŶƟͲĐŽƌƌƵƉƟŽŶ	WŽůŝĐǇ	MĂŬŝŶŐ͗	TŚĞ	CĂƐĞ	
ŽĨ	CĂƐƉŝĂŶ	Oŝů	ĂŶĚ	'ĂƐ	SƚĂƚĞƐ͘	EUZOWEͲASIA	STUDIES	ϲϴ͕	
Ϯϵϭʹϯϭϭ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϬϵϲϲϴϭϯϲ͘ϮϬϭϱ͘ϭϭϮϲϮ
32

YŝĂŶ͕	N͕͘	ϮϬϭϵ͘	HŽǁ	ĚŽĞƐ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ĂīĞĐƚ	Įƌŵ	ůĂ-
ďŽƵƌ	ŝŶƉƵƚƐ͍	EǀŝĚĞŶĐĞ	ĨƌŽŵ	Ă	ƋƵĂƐŝͲŶĂƚƵƌĂů	ĞǆƉĞƌŝŵĞŶƚ	ŝŶ	
CŚŝŶĂ͘	AWWLIED	ECONOMICS	LETTEZS	Ϯϲ͕	ϳϬϳʹϳϭϭ͘	ŚƩƉƐ͗ͬͬ
ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϭϯϱϬϰϴϱϭ͘ϮϬϭϴ͘ϭϰϴϵϰϵϳ

YƵ͕	'͕͘	SǇůǁĞƐƚĞƌ͕ 	<͕͘	tĂŶŐ͕	F͘ ͕	ϮϬϭϴ͘	AŶƟĐŽƌƌƵƉƟŽŶ	
ĂŶĚ	ŐƌŽǁƚŚ͗	EǀŝĚĞŶĐĞ	ĨƌŽŵ	CŚŝŶĂ͘	EUZOWEAN	:OUZ-
NAL	OF	WOLITICAL	ECONOMY	ϱϱ͕	ϯϳϯʹϯϵϬ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘ĞũƉŽůĞĐŽ͘ϮϬϭϴ͘ϬϮ͘ϬϬϯ

YƵĂĐŚ͕	D͘	T͘	;Ŷ͘Ě͘Ϳ͘	AƐƐĞƐƐŝŶŐ	ƚŚĞ	ƌŽůĞ	ŽĨ	ĐŽƌƌƵƉƟŽŶ	ŝŶ	VŝĞƚ-
ŶĂŵ͕	ŝƚƐ	ŝŵƉůŝĐĂƟŽŶƐ	ĂŶĚ	ƌĞŵĞĚŝĞƐ͘

ZĂŶĚŽůƉŚ͕	S͘	;ϮϬϭϲͿ͘	FŽƌĞŝŐŶ	WŽůŝĐǇ	ĂŶĚ	ƚŚĞ	CŽŵƉůĞǆŝƟĞƐ	
ŽĨ	CŽƌƌƵƉƟŽŶ͗	TŚĞ	CĂƐĞ	ŽĨ	SŽƵƚŚ	VŝĞƚŶĂŵ͘	TŚĞ	FŽƌĞŝŐŶ	
SĞƌǀŝĐĞ	:ŽƵƌŶĂů͘

ZŝǀŬŝŶͲFŝƐŚ͕	M͕͘	ϮϬϬϱ͘	�ƌŝďĞƐ͕	ŐŝŌƐ	ĂŶĚ	ƵŶŽĸĐŝĂů	ƉĂǇ-
ŵĞŶƚƐ͗	ZĞƚŚŝŶŬŝŶŐ	ĐŽƌƌƵƉƟŽŶ	ŝŶ	ƉŽƐƚͲSŽǀŝĞƚ	ZƵƐƐŝĂŶ	
ŚĞĂůƚŚĐĂƌĞ͘	IŶ͗	D͘	HĂůůĞƌ	ĂŶĚ	C͘	SŚŽƌĞ͕	ĞĚƐ͘	CŽƌƌƵƉƟŽŶ͗	
ĂŶƚŚƌŽƉŽůŽŐŝĐĂů	ƉĞƌƐƉĞĐƟǀĞƐ͘	LŽŶĚŽŶ	ĂŶĚ	AŶŶ	AƌďŽƌ͕ 	MI͗	
WůƵƚŽ	WƌĞƐƐ͕	ϰϳʹϲϰ͘

ZŽďŝŶƐŽŶ͕	I͕͘	ϮϬϭϱ͘	TƌƵƚŚ	CŽŵŵŝƐƐŝŽŶƐ	ĂŶĚ	AŶƟͲCŽƌƌƵƉ-
ƟŽŶ͗	TŽǁĂƌĚƐ	Ă	CŽŵƉůĞŵĞŶƚĂƌǇ	FƌĂŵĞǁŽƌŬ͍	INTEZNA-
TIONAL	:OUZNAL	OF	TZANSITIONAL	:USTICE	ϵ͕	ϯϯʹϱϬ͘	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϵϯͬŝũƚũͬŝũƵϬϮϮ

ZŽŐĞůũĂ͕	T͕͘	SŚĂŶŶŽŶ͕	M͘A͕͘	ϮϬϭϳ͘ 	SƚƌƵĐƚƵƌĂů	ƉŽǁĞƌ	ŝŶ	SĞƌďŝ-
ĂŶ	ĂŶƟ	ͲĐŽƌƌƵƉƟŽŶ	ĨŽƌĞƐƚ	ƉŽůŝĐǇ	ŶĞƚǁŽƌŬ͘	FOZEST	WOLICY	
AND	ECONOMICS	ϴϮ͕	ϱϮʹϲϬ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘
ĨŽƌƉŽů͘ϮϬϭϳ͘ Ϭϱ͘ϬϬϴ

ZŽƐĞͲAĐŬĞƌŵĂŶ͕	S͕͘	ϭϵϵϵ͘	CŽƌƌƵƉƟŽŶ	ĂŶĚ	'ŽǀĞƌŶŵĞŶƚ͗	
CĂƵƐĞƐ͕	CŽŶƐĞƋƵĞŶĐĞƐ͕	ĂŶĚ	ZĞĨŽƌŵ͘	CĂŵďƌŝĚŐĞ͕	NĞǁ	
YŽƌŬ͗	CĂŵďƌŝĚŐĞ	UŶŝǀĞƌƐŝƚǇ	WƌĞƐƐ͘

ZŽƐƐ͕	E͕͘	ϮϬϭϴ͘	IŶĐƌĞĂƐŝŶŐ	UŶŝƚĞĚ	SƚĂƚĞƐͲCŚŝŶĂ	CŽŽƉĞƌĂƟŽŶ	

ŽŶ	AŶƟͲCŽƌƌƵƉƟŽŶ͗	ZĞĨŽƌŵŝŶŐ	MƵƚƵĂů	LĞŐĂů	AƐƐŝƐƚĂŶĐĞ͘	
'EOZ'E	tASHIN'TON	LAt	ZEVIEt	ϴϲ͕	ϴϯϵʹϴϲϴ͘

ZŽƚďĞƌŐ͕	Z͘I͕͘	ϮϬϭϴ͘	AĐĐŽŵƉůŝƐŚŝŶŐ	AŶƟĐŽƌƌƵƉƟŽŶ͗	WƌŽƉ-
ŽƐŝƟŽŶƐ	Θ	MĞƚŚŽĚƐ͘	DAEDALUS	ϭϰϳ͕ 	ϱʹϭϴ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϭϲϮͬĚĂĞĚͺĂͺϬϬϱϭϯ

ZŽƚŚƐƚĞŝŶ͕	�͕͘	ϮϬϭϭ͘	TŚĞ	YƵĂůŝƚǇ	ŽĨ	'ŽǀĞƌŶŵĞŶƚ͗	CŽƌƌƵƉ-
ƟŽŶ͕	SŽĐŝĂů	TƌƵƐƚ͕	ĂŶĚ	IŶĞƋƵĂůŝƚǇ	ŝŶ	IŶƚĞƌŶĂƟŽŶĂů

SĂůŝĨƵ͕	I͕͘	AůĂŐďĞůĂ͕	A͘	A͕͘	Θ	'ǇĂŵĮ	OĨŽƌŝ͕	C͘	;ϮϬϭϴͿ͘	FĂĐ-
ƚŽƌƐ	ŝŶŇƵĞŶĐŝŶŐ	ƚĞĂĐŚŝŶŐ	ĂƐ	Ă	ĐĂƌĞĞƌ	ĐŚŽŝĐĞ	;FITͲĐŚŽŝĐĞͿ	ŝŶ	
ŐŚĂŶĂ͘	NƵůů͕	Ϯϵ;ϮͿ͕	ϭϭϭͲϭϯϰ͘	ĚŽŝ͗ϭϬ͘ϭϬϴϬͬϭϬϰϳϲϮϭϬ͘ϮϬϭϳ͘ϭ
365360

SĂŵƉƐŽŶ͕	S͕͘	ϮϬϬϱ͘	IŶƚĞŐƌŝƚǇ	ǁĂƌƌŝŽƌƐ͗	'ůŽďĂů	ŵŽƌĂůŝƚǇ	ĂŶĚ	
ƚŚĞ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ŵŽǀĞŵĞŶƚ	ŝŶ	ƚŚĞ	�ĂůŬĂŶƐ͘	IŶ͗	D͘	HĂůůĞƌ	
ĂŶĚ	C͘	SŚŽƌĞ͕	ĞĚƐ͘	CŽƌƌƵƉƟŽŶ͗	ĂŶƚŚƌŽƉŽůŽŐŝĐĂů	ƉĞƌƐƉĞĐ-
ƟǀĞƐ͘	LŽŶĚŽŶ	ĂŶĚ	AŶŶ	AƌďŽƌ͕ 	MI͗	WůƵƚŽ	WƌĞƐƐ͕	ϭϬϯʹϯϬ͘

SĂŵƉƐŽŶ͕	S͕͘	ϮϬϭϬ͘	TŚĞ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ŝŶĚƵƐƚƌǇ͗	ĨƌŽŵ	
ŵŽǀĞŵĞŶƚ	ƚŽ	ŝŶƐƟƚƵƟŽŶ͘	'ůŽďĂů	CƌŝŵĞ͕	ϭϭ;ϮͿ͕	ƉƉ͘ϮϲϭͲϮϳϴ͘

SĐŚŝĞīĞůŝŶ͕	E͘	L͘	;ϭϵϴϬͿ͘	ZĞĐŝƉƌŽĐŝƚǇ	ĂŶĚ	ƚŚĞ	ĐŽŶƐƚƌƵĐƟŽŶ	
ŽĨ	ƌĞĂůŝƚǇ͘	MĂŶ͕	͕	ϱϬϮͲϱϭϳ͘ 	

SĐŚŝĞīĞůŝŶ͕	E͘	L͘	;ϭϵϴϬͿ͘	ZĞĐŝƉƌŽĐŝƚǇ	ĂŶĚ	ƚŚĞ	ĐŽŶƐƚƌƵĐƟŽŶ	
ŽĨ	ƌĞĂůŝƚǇ͘	MĂŶ͕	͕	ϱϬϮͲϱϭϳ͘ 	

SĐŚŶĞůů͕	S͕͘	ϮϬϭϴ͘	CŚĞĂƉ	ƚĂůŬ	Žƌ	ŝŶĐƌĞĚŝďůĞ	ĐŽŵŵŝƚŵĞŶƚ͍	
;MŝƐͿĐĂůĐƵůĂƟŶŐ	ƚƌĂŶƐƉĂƌĞŶĐǇ	ĂŶĚ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ͘	'OV-
EZNANCEͲAN	INTEZNATIONAL	:OUZNAL	OF	WOLICY	AD-
MINISTZATION	AND	INSTITUTIONS	ϯϭ͕	ϰϭϱʹϰϯϬ͘	ŚƩƉƐ͗ͬͬ
ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϭϭϭͬŐŽǀĞ͘ϭϮϮϵϴ

SĐŚǁŝĐŬĞƌĂƚŚ͕	A͘<͕͘	ϮϬϭϴ͘	AŶƟͲCŽƌƌƵƉƟŽŶ	NŽƌŵƐ	ŝŶ	TƌĂŝŶ-
ŝŶŐ	ĨŽƌ	UŶŝƚĞĚ	NĂƟŽŶƐ	WĞĂĐĞŬĞĞƉŝŶŐ	OƉĞƌĂƟŽŶƐ͘	CZIME	
LAt	AND	SOCIAL	CHAN'E	ϳϬ͕	ϮϳϱʹϮϵϭ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϳͲϵϳϯϭͲϭ

SĞĂŐŽŶ͕	M͕͘	�ŽŽƚŚ͕	C͕͘	Θ	WĞĂƌĐĞ͕	:͘	;ϮϬϭϴͿ͘	EƚŚŝĐƐ͕	ďƌŝďĞƌǇ͕	
ĐŽƌƌƵƉƟŽŶ	ĂŶĚ	ŵĂŶĂŐĞŵĞŶƚ	ŝŶ	VŝĞƚŶĂŵ͘	:ŽƵƌŶĂů	ŽĨ	�ƵƐŝ-
ŶĞƐƐ	EƚŚŝĐƐ͘

SŚĂƌŬĞǇ͕	N͕͘	FƌĂƐĞƌ͕ 	:͕͘	ϮϬϭϳ͘ 	AƉƉůǇŝŶŐ	ĨŽƌĞŝŐŶ	ĂŶƟͲĐŽƌ-
ƌƵƉƟŽŶ	ůĂǁ	ŝŶ	ƚŚĞ	CŚŝŶĞƐĞ	ƚĂǆ	ĐŽŶƚĞǆƚ͗	CŽŶĐĞƉƚƵĂů	Ěŝĸ-
ĐƵůƟĞƐ	ĂŶĚ	ĐŚĂůůĞŶŐĞƐ͘	E:OUZNAL	OF	TAy	ZESEAZCH	ϭϱ͕	
ϯϭϮʹϯϯϮ͘

SŚĞƌƌǇ	:ƌ͕ 	:͘	F͘ 	;ϭϵϴϯͿ͘	'ŝŌ	ŐŝǀŝŶŐ	ŝŶ	ĂŶƚŚƌŽƉŽůŽŐŝĐĂů	ƉĞƌ-
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ƐƉĞĐƟǀĞ͘	:ŽƵƌŶĂů	ŽĨ	CŽŶƐƵŵĞƌ	ZĞƐĞĂƌĐŚ͕	ϭϬ;ϮͿ͕	ϭϱϳͲϭϲϴ͘

SŚĞƌƌǇ	:ƌ͕ 	:͘	F͘ 	;ϭϵϴϯͿ͘	'ŝŌ	ŐŝǀŝŶŐ	ŝŶ	ĂŶƚŚƌŽƉŽůŽŐŝĐĂů	ƉĞƌ-
ƐƉĞĐƟǀĞ͘	:ŽƵƌŶĂů	ŽĨ	CŽŶƐƵŵĞƌ	ZĞƐĞĂƌĐŚ͕	ϭϬ;ϮͿ͕	ϭϱϳͲϭϲϴ͘

SŚĞƌǇĂǌĚĂŶŽǀĂ͕	'͕͘	�ƵƩĞƌĮĞůĚ͕	:͕͘	ϮϬϭϳ͘ 	EͲŐŽǀĞƌŶŵĞŶƚ	
ĂƐ	ĂŶ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ƐƚƌĂƚĞŐǇ	ŝŶ	<ĂǌĂŬŚƐƚĂŶ͘	:OUZNAL	
OF	INFOZMATION	TECHNOLO'Y	Θ	WOLITICS	ϭϰ͕	ϴϯʹϵϰ͘	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϭϵϯϯϭϲϴϭ͘ϮϬϭϲ͘ϭϮϳϱϵϵϴ

SŚƵ͕	Y͕͘	CĂŝ͕	:͕͘	ϮϬϭϳ͘ 	͞AůĐŽŚŽů	�ĂŶƐ͗͟ 	CĂŶ	ƚŚĞǇ	ƌĞǀĞĂů	ƚŚĞ	
ĞīĞĐƚ	ŽĨ	yŝ	:ŝŶƉŝŶŐ Ɛ͛	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ĐĂŵƉĂŝŐŶ͍͟	AůĐŽŚŽů	
�ĂŶƐ͗͟ 	CĂŶ	ƚŚĞǇ	ƌĞǀĞĂů	ƚŚĞ	ĞīĞĐƚ	ŽĨ	yŝ	:ŝŶƉŝŶŐ Ɛ͛	ĂŶƟͲĐŽƌ-
ƌƵƉƟŽŶ	ĐĂŵƉĂŝŐŶ͍	EUZOWEAN	:OUZNAL	OF	WOLITICAL	
ECONOMY	ϱϬ͕	ϯϳʹϱϭ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘ĞũƉŽůĞ-
ĐŽ͘ϮϬϭϳ͘ Ϭϵ͘ϬϬϰ

SƉĞĐƚŽƌ͕ 	�͘I͕͘	ϮϬϭϲ͘	TŚĞ	ďĞŶĞĮƚƐ	ŽĨ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ƉƌŽ-
ŐƌĂŵŵŝŶŐ͗	ŝŵƉůŝĐĂƟŽŶƐ	ĨŽƌ	ůŽǁ	ƚŽ	ůŽǁĞƌ	ŵŝĚĚůĞͲŝŶĐŽŵĞ	
ĐŽƵŶƚƌŝĞƐ͘	CZIME	LAt	AND	SOCIAL	CHAN'E	ϲϱ͕	ϰϮϯʹϰϰϮ͘	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϲͲϵϲϬϲͲǆ

SƚƌƵǇǀĞŶ͕	<͕͘	:ĂĐŽďƐ͕	<͕͘	Θ	DŽĐŚǇ͕	F͘ 	;ϮϬϭϯͿ͘	tŚǇ	ĚŽ	ƚŚĞǇ	
ǁĂŶƚ	ƚŽ	ƚĞĂĐŚ͍	ƚŚĞ	ŵƵůƟƉůĞ	ƌĞĂƐŽŶƐ	ŽĨ	ĚŝīĞƌĞŶƚ	ŐƌŽƵƉƐ	
ŽĨ	ƐƚƵĚĞŶƚƐ	ĨŽƌ	ƵŶĚĞƌƚĂŬŝŶŐ	ƚĞĂĐŚĞƌ	ĞĚƵĐĂƟŽŶ͘	EƵƌŽƉĞĂŶ	
:ŽƵƌŶĂů	ŽĨ	WƐǇĐŚŽůŽŐǇ	ŽĨ	EĚƵĐĂƟŽŶ͕	Ϯϴ;ϯͿ͕	ϭϬϬϳͲϭϬϮϮ͘	

SƵďĞƌƵ͕	Z͘T͕͘	ϮϬϭϴ͘	SƚƌĂƚĞŐŝĞƐ	ĨŽƌ	AĚǀĂŶĐŝŶŐ	AŶƟĐŽƌƌƵƉƟŽŶ	
ZĞĨŽƌŵ	ŝŶ	NŝŐĞƌŝĂ͘	DAEDALUS	ϭϰϳ͕ 	ϭϴϰʹϮϬϭ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϭϲϮͬĚĂĞĚͺĂͺϬϬϱϭϬ

SƵŶĚƐƚƌŽŵ͕	A͕͘	ϮϬϭϵ͘	EǆƉůŽƌŝŶŐ	WĞƌĨŽƌŵĂŶĐĞͲZĞůĂƚĞĚ	WĂǇ	
ĂƐ	ĂŶ	AŶƟĐŽƌƌƵƉƟŽŶ	TŽŽů͘	STUDIES	IN	COMWAZATIVE	
INTEZNATIONAL	DEVELOWMENT	ϱϰ͕	ϭʹϭϴ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϮϭϭϲͲϬϭϳͲϵϮϱϭͲϬ

SǀĞŶƐƐŽŶ	M	ĂŶĚ	ŽƚŚĞƌƐ͕	͚MŝŐƌĂŶƚ	AŐƌŝĐƵůƚƵƌĂů	tŽƌŬĞƌƐ	ĂŶĚ	
TŚĞŝƌ	SŽĐŝŽͲEĐŽŶŽŵŝĐ͕	OĐĐƵƉĂƟŽŶĂů	ĂŶĚ	HĞĂůƚŚ	CŽŶĚŝ-
ƟŽŶƐʹĂ	LŝƚĞƌĂƚƵƌĞ	ZĞǀŝĞǁ͛	΀ϮϬϭϯ΁	OĐĐƵƉĂƟŽŶĂů	ĂŶĚ	HĞĂůƚŚ	
CŽŶĚŝƟŽŶƐʹA	LŝƚĞƌĂƚƵƌĞ	ZĞǀŝĞǁ	;:ƵůǇ	ϭ͕	ϮϬϭϯͿ

TĂǇůŽƌ͕ 	M͘M͕͘	ϮϬϭϴ͘	'ĞƫŶŐ	ƚŽ	AĐĐŽƵŶƚĂďŝůŝƚǇ͗	A	FƌĂŵĞ-
ǁŽƌŬ	ĨŽƌ	WůĂŶŶŝŶŐ	Θ	IŵƉůĞŵĞŶƟŶŐ	AŶƟĐŽƌƌƵƉƟŽŶ	SƚƌĂƚ-
ĞŐŝĞƐ͘	DAEDALUS	ϭϰϳ͕ 	ϲϯʹϴϮ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϭϲϮͬ
ĚĂĞĚͺĂͺϬϬϱϬϯ

TI͕	ϮϬϬϳ͘ 	'ůŽďĂů	CŽƌƌƵƉƟŽŶ	ZĞƉŽƌƚ	ϮϬϬϳ͗	CŽƌƌƵƉƟŽŶ	ĂŶĚ	
:ƵĚŝĐŝĂů	SǇƐƚĞŵƐ͘	TƌĂŶƐƉĂƌĞŶĐǇ	IŶƚĞƌŶĂƟŽŶĂů͘	NĞǁ	YŽƌŬ͗	
CĂŵďƌŝĚŐĞ	UŶŝǀĞƌƐŝƚǇ	WƌĞƐƐ͘

TI͕	ϮϬϭϲ͘	CŽƌƌƵƉƟŽŶ	WĞƌĐĞƉƟŽŶƐ	IŶĚĞǆ	ϮϬϭϲ͕	TƌĂŶƐƉĂƌĞŶĐǇ	
IŶƚĞƌŶĂƟŽŶĂů͘

TI͕	ϮϬϮϭ͘	CŽƌƌƵƉƟŽŶ	WĞƌĐĞƉƟŽŶƐ	IŶĚĞǆ	ϮϬϮϭ͕	TƌĂŶƐƉĂƌĞŶĐǇ	
IŶƚĞƌŶĂƟŽŶĂů͘

TŝĞŶ	WŚŽŶŐ	NĞǁƐ͘	;ϮϬϮϬͿ͘	HŽǁ	ĐĂŶ	ƉƌŝǀĂƚĞ	ƚƵƚŽƌŝŶŐ	ŝŶ	
VŝĞƚŶĂŵ	ďĞ	ďĞƩĞƌ	ŵĂŶĂŐĞĚ͍	TŝĞŶWŚŽŶŐ	NĞǁƐ͘	ŚƩƉƐ͗ͬͬ
ƟĞŶƉŚŽŶŐŶĞǁƐ͘ĐŽŵͬŚŽǁͲĐĂŶͲƉƌŝǀĂƚĞͲƚƵƚŽƌŝŶŐͲŝŶͲǀŝĞƚ-
ŶĂŵͲďĞͲďĞƩĞƌͲŵĂŶĂŐĞĚͲϱϳϲϯϰ͘Śƚŵů

TŽƉŬĂǇĂ͕	E͘	�͕͘	Θ	UǌƚŽƐƵŶ͕	M͘	S͘	;ϮϬϭϮͿ͘	CŚŽŽƐŝŶŐ	ƚĞĂĐŚŝŶŐ	
ĂƐ	Ă	ĐĂƌĞĞƌ͗	MŽƟǀĂƟŽŶƐ	ŽĨ	ƉƌĞͲƐĞƌǀŝĐĞ	ĞŶŐůŝƐŚ	ƚĞĂĐŚĞƌƐ	ŝŶ	
ƚƵƌŬĞǇ͘	:ŽƵƌŶĂů	ŽĨ	LĂŶŐƵĂŐĞ	TĞĂĐŚŝŶŐ	ĂŶĚ	ZĞƐĞĂƌĐŚ͕	ϯ;ϭͿ͕	
ϭϮϲ͘	

TŽƵƌŝŶŚŽ͕	M͕͘	ϮϬϭϴ͘	�ƌĂǌŝů	ŝŶ	ƚŚĞ	ŐůŽďĂů	ĂŶƟĐŽƌƌƵƉƟŽŶ	ƌĞ-
ŐŝŵĞ͘	ZEVISTA	�ZASILEIZA	DE	WOLITICA	INTEZNACIONAL	
ϲϭ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϱϵϬͬϬϬϯϰͲϳϯϮϵϮϬϭϴϬϬϭϬϰ

TƌĂŶ͕	T͘	Y͕͘	VƵ͕	H͘	V͕͘	DŽĂŶ͕	T͘	T͕͘	Θ	TƌĂŶ͕	H͘	D͘	;ϮϬϭϲͿ͘	CŽƌ-
ƌƵƉƟŽŶ͕	ƉƌŽǀŝŶĐŝĂů	ŝŶƐƟƚƵƟŽŶƐ	ĂŶĚ	Įƌŵ	ƉĞƌĨŽƌŵĂŶĐĞ͗	Eǀŝ-
ĚĞŶĐĞ	ĨƌŽŵ	VŝĞƚŶĂŵ͘	EƐƚƵĚŝŽƐ	ĚĞ	EĐŽŶŽŵŝĂ͕	ϰϯ;ϮͿ͕	ϭʹϮϯ͘

TƌĂŶĮĞůĚ͕	D͕͘	DĞŶǇĞƌ͕ 	D͘	ĂŶĚ	SŵĂƌƚ͕	W͘ ͕	ϮϬϬϯ͘	TŽǁĂƌĚƐ	Ă	
ŵĞƚŚŽĚŽůŽŐǇ	ĨŽƌ	ĚĞǀĞůŽƉŝŶŐ	ĞǀŝĚĞŶĐĞͲŝŶĨŽƌŵĞĚ	ŵĂŶĂŐĞ-
ŵĞŶƚ	ŬŶŽǁůĞĚŐĞ	ďǇ	ŵĞĂŶƐ	ŽĨ	ƐǇƐƚĞŵĂƟĐ	ƌĞǀŝĞǁ͘	�ƌŝƟƐŚ	
ũŽƵƌŶĂů	ŽĨ	ŵĂŶĂŐĞŵĞŶƚ͕	ϭϰ;ϯͿ͕	ƉƉ͘ϮϬϳͲϮϮϮ͘

TƌŽŵŵĞ͕	M͘	;ϮϬϭϲͿ͘	CŽƌƌƵƉƟŽŶ	ĂŶĚ	ĐŽƌƌƵƉƟŽŶ	ƌĞƐĞĂƌĐŚ	
ŝŶ	VŝĞƚŶĂŵͶAŶ	ŽǀĞƌǀŝĞǁ͘	CƌŝŵĞ͕	LĂǁ	Θ	SŽĐŝĂů	CŚĂŶŐĞ͕	
ϲϱ;ϰͬϱͿ͕	ϮϴϳʹϯϬϲ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϲͲ
9605-y

TƌŽŵŵĞ͕	M͕͘	ϮϬϭϲ͘	tŚĂƚ	ŶĞǆƚ	ĨŽƌ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ƌĞƐĞĂƌĐŚ	
ŝŶ	VŝĞƚŶĂŵ͍	CZIME	LAt	AND	SOCIAL	CHAN'E	ϲϱ͕	ϰϰϱʹ
ϰϱϴ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϲͲϵϲϬϳͲϵ

TƌƵŽŶŐ͕	H͘	T͘	;ϮϬϮϬͿ͘	CŽƌƌƵƉƟŽŶ	ŝŵƉĂĐƟŶŐ	ƌĞŐŝŽŶĂů	ĞĐŽ-
ŶŽŵŝĐ	ŐƌŽǁƚŚ͗	A	ĚǇŶĂŵŝĐ	ƉĂŶĞů	ĚĂƚĂ	ĂŶĂůǇƐŝƐ	ĨŽƌ	ƚŚĞ	ĐĂƐĞ	
ŽĨ	VŝĞƚŶĂŵ͘	WĂĐŝĮĐ	EĐŽŶŽŵŝĐ	ZĞǀŝĞǁ͕	Ϯϱ;ϱͿ͕	ϲϬϭʹϲϭϵ͘	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϭϭϭͬϭϰϲϴͲϬϭϬϲ͘ϭϮϯϯϵ

TƵŽŝ	TƌĞ	NĞǁƐ͘	;ϮϬϮϭͿ͘	HĂŶŽŝ͕	SĂŝŐŽŶ	ƐƚƵĚĞŶƚƐ	ƐƋƵĞĞǌĞ	
ƟŵĞ	ĨŽƌ	ĞǆƚƌĂ	ĐůĂƐƐĞƐ	ĂƐ	ŚŝŐŚ	ƐĐŚŽŽů	ĞŶƚƌĂŶĐĞ	ĞǆĂŵ	ŶĞĂƌƐ͘	
TƵŽŝ	TƌĞ	NĞǁƐ͘	ŚƩƉƐ͗ͬͬ ƚƵŽŝƚƌĞŶĞǁƐ͘ǀŶͬŶĞǁƐͬĞĚƵĐĂ-
ƟŽŶͬϮϬϮϭϬϰϮϲͬŚĂŶŽŝͲƐĂŝŐŽŶͲƐƚƵĚĞŶƚƐͲƐƋƵĞĞǌĞͲƟŵĞͲĨŽƌͲ
ĞǆƚƌĂͲĐůĂƐƐĞƐͲĂƐͲŚŝŐŚͲƐĐŚŽŽůͲĞŶƚƌĂŶĐĞͲĞǆĂŵͲŶĞĂƌƐͬϲϬϱϳϮ͘
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TƵǇĞƚ͕	T͘T͕	Θ	TƌƵŽŶŐ͕	T͘W͘ 	;ϮϬϮϬͿ͘	TŚĞ	ZŝŐŚƚ	ŽĨ	AĐĐĞƐƐ	ƚŽ	
IŶĨŽƌŵĂƟŽŶ	ŝŶ	ƚŚĞ	FŝŐŚƚ	AŐĂŝŶƐƚ	CŽƌƌƵƉƟŽŶ	ŝŶ	VŝĞƚŶĂŵ͘	
IŶƚĞƌŶĂƟŽŶĂů	:ŽƵƌŶĂů	ŽĨ	IŶŶŽǀĂƟŽŶ͕	CƌĞĂƟǀŝƚǇ	ĂŶĚ	CŚĂŶŐĞ͕	
ϭϰ;ϭϮͿ͕	ϰϳϮͲϰϴϱ͘

UŐƵƌ͕ 	M͘	ĂŶĚ	DĂƐŐƵƉƚĂ͕	N͕͘	ϮϬϭϭ͘	EǀŝĚĞŶĐĞ	ŽŶ	ƚŚĞ	ĞĐŽ-
ŶŽŵŝĐ	ŐƌŽǁƚŚ	ŝŵƉĂĐƚƐ	ŽĨ	ĐŽƌƌƵƉƟŽŶ	ŝŶ	ůŽǁͲŝŶĐŽŵĞ	ĐŽƵŶ-
ƚƌŝĞƐ	ĂŶĚ	ďĞǇŽŶĚ͗	Ă	ƐǇƐƚĞŵĂƟĐ	ƌĞǀŝĞǁ͘	EWWIͲCĞŶƚƌĞ	SŽĐŝĂů	
SĐŝĞŶĐĞ	ZĞƐĞĂƌĐŚ	UŶŝƚ͕	IŶƐƟƚƵƚĞ	ŽĨ	EĚƵĐĂƟŽŶ͕	UŶŝǀĞƌƐŝƚǇ	ŽĨ	
LŽŶĚŽŶ͘

UƌŝŶďŽǇĞǀ͕	Z͘	ĂŶĚ	SǀĞŶƐƐŽŶ͕	M͕͘	ϮϬϭϳ͘ 	CŽƌƌƵƉƟŽŶ͕	SŽĐŝĂů	
NŽƌŵƐ	ĂŶĚ	EǀĞƌǇĚĂǇ	LŝĨĞ	ŝŶ	UǌďĞŬŝƐƚĂŶ͘	IŶ͗	I͘	<ƵďďĞ	ĂŶĚ	
A͘	EŶŐĞůďĞƌƚ͕	ĞĚƐ͘	CŽƌƌƵƉƟŽŶ	ĂŶĚ	NŽƌŵƐ͗	tŚǇ	IŶĨŽƌŵĂů	
ZƵůĞƐ	MĂƩĞƌ͍ 	�ĂƐŝŶŐƐƚŽŬĞ͗	WĂůŐƌĂǀĞ͕	ϭϴϳʹϮϭϬ͘

UƌŝŶďŽǇĞǀ͕	Z͕͘	tŝĐŬĞŶďĞƌŐ͕	W͘ 	ĂŶĚ	LĞŽ͕	U͕͘	ϮϬϭϲ͘	CŚŝůĚ	
ƌŝŐŚƚƐ͕	ĐůĂƐƐƌŽŽŵ	ĂŶĚ	ƐĐŚŽŽů	ŵĂŶĂŐĞŵĞŶƚ͗	A	ƐǇƐƚĞŵĂƟĐ	
ůŝƚĞƌĂƚƵƌĞ	ƌĞǀŝĞǁ͘	TŚĞ	IŶƚĞƌŶĂƟŽŶĂů	:ŽƵƌŶĂů	ŽĨ	CŚŝůĚƌĞŶ Ɛ͛	
ZŝŐŚƚƐ͕	Ϯϰ;ϯͿ͕	ƉƉ͘ϱϮϮͲϱϰϳ͘

VĂĚůĂŵĂŶŶĂƟ͕	<͘C͕͘	ϮϬϭϱ͘	FŝŐŚƟŶŐ	ĐŽƌƌƵƉƟŽŶ	Žƌ	ĞůĞĐƟŽŶƐ͍	
TŚĞ	ƉŽůŝƟĐƐ	ŽĨ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ƉŽůŝĐŝĞƐ	ŝŶ	IŶĚŝĂ͗	A	ƐƵďŶĂ-
ƟŽŶĂů	ƐƚƵĚǇ͘	:OUZNAL	OF	COMWAZATIVE	ECONOMICS	ϰϯ͕	
ϭϬϯϱʹϭϬϱϮ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘ũĐĞ͘ϮϬϭϱ͘Ϭϭ͘ϬϬϮ

VĞƌĚĞŶŝĐĐŝ͕	S͕͘	HŽƵŐŚ͕	D͕͘	ϮϬϭϱ͘	WĞŽƉůĞ	ƉŽǁĞƌ	ĂŶĚ	ĂŶ-
ƟͲĐŽƌƌƵƉƟŽŶ͖	ĚĞŵǇƐƟĨǇŝŶŐ	ĐŝƟǌĞŶͲĐĞŶƚƌĞĚ	ĂƉƉƌŽĂĐŚĞƐ͘	
CZIME	LAt	AND	SOCIAL	CHAN'E	ϲϰ͕	Ϯϯʹϯϱ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϱͲϵϱϴϱͲϯ

VŝĞƚ	NĂŵ	NĞǁƐ͘	;ϮϬϭϳͿ͘	EǆƚƌĂ	ĐůĂƐƐĞƐ	ĚĞƉƌŝǀĞ	ĐŚŝůĚƌĞŶ	ŽĨ	
Ă	ƌĞĂů	ƐƵŵŵĞƌ͘ 	VŝĞƚŶĂŵŶĞǁƐ͘VŶ͘	ŚƩƉ͗ͬͬ ǀŝĞƚŶĂŵŶĞǁƐ͘ǀŶͬ
ƐŽĐŝĞƚǇͬϯϳϲϴϳϯͬĞǆƚƌĂͲĐůĂƐƐĞƐͲĚĞƉƌŝǀĞͲĐŚŝůĚƌĞŶͲŽĨͲĂͲƌĞĂůͲ
ƐƵŵŵĞƌ͘ Śƚŵů

VƵ͕	H͕͘	TƌĂŶ͕	T͕͘	NŐƵǇĞŶ͕	T͕͘	Θ	SƚĞǀĞŶ͕	L͘	;ϮϬϭϳͿ͘	CŽƌƌƵƉƟŽŶ	
ĂŶĚ	Fŝƌŵ	FŝŶĂŶĐŝĂů	WĞƌĨŽƌŵĂŶĐĞ͗	NĞǁ	EǀŝĚĞŶĐĞ	ĨƌŽŵ	Vŝ-
ĞƚŶĂŵ	;NŽ͘	ϭͿ͘	DĞǀĞůŽƉŵĞŶƚ	ĂŶĚ	WŽůŝĐŝĞƐ	ZĞƐĞĂƌĐŚ	CĞŶƚĞƌ	
;DEWOCENͿ͕	VŝĞƚŶĂŵ͘

VƵ͕	V͘	H͘	;ϮϬϭϴͿ͘	WŽůŝƟĐĂů	CŽŶŶĞĐƟŽŶƐ͕	LŽĐĂů	CŽƌƌƵƉƟŽŶ͕	
ĂŶĚ	Fŝƌŵ Ɛ͛	�ĂŶŬ	WŽŽů	SƚƌƵĐƚƵƌĞƐ͗	EŵƉŝƌŝĐĂů	EǀŝĚĞŶĐĞ	ĨƌŽŵ	
VŝĞƚŶĂŵ͘	LŽĐĂů	CŽƌƌƵƉƟŽŶ͕	ĂŶĚ	Fŝƌŵ Ɛ͛	�ĂŶŬ	WŽŽů	SƚƌƵĐ-
ƚƵƌĞƐ͗	EŵƉŝƌŝĐĂů	EǀŝĚĞŶĐĞ	ĨƌŽŵ	VŝĞƚŶĂŵ	;FĞďƌƵĂƌǇ	ϮϬ͕	
ϮϬϭϴͿ͘

tĂůƚŽŶ͕	'͘t͕͘	ϮϬϭϲ͘	'ƌĂŵƐĐŝ Ɛ͛	ĂĐƟǀŝƐƚƐ͗	HŽǁ	ůŽĐĂů	Đŝǀŝů	
ƐŽĐŝĞƚǇ	ŝƐ	ƐŚĂƉĞĚ	ďǇ	ƚŚĞ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ŝŶĚƵƐƚƌǇ͕	ƉŽůŝƟĐĂů	
ƐŽĐŝĞƚǇ	ĂŶĚ	ƚƌĂŶƐůŽĐĂů	ĞŶĐŽƵŶƚĞƌƐ͘	WOLITICAL	'EO'ZAWHY	

ϱϯ͕	ϭϬʹϭϵ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘ƉŽůŐĞŽ͘ϮϬϭϲ͘Ϭϭ͘ϬϬϵ

tĂƩ͕	H͘	M͕͘	Θ	ZŝĐŚĂƌĚƐŽŶ͕	W͘ 	t͘	;ϮϬϬϳͿ͘	MŽƟǀĂƟŽŶĂů	
ĨĂĐƚŽƌƐ	ŝŶŇƵĞŶĐŝŶŐ	ƚĞĂĐŚŝŶŐ	ĂƐ	Ă	ĐĂƌĞĞƌ	ĐŚŽŝĐĞ͗	DĞǀĞůŽƉ-
ŵĞŶƚ	ĂŶĚ	ǀĂůŝĚĂƟŽŶ	ŽĨ	ƚŚĞ	FITͲĐŚŽŝĐĞ	ƐĐĂůĞ͘	TŚĞ	:ŽƵƌŶĂů	ŽĨ	
EǆƉĞƌŝŵĞŶƚĂů	EĚƵĐĂƟŽŶ͕	ϳϱ;ϯͿ͕	ϭϲϳͲϮϬϮ͘	

tŝďŽǁŽ͕	Z͘A͕͘	ϮϬϭϴ͘	tŚĞŶ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ŶŽƌŵƐ	ůĞĂĚ	ƚŽ	
ƵŶĚĞƐŝƌĂďůĞ	ƌĞƐƵůƚƐ͗	ůĞĂƌŶŝŶŐ	ĨƌŽŵ	ƚŚĞ	IŶĚŽŶĞƐŝĂŶ	ĞǆƉĞ-
ƌŝĞŶĐĞ͘	CZIME	LAt	AND	SOCIAL	CHAN'E	ϳϬ͕	ϯϴϯʹϯϵϲ͘	
ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϭͲϬϭϳͲϵϳϯϳͲϴ

tŽůĨ͕	M͘L͕͘	ϮϬϭϴ͘	TŚĞ	tŽƌůĚ	NĞĞĚƐ	ĂŶ	IŶƚĞƌŶĂƟŽŶĂů	AŶ-
ƟͲCŽƌƌƵƉƟŽŶ	CŽƵƌƚ͘	DAEDALUS	ϭϰϳ͕ 	ϭϰϰʹϭϱϲ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘
ŽƌŐͬϭϬ͘ϭϭϲϮͬĚĂĞĚͺĂͺϬϬϱϬϳ

tŽƌůĚ	�ĂŶŬ͘	;ϮϬϮϭͿ͘	CŽŵďĂƟŶŐ	CŽƌƌƵƉƟŽŶ͘	tŽƌůĚ	�ĂŶŬ͘	
ŚƩƉƐ͗ͬͬ ǁǁǁ͘ǁŽƌůĚďĂŶŬ͘ŽƌŐͬĞŶͬƚŽƉŝĐͬŐŽǀĞƌŶĂŶĐĞͬďƌŝĞĨͬ
ĂŶƟͲĐŽƌƌƵƉƟŽŶ

yĞŶĂŬŝƐ͕	S͕͘	IǀĂŶŽǀ͕	<͕͘	ϮϬϭϳ͘ 	DŽĞƐ	HǇƉŽĐƌŝƐǇ	MĂƩĞƌ͍ 	
NĂƟŽŶĂů	ZĞƉƵƚĂƟŽŶĂů	DĂŵĂŐĞ	ĂŶĚ	�ƌŝƟƐŚ	AŶƟͲCŽƌƌƵƉƟŽŶ	
MĞŶƚŽƌŝŶŐ	ŝŶ	ƚŚĞ	�ĂůŬĂŶƐ͘	CZITICAL	CZIMINOLO'Y	Ϯϱ͕	
ϰϯϯʹϰϱϮ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϬϳͬ ƐϭϬϲϭϮͲϬϭϲͲϵϯϰϱͲϰ

yƵ͕	'͕͘	YĂŶŽ͕	'͕͘	ϮϬϭϳ͘ 	HŽǁ	ĚŽĞƐ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	ĂīĞĐƚ	ĐŽƌ-
ƉŽƌĂƚĞ	ŝŶŶŽǀĂƟŽŶ͍	EǀŝĚĞŶĐĞ	ĨƌŽŵ	ƌĞĐĞŶƚ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ	
ĞīŽƌƚƐ	ŝŶ	CŚŝŶĂ͘	:OUZNAL	OF	COMWAZATIVE	ECONOMICS	
ϰϱ͕	ϰϵϴʹϱϭϵ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϭϲͬũ͘ũĐĞ͘ϮϬϭϲ͘ϭϬ͘ϬϬϭ

YŝŶŐ͕	Y͕͘	LŝƵ͕	:͕͘	ϮϬϭϴ͘	AŶƟͲĐŽƌƌƵƉƟŽŶ	ĐĂŵƉĂŝŐŶ	ŝŶ	CŚŝŶĂ͗	
ŐŽŽĚ	ŶĞǁƐ	Žƌ	ďĂĚ	ŶĞǁƐ	ĨŽƌ	Įƌŵ	ǀĂůƵĞ͍	AWWLIED	ECONOM-
ICS	LETTEZS	Ϯϱ͕	ϭϭϴϯʹϭϭϴϴ͘	ŚƩƉƐ͗ͬͬ ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϴϬͬϭϯϱϬ
ϰϴϱϭ͘ϮϬϭϳ͘ϭϰϬϲϲϱϭ

YƵ͕	F͘ ͕	'ƵŽ͕	Y͕͘	LĞƫĐ͕	F͘ ͕	�ĂƌŶĞƐ͕	S͘:͕͘	ϮϬϭϵ͘	ZE'IONAL	
ANTIͲCOZZUWTION	EFFOZT͕	WOLITICAL	CONNECTIONS	
AND	FIZM	INNOVATION	EFFOZT͗ 	EVIDENCE	FZOM	CHINA͘	
�ULLETIN	OF	ECONOMIC	ZESEAZCH	ϳϭ͕	ϭϴʹϯϮ͘	ŚƩƉƐ͗ͬͬ
ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϭϭϭͬďŽĞƌ͘ ϭϮϭϰϲ

YƺĐĞ͕	<͕͘	bĂŚŝŶ͕	E͘	Y͕͘	<ŽĕĞƌ͕ 	P͕	Θ	<ĂŶĂ͕	F͘ 	;ϮϬϭϯͿ͘	MŽƟǀĂ-
ƟŽŶƐ	ĨŽƌ	ĐŚŽŽƐŝŶŐ	ƚĞĂĐŚŝŶŐ	ĂƐ	Ă	ĐĂƌĞĞƌ͗	A	ƉĞƌƐƉĞĐƟǀĞ	ŽĨ	
ƉƌĞͲƐĞƌǀŝĐĞ	ƚĞĂĐŚĞƌƐ	ĨƌŽŵ	Ă	ƚƵƌŬŝƐŚ	ĐŽŶƚĞǆƚ͘	AƐŝĂ	WĂĐŝĮĐ	
EĚƵĐĂƟŽŶ	ZĞǀŝĞǁ͕	ϭϰ;ϯͿ͕	ϮϵϱͲϯϬϲ͘

�ĂƵŵ͕	D͕͘	TĂǆĞůů͕	N͘	ĂŶĚ	:ŽŚŶƐŽŶ͕	:͕͘	ϮϬϭϮ͘	MĂƉƉŝŶŐ	Ğǀŝ-
ĚĞŶĐĞ	ŐĂƉƐ	ŝŶ	ĂŶƟͲĐŽƌƌƵƉƟŽŶ͗	ĂƐƐĞƐƐŝŶŐ	ƚŚĞ	ƐƚĂƚĞ	ŽĨ	ƚŚĞ	
ŽƉĞƌĂƟŽŶĂůůǇ	ƌĞůĞǀĂŶƚ	ĞǀŝĚĞŶĐĞ	ŽŶ	ĚŽŶŽƌƐ͛	ĂĐƟŽŶƐ	ĂŶĚ	
ĂƉƉƌŽĂĐŚĞƐ	ƚŽ	ƌĞĚƵĐŝŶŐ	ĐŽƌƌƵƉƟŽŶ͘



37  |  SWEDISH INTERNATIONAL CENTRE FOR LOCAL DEMOCRACY

RESEARCH REPORT    THE ROLE OF SOCIAL NORMS IN REDUCING CORRUPTION IN EDUCATION: 
	 																A	CASE	STUDY	OF	SCHOOLS	IN	HANOI-VIETNAM

NO 20

�ĞŶŐ͕	Y͕͘	ϮϬϭϳ͘ 	CADZE	ZOTATION	AND	CAMWAI'N	MO�I-
LISATION	IN	CHINA͛S	ANTIͲCOZZUWTION	ENFOZCEMENT͘	
:OUZNAL	OF	EAST	ASIAN	STUDIES	ϭϳ͕ 	ϭϲϳʹϭϵϬ͘	ŚƩƉƐ͗ͬͬ
ĚŽŝ͘ŽƌŐͬϭϬ͘ϭϬϭϳͬ ũĞĂ͘ϮϬϭϲ͘ϰϮ

�ŚƵ͕	:͕͘	�ŚĂŶŐ͕	D͕͘	ϮϬϭϳ͘ 	tĞĂƉŽŶƐ	ŽĨ	ƚŚĞ	WŽǁĞƌĨƵů͗	AƵƚŚŽƌ-
ŝƚĂƌŝĂŶ	EůŝƚĞ	CŽŵƉĞƟƟŽŶ	ĂŶĚ	WŽůŝƟĐŝǌĞĚ	AŶƟĐŽƌƌƵƉƟŽŶ	ŝŶ	
CŚŝŶĂ͘	COMWAZATIVE	WOLITICAL	STUDIES	ϱϬ͕	ϭϭϴϲʹϭϮϮϬ͘	
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